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Participation has been studied by many researchers during the last years. 
Researchers and important authorities related to the educational field highlight 
the importance of having students who actively participate inside the 
classrooms. Participation promotes interaction, which is a key element in the 
acquisition of a new language, and for this reason, when it comes to English 
classes, participation becomes even more important. Even though many 
researchers have been focusing their studies on analyzing in-class 
participation,   there   is  a   lack  of  studies   in  which  students’  perceptions  about  
their own participation are considered. Due to the importance of participation, 
many people have tried to come out with ideas, class methodologies and 
techniques that could enhance participation. Little is known about the provision 
of choice within classes however, studies on the topic have shown that the 
provision of choice, when offered in an appropriate way, could be beneficial for 
the creation of a sense of autonomy on students, and more specifically on 
adolescents. For the aim of the current study to be fulfill, the provision of choice 
will be considered as the opportunity for the meaningful realization of the 
individual’s  desires  or  preferences related to class materials. The purpose of 
the   current   study   is   to   understand   high   school   students’   classroom  
participation views, and explore whether the provision of choice could 
somehow influence their perceptions about participation. An explanatory study 
using a mixed-method research design was used. A survey, a quantitative 
instrument, was utilized at the beginning of this investigation in order to select 
5 out of 41 students from a ninth grade of a subsidized school. Classes in the 
school selected for this study were focused mainly on grammar and the 
participation rate inside the classroom was low therefore, it was considered a 
perfect scenario for the current study. After the survey, a first interview was 
done to the five participant of this study with the purpose of knowing students’  
perceptions about participation and the concept of choice. Then, an 
intervention in which the provision of choice was given to the students with the 
use of class material took place. Finally, another interview was held in order to 




know  if  students’  perceptions  about  participation  and  choice  had  changed  after  
the intervention. Results showed that in general students considered 
participation as an important factor inside the classroom; however, they did not 
feel comfortable participating orally in class. Finally, the results demonstrated 
that   the   provision   of   choice   influenced   students’   perceptions   about  
participation within English sessions.  






















El concepto de participación ha sido estudiado por muchos investigadores 
durante los últimos años. Investigadores e importantes autoridades 
relacionadas con el ámbito educativo destacan la importancia de la 
participación activa de los estudiantes dentro de las salas de clases. La 
participación promueve la interacción, lo cual es considerado un elemento 
clave en la adquisición de un nuevo idioma, y por esta razón, cuando se trata 
de clases de inglés, la participación se vuelve aún más importante. A pesar 
de que muchos investigadores han centrado sus estudios en el análisis de la 
participación en clase, existe una falta de estudios en los que se consideren 
las percepciones de los estudiantes sobre su propia participación. Debido a la 
importancia de la participación, muchas personas han tratado de proponer 
ideas, metodologías de clase y técnicas para mejorar la participación. Poco 
se sabe acerca de la provisión de elección dentro de la sala  de clases, sin 
embargo los estudios sobre el tema han demostrado que la provisión de 
elección cuando es ofrecida de manera adecuada, podría ser beneficioso para 
promover un sentimiento de autonomía en los estudiantes, y más 
específicamente en los adolescentes. Para que el objetivo de este estudio sea 
cumplido, la provisión de elecciones será considerada como la oportunidad 
para la realización significativa de los deseos o preferencias del individuo en 
relación con los materiales de clase. El propósito de este estudio es 
comprender las visiones  de los estudiantes de secundaria acerca de la 
participación en el aula, y explorar si la provisión de elección podría de alguna 
manera influir en su percepción acerca de la participación. Un estudio 
explicativo, usando un método mixto de investigación, fue utilizado. Una 
encuesta, un instrumento cuantitativo, se utilizó a principios de la presente 
investigación con el fin de seleccionar 5 entre 41 estudiantes de primero medio 
de un colegio subvencionado. Las clases en el colegio seleccionado se 
centran principalmente en la enseñanza de gramática, y la tasa de 
participación en el aula es baja, por lo que se consideró un escenario perfecto 
para el presente estudio. Después de la encuesta, una primera entrevista fue 




realizada a los cinco participantes de este estudio con el objetivo de conocer 
la percepción de los estudiantes acerca de la participación, la provisión de 
elecciones, y con el fin de preparar las próximas intervenciones. Luego, una 
intervención en la que se le dio la oportunidad de escoger a los estudiantes 
fue realizada. Por último, se llevó a cabo otra entrevista con el fin de saber si 
las percepciones de los estudiantes sobre la participación y sobre la 
posibilidad de elegir habían cambiado después de la intervención. Los 
resultados mostraron que, en general, los estudiantes consideran la 
participación como un factor importante dentro del aula; sin embargo, no se 
sienten cómodos participando de forma oral en clase. Por último, los 
resultados demostraron que la provisión de elección influenció las 
percepciones de los estudiantes acerca de la participación en las sesiones de 
inglés. 




















1. 1 General Background 
Since the seventies, the Chilean educational field has experienced a 
paradigm shift. An emphasis on the decentralization of school education can 
be observed in the educational reform in the early eighties. In 1988, a law 
established the creation of a standardized test called SIMCE to measure 
students’   learning.  During   this   period,   the   traditional   or   technical   paradigm,  
where the teacher is placed as a source and deliverer of knowledge while the 
students’  attitude  is  passive  and  with  no  major   intervention  in their learning, 
was used. Although, the state policy aimed at universalizing school education, 
it took a long time until the educational policies were taken into account as 
substantial elements that could overcome the educational issues.  
During the nineties, Chile faced an economic growth, by which the 
country attempted to break into the global market being part of important 
economic agreements in 1994. The government of that period created an 
advising group called Comité Técnico Asesor del Diálogo Nacional sobre la 
Modernización de la Educación (National Technical Dialogue Advising 
Committee for the Modernization of Education). This group was in charge of 
finding out the requirements related to educational matters that the country 
needed to improve and solve to modernize education. (Comité Técnico Asesor 
del Diálogo Nacional sobre la Modernización de la Educación Chilena, 
designado por S.E el Presidente de la República, Comité Nacional para la 
Modernización de la Educación designado por S.E. el Presidente de la 
República, 1995) 
To enhance better educational policies for the social and economic 
growth  that  Chile  attempted  in  order  to  meet  developed  countries’  standards,  
there were important educational changes during the nineties, such as 
Jornada Escolar Completa (JEC), which increased class hours for school 
students, and the implementation of the standardized test SIMCE, which 
measures the level of education in all Chilean schools. During this period, the 
government increased the number of schools along the country, guaranteeing 




education for most children by establishing the entire school education cycle 
as mandatory. Besides, the changes were not only in infrastructure or the 
number of schools; there also was an interest in changing the way in which the 
contents were taught.  
The seventies method leaned towards behaviorist ideas under a 
traditional paradigm, which did not give enough chances for the students to 
actively participate in their own learning. The educational changes in Chile 
have been made by switching from a technical to a practical paradigm coming 
up with new visions of teaching approaches that point out the use of English 
for a communicative purpose. 
This paradigm change not only influenced the major educational 
policies, it also promoted changes in the specific curriculums for the different 
areas of knowledge. In fact, this change is recognized in the Chilean National 
English Curriculum, in which it is indicated that the demands that the current 
society imposes to the graduates from the educational system are varied and 
multiple, since the changes that the country has experienced as a result of its 
insertion in the globalized world ask for students to graduate with a linguistic 
level that allows them to successfully face diverse communicative situations 
and which, at the same time, favors their active participation in education as 
well as in the working areas (MINEDUC, Objetivos Fundamentales y 
Contenidos Mínimos Obligatorios de la Educación Básica y Media, 2014).  
This practical paradigm centers the students actively in their learning 
process.   Indeed,   practical   methodology   encourages   students’   autonomy,  
critical thinking, and reflection through processes of socialization and 
interaction within the classroom among students and teachers. Under this 
methodology,   students’   participation   is   considered   an   important   factor   in  
learning, since it fosters an active role of students in their process of learning. 
The Ley General de Educación (LGE), which is the current curricular 
paradigm under which the national curriculum has been defined, shares a 
common spirit towards the empowerment of each and every actor of all 
educational communities. It has been shown how the educational shift at policy 
level has redefined national school education as a system in which all of its 




actors should have an active role.  When bringing these ideas of active 
participants of education to the classroom, it should be understood that in this 
scenario, mainly formed by teachers and students, teachers as well as 
students should be active participants. Hence, under the philosophical and 
methodological views of our national context, an adequate classroom 
environment should consider participation as a key element. 
Going even further in the Chilean curriculum, according to the national 
proposed classroom scenario, the communicative teaching of the language 
considers English as a means of communicating meanings and as a tool for 
interaction, in which the message and the use of the language should both be 
relevant and interesting for the students (Bases Curriculares, Mineduc, 2014). 
This is why, highly active, meaningful and participative classes should be held.  
 
1.2 Pedagogical Motivation 
As researchers, as well as from the perspective of pre-service teachers 
the institutions in which it has been possible to either observe or teach English 
classes share a common reality in relation to class participation. Low 
participation has been witnessed, and schools are concerned about the 
problem. 
When the participation issue is viewed under the lens of English 
language teaching, and moreover, under the lens of English language teaching 
in an English as a Foreign Language (EFL) context, this problem becomes 
more evident. The main reason is that the opportunities for practicing English 
in an EFL context are reduced only to classroom interactions. This 
characteristic of the EFL context evidences how crucial it is to make 
participation in class time as effective and efficient as possible. As the national 
curriculum states,  the English language is being taught in Chilean schools 
mainly with a communicative purpose in order to set Chilean citizens at the 
status of world citizens by giving them the communicative tools of the current 
universal trade language. 
Several may be the reasons why non-participation takes place inside a 
classroom and it is important to examine the constraints students of this 




particular setting have towards participation. Alongside with this, this study 
attempts to add a new element to the classroom environment, which has been 
considered atone with the national curriculum guidelines. This element is 
choice.  
The act of choosing in a learning situation unavoidably places the 
learners in a position where some aspects of their inner views, such as tastes, 
preferences and world views, come to light and are used to some extent in 
their learning process. The idea previously mentioned is closely related to the 
concept of meaningful learning coined by David P. Ausubel which states the 
importance for the acquisition of new knowledge for it to be linked with 
previously acquired elements (Ausubel, 1963). The relevance and necessity 
of meaningful learning has been expressed from the broader policies down to 
the new material, such as books, that have been designed for the new 
curriculum, which contain carefully selected topics that might be meaningful 
for students at their different stages in life. The importance of meaningful 
learning is also mentioned in the national curriculum where it is stated that 
language learning depends on the interaction with others. In this sense, the 
language should be used in communicative situations which are meaningful 
and contextualized, similar to the ones faced in real life (MINEDUC, 2014). 
As a contribution to these efforts, we would like to offer students the 
opportunity of choosing, to some extent, during classwork in order to know how 
this  opportunity  can  influence  students’  perception  in  relation  to  the  theories  
mentioned previously or any other factor that might appear from their own 
perspective. 
  
1.3 The Current Study 
Several studies have been done on the influence of motivation in 
students’  participation  in  class. However, not many studies have been done 
specifically on participation, and more specifically, on participation and the 
implications of the provision of choice in relation to class materials and the 
effect this could have in participation patterns. It is important to do an in-depth 




research  on  the  factors   that  directly  affect  students’  desires   to  participate   in  
class in order to solve the problem of lack of participation in the future.  
In general, it could be enlightening to know  students’  perspectives  on  
class participation during English sessions due to the fact that students are 
rarely  asked  for  their  perceptions.  Going  deeply  into  students’  own  perceptions  
could be helpful to find solutions to the worrying problem of lack of participation 
in English classes. Also, it could be interesting and enlightening to give the 
opportunity to students to make decisions about their learning.  
Choosing could give students a completely new perspective of English 
classes, and maybe new reasons to improve their in-class participation. 
Finally, after this national scenario analysis regarding English language 
teaching and learning the purpose of this study is to understand high school 
students’  classroom  participation  views,  and  explore  whether  the  provision  of  



















2. LITERATURE REVIEW 
In this chapter, literature related to the topics of participation and choice 
in language learning are revised, including theories that address these topics, 
as well as previous research in the field of the two concepts. The end of the 
chapter states the research questions that we aim to answer throughout this 
study. We will first start giving an overview of the paradigms under which 
educational views are grounded. 
2.1 Educational Paradigms. 
From a generally accepted perspective, there are three main basic 
ideas over which the curriculum philosophy stands. These ideas are called 
paradigms. These world views are the grounds over which curricula are built. 
These foundations arise from the different human interests and are considered 
the bases of human knowledge. According to Habermas (1972) quoted by 
McKenna (2003),  these  three  interests  are  called  the  “technical”,  the  “critical”  
and  the  “practical”  interests. 
2.1.1. The technical paradigm. 
The first one, the technical paradigm, is based on the logic of humans 
controlling and manipulating their environment to accomplish their need of 
reproducing   themselves.   “This   paradigm   identifies   a   reality   that   can   be  
discovered, measured and manipulated. The technical paradigm is served by 
the generation of laws allowing control of the environment”  (McKenna,  2003  
p.217). For education, this paradigm is presented through a set of 
characteristics;;   the   educational   goals   are   presented   as   ‘objectives’   and  
thought  as   ‘product’  of   learning, the curriculum is structured around what is 
expected for a student to learn and the organizer of the curriculum is separated 
from the executer. In relation to the logic behind the paradigm, the creation of 
the curriculum is a way of organizing the means to obtain the results that will 
be seen as observable behaviors. It establishes a relationship between 
teaching and learning; how and what cultural knowledge will be taught to 




students, and in which way they are going to be assessed. It also uses 
assessment as  a  mean  of   control   of   the  achievements  of   students.   “In   this  
approach, the curriculum could be simplified to the following equation: 
objectives + inputs = output. If the objectives of the course are carefully 
structured and the inputs (by students, lecturer, textbook, etc.) carefully 
measured, then one should be able to establish the output or pass   rate”  
(McKenna, 2003 p.217). This is found in the first educational system in history, 
based on knowledge and the manipulation of content as a way of education 
for the students. In a more specific case, within EFL context, in the grammar 
translation method, the information was translated from a language to other 
only manipulating the content without any further construction of new 
knowledge. 
 Through the years, English teaching in Chile has changed from 
manipulating the contents and only provide information to use the contents to 
communicate meanings and as a tool for interaction. These change is reflected 
on the changes that Chile has had regarding the educational system and that 
can be observed on the English curriculum, which nowadays is mainly focused 
on the Communicative Language Teaching approach. (MINEDUC, 2014) 
2.1.2. The critical paradigm. 
The critical paradigm is based on autonomy and liberty of thinking from 
the  emancipator’s  interest.  “In  terms  of  curriculum  theory,  the  critical  approach  
has a concern with the emancipatory function of teaching and learning. The 
epistemology of this paradigm is that knowledge is socially constructed, and 
as such may  either  serve  or  critique  existing  social  structures”  (McKenna,  2003  
p.217). In the educational view, it promotes critical thinking and to develop 
knowledge through the construction of meaning. The curriculum is seen as 
something modifiable during the process. Assessment does not only have the 
purpose of evaluating but also transforming knowledge. As an example of this, 
we  could  find  what  Freire  ‘Pedagogy  of  the  Oppressed’   (1970) proposed for 
the  improvement  of  Brazilian  education  when  he  argued  “Banking education 




treats students as objects of assistance; problem-posing education makes 
them critical thinkers”   (Freire,  1970  p.  71).  The  critical  paradigm  states   that  
interaction is necessary in order to develop critical thinking and to develop 
knowledge. This   ideas   align   with   Vygotsky’s   socio-cultural theory, which 
describes learning as a social process (Vygotsky, 1986 p. 167) Information 
and Communication Technologies (ICTs) can be used as a supporting tool for 
the students, giving the opportunity to engage in discussions, collaborative 
writing and problem-solving, in this way, students will be given the opportunity 
to develop their critical thinking while working with others.  
2.1.3. The practical paradigm. 
The last paradigm is the practical one, it is based on the idea of 
understanding the environment in order to interact with it and be able to live as 
a part of it. This way, individuals create a co-construction of knowledge based 
on  our  own   interaction  with   the  environment  that  surrounds  us.   “Interpretive  
(Practical paradigm) curriculum design values academic autonomy where 
individuals interpret national and institutional policies in the light of their own 
classroom   experience”   (McKenna,   2003   p.217).   In   the   educational  
perspective, the practical paradigm has a curriculum based on values, oriented 
mainly  to  “the  duty  to”  in  the  educational  process.  The  goals  are  based  on  the  
benefits they have for the students and the teacher is capable of selecting and 
organizing the content of the classes based on contextualized concepts. This 
is a way of guiding the students in their own construction of knowledge and 
helping them to interact with what surrounds them. This paradigm promotes 
autonomy, creating a dialogue between teacher and student. The assessment 
aims to understand the process of learning.  
For the purpose of this study, we are going to focus on the objectives 
and principles of the Practical Paradigm, considering as relevant the aspects 
of “understanding and interacting with the environment” and   “selecting  
contextualized   topics   for   the   lessons”. This because our main topics are a) 




participation, in which students need to interact with the environment and b) 
the provision of choice,  in  which  students’  preferences  are  taken  into  account. 
2.2 The National Curriculum: Approaches 
According to Richards, specialist in second and foreign language 
teaching (2006),   “since   the   1990s,   the   communicative   approach   has   been  
widely implemented. Because it describes a set of very general principles 
grounded in the notion of communicative competence as the goal of second 
and foreign  language  teaching”  (p.22).  
We can observe efforts in recent national Chilean curricula of Education 
towards trying to promote the implementation of approaches that may be 
considered on the best interest for students to be taught with. As an example, 
in the Elementary School English Curriculum of 2012, educational approaches 
such as the Natural Approach were established as framework methods. In the 
National Curriculum, it is stated that based on the Natural Approach, it is 
important for the students to face an important amount of comprehensible and 
meaningful input. Most importantly, this information should be about 
meaningful and interesting topics, which would contribute to have a good 
learning environment (MINEDUC, 2014).  
Same as with the natural approach, Cooperative Language Learning 
points out that students should participate in diverse types of activities to 
develop communication, since when interacting students cooperate with each 
other to achieve common goals and they create an adequate learning 
atmosphere, which promotes motivation, enhances self-esteem and reduces 
anxiety (MINEDUC, 2014). 
Content-Based Instruction is also mentioned by the Ministry of 
Education, since with this method students are supposed to be taught in a 
contextualized manner as MINEDUC (2014) states, CBI stresses the idea of 
presenting the language in a meaningful and contextualized manner, so that it 
represents a means for learning the contents through motivating themes and 
topics related to students interests and personal experiences. 




Finally, Task-Based Language Teaching (TBLT) arises as another 
method claiming very similar issues compared to the previously mentioned 
methodologies. For instance, TBLT principles claim that meaningful tasks 
should be included in lessons, as well as activities developed in class time 
which involve each and every student in active participation and interaction, all 
this by giving learners the chance to use the language not only for 
comprehension, but also to communicate ideas and negotiate meaning.   
According to MINEDUC (2014), all the approaches mentioned before, 
grant students with the necessary tools to be able to communicate efficiently. 
This, plus the importance these methods devote to some particular features of 
teaching and learning, suggests that the characteristics that they share should 
be considered when planning. Then, for this study, the main principles that 
these teaching methodologies have in common will be taken as essential 
components of language teaching; these are a) having students involved in 
participation, and b) presenting students a variety of tasks that are interesting 
for them because if the tasks presented are appealing for the students, it might 
encourage students to participate more during the English classes.  
Based on the above, the topics to be further developed in this study will 
address the concept of 1) Participation and 2) The provision of Choice for tasks 
selection.  
2.3 Participation  
In alignment   with   Bandura’s   (1974)   socio-cognitive theory and 
Vygotsky’s  (1978)  cognitive  development  ideas,  knowledge  takes  place  when  
interests created with known information merge with new information in order 
to create novel knowledge. Seemingly, when a student voluntarily participates 
in class, he or she is performing this action commanded by an intrinsic interest, 
therefore with a meaningful background. When a student replies to a peer he 
or she retrieves and verifies his previous knowledge, which contributes to the 
proceduralization of it. 




Participation and learning are related as factors of the ongoing process 
of teaching and learning as described by the sociocultural theory. The 
foundation  of  the  socio  cultural  learning  theory  can  be  found  in  Vygotsky’s  zone 
of proximal development ideas. This concept complements Bandura’s  idea  of  
interacting as a way of learning with a more knowledgeable other. One of the 
most important principles of socio  cultural  theory  is  that  “people do not function 
in isolation. As social beings, they observe the conduct of others and the 
occasions  on  which  it  is  rewarded,  disregarded,  or  punished”  (Bandura,  1974,  
pp.859-860). In the same direction, Vygotsky (1978) states   that   “human  
learning presupposes a specific social nature and purposes by which children 
grow  into  the  intellectual  life  of  those  around  them”  (p.  89) Vygotsky also claims 
that  “learning  awakens  a  variety  of  internal  developmental  processes  that  are  
able to operate only when the child is interacting with people in his environment 
and  in  cooperation  with  his  peers”  (Vygotsky,  1978,  p.  90) 
Several studies (Dancer & Kamvounias, 2005; Wade, 1994; Weaver & 
Qi, 2005) have evidenced that those learners who engage in participation with 
others in order to achieve the learning goals through interaction attain a 
superior understanding, or in other words, learn better and more effectively 
than those who have been taught through simple repetitive and reinforced 
performance.  These ideas taken from the socio cultural theory (Vygotsky, 
1978) are congruent with the overall national educational philosophy which 
states that  through the interaction and participation of diverse tasks, students 
cooperate with each other in order to achieve goals (MINEDUC, 2014) 
Weaver & Qi (2005) stated that participation is a way to encourage 
students to take responsibility in their own learning, but at the same time it can 
cause students to be afraid of taking part in the process, since their 
contributions may not be well accepted or pertinent, so they might prefer to 
remain silent. Furthermore, participation in class is defined as an instance for 
students to practice the language and improve skills, students have expressed 
to perceive that when they participate, they improve their communicative skills 
(Dancer & Kamvounias, 2005). Moreover, participation is a great opportunity 
for students to practice the language and actually learn it instead of 




memorizing grammatical rules. Participation of students during the class is 
very important for teachers because it provides benefits for both students and 
teachers (Fassinger, 1995). Additionally, Fritschner (2000) found that students 
think that participation is an important factor for their learning, considering it an 
essential issue. Furthermore, students believe that the more they participate 
the better their grades are (Handelsman, Briggs, Sullivan, & Towleret, 2005).  
Based on the previously mentioned literature, it can be said that both 
teachers and students see participation as an important factor inside the 
classroom because it is an opportunity for students to practice the language 
and improve their skills. Although students might see participation as a very 
important issue, not all students participate during the class; for example, 
Wade (1994) found that students believe that participation is important, and 
most students would like to participate more during the class. Despite the fact 
that students see participation as an essential factor in their learning and some 
students would even like to participate more, Karp & Yoels (1976) stated, 
based on previous research, that the low participation of students is noticeable 
inside the classroom and that frequently it is the same group of students who 
participate. While teachers, researchers and students distinguish participation 
as important and want to increase the participation rate inside the classroom, 
students might not participate for several reasons. 
The literature has shown how important interactions in the foreign 
language are for its acquisition. Language, if not practiced, could possibly be 
understood, but not produced. The case of Jim, a hearing child with deaf 
parents, demonstrates the importance of interaction in the acquisition of 
language. As Jim had deaf parents, his only contact with oral language was 
through television, which demonstrated not to be enough for his linguistic 
development; he could express ideas in a non-grammatical word order that 
was unusual for his age. When Jim started to have interaction with adults, his 
abilities with the language began to improve and at the age of four his unusual 
speech patterns had disappeared (Lightbown & Spada, 2006 p. 22). The 
interaction theory also demonstrates how relevant the role of interacting in the 
foreign language is for acquiring not only fluency but also accuracy in it. Long 




(1983), cited by Lightbown & Spada (2006), argues that “modified  interaction  
is the necessary mechanism for making language comprehensible. That is, 
what learners need is not necessarily simplification of the linguistic forms but 
rather an opportunity to interact with other speakers, working together to reach 
mutual   comprehension”   (p.   43).   This   suggests   that   from   the   modified  
interaction, which can only be obtained through interaction with other 
speakers, the learner acquires the language   and   that   “through these 
interactions, interlocutors figure out what they need to do to keep the 
conversation going and make the input comprehensible”  (p.43). 
 
2.3.1. Definition of participation. 
 There is more than one definition of participation. For instance, 
participation is defined as “the fact that you take part or become involved in 
something”   by   the   Cambridge   English   Dictionary   (Cambridge   Dictionary   in  
Use, 2014), which would only include learners being part of an activity, but not 
necessarily being active in the completion of that particular task. The Merriam-
Webster  Dictionary   defines   participation   as   “the   state   of   being   related   to   a  
larger   whole”   (Merriam-Webster, 2014), which does not give a clear 
understanding of what participating would actually include in practice. Another 
definition of participation is the one given by Burchfield and Sappington (1999), 
which  refers   to   ‘‘the  number  of  unsolicited  responses  volunteered’’   (p.  290).  
However, for the purpose of this thesis, the one that best fits the concept of 
participation   is   a   compilation   of   three   different   authors’   definition.   Then,  
participation will be understood as “students’   questions   and   comments  
during classwork, which can take a few seconds or an extended period 
of time, and during which the learner is interested, learning and listening 
to others” (Cohen, 1991; Fassinger, 1995;;  Wade,  1994):  ‘others’  referring  to  
the teacher and other students.  
According to the research problem, stated in the introduction chapter, 
the main concern of this study is not based on participation itself, but on 
students who are less likely or completely reluctant to class participation. 




Because of that, in the following section, some of the reasons for non-
participation that previous research has revealed are exposed. 
2.3.2. Reasons for student non-participation. 
Research  on  students’  class  participation  has  uncovered  a  variety  of  
reasons why learners would be unwilling to be part of class interaction. Among 
those causes, we can find a) class size, b) timing, c) course policies, d) class 
methodology, e) personal traits and fears, and f) classroom climate. 
2.3.2.1. Class size. 
According to Rocca (2010), students tend to participate more in small 
classes than in large ones. Larger classes might impede communication and 
cause students to hide from the rest and from being the center of attention. 
Also, large classes make students feel anxious about the idea of participating 
(Smith, 1992) and classes over 40 students have shown less student-
interaction patterns in comparison with smaller groups of learners (Karp & 
Yoels, 1976), which reported higher rated of participation (Auster & MacRone, 
1994). 
Large classes are usually more lecture-like, which means that there are 
less opportunities given to students to participate, fact that would explain the 
results mentioned in the above studies (Weaver & Qi, 2005). Besides this, the 
way seats are arranged in large classes my cause less participation because 
the traditional row and column seating has been thought for lectures more than 
for classroom discussions (Brown & Pruis, 1958). 
2.3.2.2. Timing. 
It is thought that the later in the day the class is held, the less likely 
students are to participate (Howard & Henney, 1998), but it is not only the time 
in a day, also in the year that plays an important role. There is also a negative 
impact  on  students’  participation towards the end of a semester or the end of 
the year (Howard & Henney, 1998). It is very common to see teachers asking 




online for funny activities to perform at the English classes at the end of the 
semester, because students are no longer willing to actively participate.  
2.3.2.3. Course policies. 
Berdine (1986) and Smith (1992) argue that learners will be more willing 
to participate in class depending on the impact participation has over their 
grades. Grading students for their participation would cause an increase in 
their participation rate and patterns, and it has been suggested they should be 
given extra credits for tasks rather than grading them on the times they 
participate in class (Fassinger, 2000); however, rewarding them showed that 
participation increased (Boniecki & Moore, 2003; Smith, 1992). 
Another point in course policies is related to rules on participation. 
Yoakley (1975) found that if students are allowed to take part in the creation of 
class rules regarding participation, they are more likely to become involved 
and be active participants. However, leaners are only 10% more likely to 
participate if participation is mandatory or if they are called on without having 
volunteered (Rocca, 2009).  
Teachers might give grades to students depending on the rate and 
amount of their participation during classes and even though students might 
be concerned about their grades, graded participation can have a negative 
effect on those students who are reluctant to participate during classes.  
 
2.3.2.4. Class methodology. 
Research has shown that students who are part of an arts or social 
science course are less likely to participate and ask questions compared to 
those enrolled in natural science courses. Nevertheless, those learners in 
social science course would ask less questions but engage more in 
conversation for longer periods during class (Cornelius, Gray & 
Constantinople, 1990).  




Also, students who would be part of communicative lessons would feel 
more secure and participate more by engaging in talks and feeling more 
comfortable with interaction (Crombie, Pyke, Silverthorn, Jones & Piccinin, 
2003).  
2.3.2.5. Personal traits and fears. 
Feeling inadequate in front of others is one of the reasons why students 
would choose not to participate (Armstrong & Boud, 1983; Fritschner, 2000; 
Howard & Henney, 1998; Hyde & Ruth, 2002; Karp & Yoels, 1976; Rocca, 
2010;;  Weaver  &  Qi,  2005).  In  fact,  several  studies  on  learners’  perceptions  of  
participation revealed that how comfortable they would feel in front of teachers 
and classmates would define how motivated they would be to participate in 
class (Armstrong & Boud, 1983; Fassinger, 1995; Wade, 1994; Weaver & Qi, 
2005). 
Nervousness and anxiety are also factors that may affect participation 
in class. It has been found that 70% of students feel apprehension during class 
time and because of that they do not participate, whereas the remaining 30% 
equally feels some degree of apprehension but still participate because their 
beliefs of having something important to say are stronger (Bowers, 1986; 
Wade, 1994). 
Confidence also plays an important role when it comes to participating. 
Students who are more prepared for class and feel more confident with what 
they know are more likely to participate (Fassinger, 1995, Wade, 1994). Many 
authors defend the idea of getting students used to preparing tasks for class, 
giving homework and planning activities that students have to present in class, 
but that have been prepared in advance; this way, learners are more familiar 
with class preparation and feel more confident once they get used to 
completing their homework and bringing it to class ready (Cohen, 1991; Crone, 
1997, Wilcox, 1994). 
Finally, research states that youth, inexperience and immaturity are 
correlated with lack of class participation, since learners tend to be very 




concerned about what their peers may think of them, more than what the 
teacher would think (Fritschner, 2000). The same situation would happen to 
students who believe that their linguistic level is low or poor (Kao & Gansneder, 
1995). 
As teachers in preparation, we have realized that most students feel 
uncomfortable participating in class because they feel embarrassed. Younger 
learners, are not afraid of participating and asking questions when they have 
a concern but older learners, especially adolescents, often reject participation 
and they seem to be embarrassed to speak in front of their classmates.  
2.3.2.6. Classroom climate. 
According to Berdine (1986), students who see themselves as a 
minority inside the classroom will be more reluctant to participate, since this 
could be related to how confident they are inside the classroom and how they 
see themselves in relation to the rest of the class. Having a good environment 
and making students feel equal to their peers would help increase their 
participation. 
It is very common to see students isolated inside the classroom. The 
fact of not feeling comfortable inside the classroom with the rest of their 
classmates might make them feel as a foreigner, no having the right to speak 
up in front of the class.  
In the following section, and after having reviewed the concept of 
participation, the topic of choice will be addressed, as it is the second main 
aspect to investigate in this study. The provision of choice in regards to the 
selection of class material, together with participation in class are the two 
concepts that will define our thesis, since these two are supported by the 
principles MINEDUC establishes for learning, which were stated in section 2.2: 
students’   involvement   in   participation,   and   presenting   students   a   variety   of  
tasks that are interesting for them. 
 
 




2.4 Choice   
Deci  &  Ryan  (1985)  in  Katz  &  Assor  (2007)  define  “choicefulness”  as  “a  
feeling   that   emerges   when   one’s   actions   and   goals   are   experienced   as  
emanating  from  one’s  authentic  self”  (p.431).  This  means  that  it  is  experienced  
when a person has control over his or her decisions when choosing.  
The  concept  of  ‘choice’  can  be   found in research connected to topics 
such   as   learners’   motivation   and   autonomy   mainly.   As   an   example,   the  
Expectancy-value Model of Achievement (Eccles & Wigfield, 1995; Wigfield & 
Eccles, 1992; 2000) refers to the positive or negative impact that tasks can 
have  over  people’s  choices  in  relation  to  the  costs  that  these  tasks  can  have  
for  the  learner.  “The  cost  associated  with  choice  is  thought  to  stem  from  the  
fact that when choice is made, other options are often eliminated. Choice, 
according to this model, is an outcome of the motivational process and 
depends   on   the   students’   tasks-value   beliefs   and   expectations   of   success”  
(Katz & Assor, 2007 p. 430). 
Similar to the above, Bandura (1997), in his Social-Cognitive theory, 
argues   that   “individual  self-efficacy is the major determinant of goal-setting, 
choice  of  activity,  willingness  to  expend  effort,  and  persistence”  (Katz  &  Assor, 
2007 p. 430). This means that  the  learner’s  sense  of  autonomy will have an 
effect on how successful he or she is and also on the decisions made in 
relation to the completion of particular tasks in relation to choosing what to do 
and what not to do. 
The  ‘provision  of  choice’  to  learners is  considered  as  “a  practice  aimed  
at   supporting  autonomy”   (Katz  &  Assor,   2007.  p.  431).   “For   choice to have 
beneficial effects, it has to be provided in a manner in which all three needs 
are  met   in  a  meaningful  degree”   (Katz & Assor, 2007. P. 431). Such three 
needs are the need for autonomy, need for relatedness, and need for 
competence.  
The need for autonomy is related to the extent to which learners 
understand the value that a task may have and also how much they feel 
identified with the task as being relevant for them (Assor, Cohen-Melayev, 




Kaplan & Friedman, 2005; Katz & Assor, 2003; Reeve, Nix & Hamm, 2003; 
Ryan, 1993). This sense of autonomy is intensified when the task in which 
learners are engaged is believed to be connected to them and their interests. 
The need for relatedness is connected to the idea that some individuals 
feel more secure and motivated when they are given the chance to choose; 
however, for others, this can be detrimental since their level of motivation will 
be higher if others choose for them (Katz & Assor, 2006). 
The last need, the need for competence, claims that when learners are 
immersed in an environment that demands them to make complex decisions 
(choices), they could be led to rely on any choice without really choosing, or 
they could even decide not to choose any (Katz & Assor, 2006). Based on this, 
it can be said that it is difficult to know when a decision is too complex or too 
simple for a learner, therefore, more than just one option should be available 
so that they do not feel frustrated or demotivated. Katz & Assor (2007), posit 
that   “choosing”   involves   an   opportunity for meaningful realization of the 
individual’s   desires   or   preferences”   (p.   432).   However,   even   though   the  
provision of choice is considered as a beneficial practice, while teaching, we 
have   to  be  careful  when  providing  choice,  since   “choosers  may  experience 
frustration with complex decision making processes and might subsequently 
feel  less  satisfied  with  the  choices  they  make.”  (p.  434). 
Theories and research of the concept of autonomy suggest that 
students’  sense  of  autonomy  increases  when  teachers  minimize coercion and 
interference,   show   understanding   of   students’   perspective   and   feelings,  
provide a relevant rationale for the task, and offer choice by allowing students 
to participate in task and goal selection and to choose their work methods and 
the mode of evaluation of their work (Katz & Assor, 2007), which supports all 
the theories mentioned above. 
After having revised the theories behind the concepts of participation 
and the provision of choice, the intention of the study is centered in putting 
these two concepts together. In the following section, the rationale for this 
investigation is explained and the research questions that emerged from the 
review of the literature are posited.  




2.5 The Present Study 
To test the  concept  of  choice  while  understanding  students’  perceptions  
of  in-class participation might be considered an important contribution for a 
better understanding of students and also as a contribution on how to use their 
characteristics as a complement rather than an issue. As it was previously 
documented, choice as an autonomy-enhancing element would be, if 
appropriately  applied,  a  positive  catalyzer  of  learners’  inherent  characteristics  
to active and meaningful learning. Studying participation and the provision of 
choice could be innovative and useful in order to have a better understanding 
about the processes through which the learners undergo while learning 
English. Moreover, aiming to explore the possible effects that providing 
freedom of choice can have  over  students’  participation  could  turn  to  be  a  new  
research topic, since as far as we know, most research that addresses the 
topic of participation does it in relation to motivation. 
The most critical cases of lack of participation have been observed 
among students who are between the ages of 14 and 15 years old. Those 
students are going through the stage of life called adolescence. According to 
Pineda   &   Aliño   (2002),   “adolescence   is   the   stage   between   childhood   and  
adulthood. Adolescence chronologically starts with the puberty changes and it 
is  characterizes  by  deep  biological,  psychological  and  social  transformations”  
(p.   16).  Regarding   the   same   topic,  Erikson’s   (1959)   theory   of   psychosocial  
development has eight distinct stages that in adolescence development 
depend primarily upon what adolescents do.  An adolescent must struggle to 
discover and find his or her own identity, while negotiating and struggling with 
social interactions and fitting in, and developing a sense of morality and 
discerning right from wrong. Adolescents begin to develop a strong affiliation 
and devotion to ideals, causes, and friends. 
Students in this stage of their life are having a hard time in school. For 
them it is important to participate in society. As Russell & Bakken (2002), 
stated:  




It is very important that parents set firm and clear guideline 
for youth. It is just as important that youth are given 
chances to be a guiding force in their own lives. They need 
chances to contribute in their families and communities. Let 
adolescents know they are respected by inviting them to 
take part in family and community projects. Ask their 
opinion and invite them to help with decision-making. 
(Russell & Bakken, 2002. p.3) 
 
Nevertheless, inside the classroom there is an evident lack of in-class 
participation, especially from learners who are coursing secondary education 
grades. Due to the importance of participation mentioned before, and the 
difficult context in which English has to be taught in Chile, we have decided to 
study high school students’   perceptions   of   participation   and   the   possible  
effects of the provision of choice. As it was previously stated in the introduction 
chapter (Chapter 1), the purpose of this study is to understand high school 
students’  classroom  participation  views, and explore whether the provision of 
choice could somehow influence their perceptions about participation. 
In order to respond to this query, the following are the research 
questions that this thesis study intends to answer:  
 
 
1. What   are   students’   perceptions about classroom participation 
and how could these perceptions be affected by the provision of choice?  












Throughout this chapter, the components of the methodological 
framework are explained in detail, so as to justify the selection of the research 
design and data collection instruments. The participants and the context are 
specified and justified in terms of their selection to better locate and describe 
the procedures followed during the investigation process. 
3.1 Overall Design 
The current study follows a mixed methods research design (see 
Creswell, 2013). It explores the perceptions of Chilean secondary students of 
English in relation to their participation in class; this connected to the provision 
of choice in the selection of class materials. 
In this particular case, the nature of the study is explanatory, since it is 
composed by two phases: a) a quantitative data collection stage, as a tool to 
purposefully select the participants who will be part of the second stage of the 
study; and b) a qualitative data collection stage, for an in-depth follow-up 
qualitative phase (Creswell & Plano Clark, 2007). This second qualitative stage 
constitutes a case study (see Robson, 2011) based on those students whose 
survey responses revealed reluctance towards class participation. 
This investigation used varied data sources, as well as procedural 
stages; this, with the purpose of having a better and more descriptive 
perspective of the phenomenon. As Creswell (2012) states, the data collection 
procedures in case study design are commonly extensive, using multiple 
sources of information. Surveys, interviews, and field notes were used to 
effectively explore the perceptions of students from different perspectives and 
to  understand  students’  classroom  participation  and  how  it  may  be  influenced  
by the provision of choice. 
 
 





The study was conducted in a subsidized school located in La Cisterna, 
Santiago. A universe of approximately 1070 students from kindergarten to 
twelfth grade composes the population of the school. In this school, English is 
a compulsory subject for students of all grades, and high school students 
attend four hours of English weekly. This institution in particular was chosen 
due to the overall methodology used during the English language lessons, 
which, in terms of lesson objectives and planning, applies constructivist 
mechanisms, such as using known and unknown contents to build new 
knowledge, as well as to progressively increment difficulty; however, in terms 
of content delivery (or class methodology), it applies more behaviorist 
structures, such as expository lessons, and copy and repetition activities. 
This particular reality was considered interesting since it somehow may 
be half its way to meet the national standards. Since the intervention made 
comprised class delivery, this context was viewed as ideal, as this was the 
area which did not meet the Chilean curriculum standards, and this study could 
be a tool to somehow give clues of the weaknesses in the methodology that 
has been used, or contribute with descriptive information about the learners, 
which could then be used as an instrument to improve  students’  participation  
and engagement with the subject.   
Another reason taken into account was the low rate of class 
participation,  which  according  to  the  teacher’s  declarations,  ranged  from  one  
to  none  per  pedagogical  hour  (based  on  students’  participation times). Finally, 
the last reason for performing this research in this particular institution was the 
openness and willingness from  the  school’s  authorities,  teachers  and  students  
who freely and eagerly participated in the study. 
3.2.1. Lessons methodology 
The methodology used in classes by the head teacher is based on 
grammar-focused lessons, which are usually delivered via PowerPoint 
presentations containing definitions or rule presentations, examples and 




exercises. A regular lesson in this institution is formed by the following stages: 
a) the teacher reads and explains the new content while students copy the 
presentation, b) some examples are presented, and afterwards students are 
required to do some exercises on their own c) and finally, the teacher or 
volunteer students write the right answers on the board and students correct 
their answers on their notebooks. Occasionally, students are asked to fill in 
worksheets to practice isolated grammar structures or dialogue chunks. Group 
work might be included in the lessons three or two times a semester according 
to   the   teacher’s   comments.   This   group   work   may   be   based   on   preparing  
readymade dialogues, or worksheet completion.   
 
3.3 Participants 
From the universe described above, a ninth grade was selected to be 
the sample in this investigation. The main reason for selecting this group of 
students among the rest was that all students, as well as the mentor teacher, 
voluntarily signed the informed consent form (See appendix A) and were 
willing to participate in the study; and secondly, participation was reported by 
the mentor teacher as a group issue. However, the previously described group 
was the initial sample, since due to the nature of this study, a final sample was 
purposefully selected based on their responses on a survey applied as a first 
stage in the research. 
For the qualitative in-depth stage of the study, a sample of 5 students 
from the total of 41 students who composed the ninth grade was considered 
for the application of interviews and field notes. Students were chosen based 
on   a   purposeful   sampling   strategy   for   being   “information   rich”   participants  
(Patton, 1990, p. 169) in terms of their homogeneous characteristics in relation 








 3.4 Data Collection Instruments and Procedures. 
In this mixed methods study, three different sources of data collection 
were implemented. A survey to the 41 students from the ninth grade was the 
initial stage of the process (quantitative data), followed by an interview about 
Choice and Participation to the 5 students who composed the final sample. 
During the inclusion of the provision of choice, field notes by the researchers 
were taken based on class observations. Finally, another interview was 
applied  to  the  sample  to  know  students’  final perceptions and opinions on class 
participation and choice. Interviews and field notes were used to collect 
qualitative data. 
3.4.1. Survey. 
A survey composed by 15 items, based on a 5 point Likert scale was 
applied during the first week of class intervention. The survey aimed at 
examining  students’  perceptions  of  class  participation  and  their  characteristics  
in terms of their level of participation in English class. Results from the survey 
revealed the number of students who were more reluctant to participate in the 
English class (See appendix B). 
3.4.2. Interviews. 
Interviews took place twice during the intervention process; first at the 
beginning, right after the results of the survey were obtained, in order to get an 
in-depth   view   of   what   students’   perceptions about class participation and 
provision of choice were. This took place as individual interviews that lasted 
approximately five minutes (See appendix D). 
At the final stage of the process, another interview was applied to obtain 
an in-depth and concluding  view  of  students’  perceptions  of  the  process  and  
of the intervention, adding a section about their reflections on the process, their 
personal comments and possible proposals (See appendix G). The two 
interviews were audio-recorded and complemented with notes from the 
researchers. Open-ended questions and starters were given by the researcher 




for students to expand around the concept of participation, provision of choice 
and any concept that could have appeared during the process. The interview 
was performed in Spanish with the purpose of giving students the chance to 
openly and freely express their thoughts. 
3.4.3. Field notes. 
The observation stage was performed by one of the researchers who 
was  inside  the  class  taking  notes  of  students’  reactions and changes due to 
the intervention done.  This observation was performed during the time the 
intervention took place, which was for two weeks or eight pedagogical hours. 
It was considered reasonable to have a researcher observing during the 
complete process of intervention, since it was necessary to supervise the 
correct implementation of the activities created for the intervention as the 
activities developed were performed by the school teacher (See appendix E). 
3.5 Intervention design. 
At this point, it is considered important to mention that all the classes 
that formed part of the intervention about provision of choice (8 pedagogical 
hours) were taught by the English teacher of the school. The teacher was 
eager to help on the research by teaching all the classes, and the researchers 
of the current study considered important to keep the teacher of the school 
teaching the classes due to the fact that students could suffer some additional 
changes in their perception about participation and choice if the classes were 
taught by a new teacher. The idea was for the students not to change their 
perception about participation and choice by other factor apart from the 
provision of choice. Moreover, it is imperative to clarify that, even though a 
researcher of the current study was present during the application of the 
provision   of   choice,   the   researcher   never   influenced   students’   decision   by  
commenting   or   acting   in   any   particular   way   that   could   affect   students’  
decisions. 




The first interview was a key element in the process of creating the 
materials that were applied during the provision of choice intervention. After 
the first interview, the researchers decided that the best material to be used 
during the provision of choice were worksheets due to the familiarity students 
felt to this type of materials. The researchers considered the preferences 
related to class material expressed during the first interview by the students in 
order to create different types of worksheets. The worksheets used during the 
intervention were: comic worksheets, craft worksheets, grammar worksheets, 
reading worksheets, lyrics worksheets, and dialogue worksheets (See 
appendix F). In order to apply the provision of choice, five types of the 
worksheets were offered to the students as options to be chosen in order to 
exercise the contents of each of the four classes in which the intervention took 
place. As mentioned before, the classes were taught by the English teacher 
from the school, therefore the provision of choice was applied by the same 
teacher. 
To provide a better understanding of the process that took place during 
the current study, a diagram of the procedures was developed. 
 











  Figure 3.1. Intervention design diagram. 
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In this chapter the results of the two interviews applied to the 5 
participants of the study, as well as the field notes taken during the 
intervention, which was held during four regular sessions, are presented. As 
described in the previous chapter, three instruments were used to develop this 
study, pre and post interviews with the 5 participants as well as field notes of 
the  researchers’  observations  during  the  intervention.  In  this  chapter  the  data  
collected through these instruments is revised.  
As mentioned before, in order to select our final sample composed by 
five   students,  we  used   the  students’   answers   to  a  Likert   scale   survey   (See 
appendix B) about what students believe participation was and their 
perceptions about it. In general, the answers to the survey showed that 
students do not like to participate within English lessons. However, and since 
our aim was to select students that seemed to be more reluctant to participate 
in class, from the fifteen questions that composed the survey we selected five 
questions that showed the more critical results. Overall, the great majority of 
the   students   answered   “strongly   agree”   or   “agree”   to   question   n°2   (I feel 
comfortable speaking in front during the English class), question n°9 (when I 
have doubts about the studied topic I ask aloud), question n°10 (when I know 
the answer to a question or task, I raise my hand to participate), question n°13 
(I always participate in the English class), and question n°14 (I always do the 
tasks that the teacher gives in class). However, there was a low range of 
students   that   answered   “strongly   disagree”   to   1   or   more   of   the   questions  
previously mentioned. From the students who  answered  “strongly  disagree”  to  
the 5 critical questions, there was 1student (student 14) who answered 
“strongly  disagree”  to  4  of  the  5  critical  questions,  2  students  (students  40  and  
41)  who  answered  “strongly  disagree”  to  3  of   the  5  critical  questions, and 6 
students  (students  3,  11,  12,  15,  16  and  35)  who  answered  “strongly  disagree”  
to 2 of the 5 critical questions. (See appendix C, section 2, table 1.) 
 We automatically selected the students who answered to 4 and 3 of the 
critical  questions  with  “strongly  disagree”.  After   that,  we   looked  again   to   the  




results  of  the  survey  and  we  selected  the  students  who  answered  with  “strongly  
disagree”  more  often  during  the  whole  survey  (See appendix C, section 2, table 
2.) Coincidently, 2 of the students (students 12 and 35) who had answered 
with  “strongly  disagree”  to  2  of  the  5  critical  questions,  happened  to  be  2  of  the  
students  who  also  answered  with   “strongly  disagree”  more  often  during   the  
survey. Therefore, we selected those 2 final students and we obtained our final 
sample composed by 5 students (See appendix C, section 2, table 3). 
Because of the nature of the instruments applied the data is extensive 
and sometimes mixed with irrelevant information; hence, for the purposes of 
the current study and in order to simplify and clarify the data, this chapter 
presents the results through three tables (one for the first interview results, 
another for the observation results and a final one for the last interview results). 
Each of the figures illustrates the results including the same descriptors which 
are a) Perceptions about English as a language, b) Perceptions about 
participation, c) Perceptions about classwork, d) Perceptions about class 
materials, and e) Perceptions about choice. The descriptors are filled in with 
the information given by each of the 5 participants plus the information of each 
participant  given  by  the  researchers’  field  notes  in  the  four  sessions  in  which  
this intervention took place. 
4.1 First Interview Results 
The first chart reports the information given by the 5 participants during 
the first interview, which was performed by one of the researchers. The 
interview  took  place  at  the  school’s  library  during  an  English  session  in  which  
the students were asked to go outside taking turns. Each interview lasted 
approximately five minutes and was audio recorded and transcribed. It is 
important  to  mention  that,  students’  names  were  changed  to  pseudonyms  in  
order to maintain confidentiality  
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4.1.1. Perceptions about English. 
When looking at figure 4.1, it can be seen that the perceptions about 
English language are varied among the participants, but most of them value it 
as a tool for connection with the world beyond Chile. They recognize English 
as a world language as it can be observed in the following extract from one of 
the  interviews’  transcription: 
 
 Entrevistador: ¿Te gusta el inglés? 
Víctor: Sí 
Entrevistador: ¿Si? ¿Por qué?   
Víctor: Porque me gusta  aprender  otros  idiomas….eh…  también  es  
una…  una  forma  de  hablar  con  personas  de  otros  países,  de  
comunicarse…  y  me  gusta,  me  gusta.” 
 
 Interviewer: Do you like English? 
Victor: Yes 
Interviewer: Yes? Why? 
Victor: Because I like to learn other languages. It is also a way of 
talking  with  people  from  other  countries…  to  communicate…I  
like it, I like it. 
 
It is noticeable that students see the importance of the English language 
as   a   tool   for   communicating   with   the   world,   which   influences   students’  
perceptions regarding the language, making them think of the value of the 
language but not always necessary for them.  




4.1.2. Perceptions about participation. 
With   regards   to   the  participants’  perceptions  of  participation,  most  of  
them perceived it as interaction  between  the  teacher  and  students.  Students’  
perceptions  of  participation  vary  from  believing  that   it   is  about   ‘answering  to  
the  teacher’s  questions’  to  ‘sharing  opinions  during  class  time’. 
 
Entrevistador: Pero en ejemplos, por ejemplo en la sala cuando 
alguien participa ¿qué hace? 
Manuel: Ayuda al profe con lo que estamos viendo. 
Entrevistador:  ¿Ayuda  al  profe  con  lo  que  están  viendo…? 
Manuel: Si, el profe pregunta, y uno le dice. 
 
Interviewer: But giving examples, for example, in class, when 
someone participates, what does he or she do? 
Manuel: Helps the teacher with what we are doing. 
Interviewer:  Helps  the  teacher  with  what  you  are  doing…? 










Entrevistador: ¿Cómo definirías participación? O, ¿Qué es para ti 
participar en clases?  
Víctor:  Es…  colaborar  con  algo,  ayudar  a  hacer  algo…  mmm…  
aportar. 
Entrevistador:  Ya… 
Víctor: Dar tu opinión para ver si es que la otra persona, o sea, si 
tienes diferencias con la otra persona y así solucionar las cosas 
y eso.  
 
Interviewer:  How  would  you  define  participation?  What’s  participation  
for you? 
Victor:  It’s…  to  collaborate  with  something,  to  help  doing  
something…mmm…  to  contribute. 
Interviewer:  Ok… 
Victor: To give your opinion to see if the other person, I mean, to see if 
you have differences with the other person and that way try to 
solve things, and that. 
Most students described participation in class as the act of answering 
teachers’   questions,   interacting   with   their   classmates   and   giving   opinions  
during the class. Nevertheless, students never mentioned the importance of 
participation for them to acquire new knowledge, therefore we can imply that 
students do not consider that participation is an important factor for them to 
practice and improve their language.  
4.1.3. Perceptions about classwork and materials. 
In relation to classwork, in broad terms, it is perceived as unfulfilling for 
different personal reasons. It is perceived as noisy, rigid and boring. There is 




a sense of responsibility towards classwork, but as it is not compelling, there 
is no commitment of the participants with it. 
Participants did not expand much on this topic. The little information that 
could be retrieved from them was that they would consider positive that their 
personal preferences were taken into account when preparing class materials. 
 
Entrevistador:  ¿Crees  que  con  otras  actividades…  así  que  te  pudieras  
imaginar…participarías  más?  así  como  con  cuales  podrías  
imaginarte…  ¡yo  participaría  harto  con  esto! 
Daniela:  mmm…  podría  ser  como  crear  como  diálogos  en  inglés…  
pero  como  de  los  gustos…  lo  que  a  uno  le  gusta…  pero  no  
frase,  así  como  diálogos,  porque  me  gustan  los  diálogos… 
Entrevistador: ¿así como que el tema sea algo que a ti te guste? 
Daniela:  ahá…  dar  así  como  una…  dar  reseñas  así…  que  hemos  
hecho dar reseñas de libros o explicar de qué se trata una 
canción…  así  me  sentiría  más  cómoda  porque  es  algo  que  a  mí  
me  gusta… 
 
Interviewer: Do you think that maybe with other activities that you 
could imagine you would participate more? 
Daniela:  mmm…  maybe  like  creating  dialogues  in  English…yes,  but  
from  likes,  of  what  we  like,  but  not  phrases,  dialogues…I  like  
dialogues. 
Interviewer: would you like that the topic were something you like? 
Daniela:  yeah…something  like  giving  a…reviews…like  we  have  had  to  
give reviews about a book or explaining what a song is about. 




With the few information provided by the students regarding classwork 
and materials, we can conclude that students do not feel comfortable with the 
environment in the classroom.  
 
4.1.4. Perceptions about choice. 
Finally, with this first interview, it could be observed that choice is not a 
strategy  used  in  these  participants’  English  language  sessions  since  it  was  not  
mentioned by the students as something related to their English language 
subject. Students mainly associated choice with likes. Only one student, 
Manuel, associated it negatively with the idea of exposing himself. 
 
Entrevistador: Ya, y tú, ¿con qué actividad te sientes más cómodo 
participando? 
Manuel: Con ninguna, si no me gusta el inglés 
Entrevistador: ¿Con ninguna? 
Manuel: Me da lo mismo 
Entrevistador: Y en otras clases por ejemplo 
Manuel: Nunca participo 
Entrevistador: ¿Nunca participas? 
Manuel: No me gusta 
Entrevistador: No, pero ¿por qué? 
Manuel: No sé poh, porque hay muchos en el curso, me pongo 
nervioso 
 




Interviewer: Ok, and you, with which activity do you feel comfortable 
participating? 
Manuel:  with  none,  I  don’t  like  English 
Interviewer: With none? 
Manuel:  I  don’t  care 
Interviewer: And in other classes 
Manuel: I never participate 
Interviewer: never? 
Manuel:  no,  I  don’t  like  it 
Interviewer: no? But why? 
Manuel:  I  don’t  know,  there’s  too  much  people  inside  the  class  I  get  
nervous! 
 
As a general overview of this first interview, it can be said that the 
participants have well-constructed and clear perceptions with regards to 
English as a language, of participation (yet they admit being reluctant to 
participate in class), and of classwork, which was mainly perceived as 
necessary, but not fully compelling. When asked about the other descriptors, 
their perceptions were incomplete, in the case of the provision of choice, 
students had never been exposed to a similar strategy, and therefore it was 
difficult for them to describe something that was unknown. 
4.2 Observation Results 
The following chart shows a comprised version of the field notes taken 
by the researchers during the four sessions where the intervention took place. 
It is important to mention that the data in this table reflects what the 




researcher/observer   could   see   regarding   the   participants’   perception   in  
relation to the different elements being reported. 
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Figure 4.2. Observation Results. 
4.2.1. English. 
According to the field notes taken during the four intervened sessions, 
the English language is mostly used for task completion or related to a must-
do activity.  During  the  observations  there  were  no  signs  of  students’  curiosity  
regarding the language or any extra questions that may have arisen from the 
diversity of materials presented. 
4.2.2. Participation. 
The behaviors towards participation observed were varied. They ranged 
from peer interaction and spontaneous interventions, to using participation as 
a  tool  to  complete  a  specific  task  or  as  a  way  of  complying  with  the  teacher’s 
requests, or just as amusement; and finally as something that may be 
entertaining yet too expose. An aspect that was perceived from all the 
participants is that participation can be used as a strategy to clarify doubts. 
4.2.3. Classwork and materials. 
Each participant also faced classwork differently. While for Valeria and 
Raimundo classwork was an obstacle between what they would have liked to 
be doing and what they were asked to, Victor and Daniela used it as an 
instance for interaction and learning. 




During the sessions the participants had positive attitudes towards 
materials, all of them had different ways of facing the different tasks. Daniela, 
Manuel and Victor chose a similar or the same material from the second 
session on this choice was hand in hand with their interested attitude and a 
clear intention of achievement. Only Victor was able to complete the tasks in 
the sessions he attended, which were only three from the four sessions 
intervened, though. In the case of Raimundo, he only chose in the last session 
since in the three previous ones he decided not to get involved in the English 
lesson. In this last session Raimundo chose a hands-on task and worked on 
it. Considering his performance in the previous sessions, Raimundo seemed 
to have perceived this last material as compelling. 
4.2.4. Choice. 
Three of our five participants used choice as a strategy to facilitate their 
classwork, since they chose what helped them fulfil the task. For the other two 
(Raimundo and Valeria), it was mostly considered irrelevant, with the 
exception  of  Raimundo’s  last  session  where he finally decided to choose. 
The field notes mostly reported varied participatory patterns among the 
participants in hand with a general difficulty towards task achievement, since 
only one of the five students observed was able to complete the chosen tasks. 
A relevant aspect reported on the field notes is the attitudinal change observed 
in some of the participants, more significantly in Daniela, prior and after the 
delivery of the materials. 
4.3 Final interview results. 
The last instrument applied was a second interview. The interview 
environment was similar to in the first one, and the questions were mainly the 
same, but in this second interview the participants had the opportunity to listen 
to the opinions they gave on the first interview in order to complement them 
with new information. 
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Figure 4.3. Final interview results. 
 




4.3.1. Perceptions about English. 
During the second interview the participants reported a relative interest 
towards the language and recognized its value as a world language. It may be 
said that the five participants have a previously internalized idea that English 
as a language is a necessary tool in a world that uses it as a standard. 
 
Raimundo: La verdad, es bueno tener inglés, porque es un idioma 
mundial. Si tú vas a un país, y no hablan español, pero puede 
que hablen inglés.  
Entrevistador: La mayoría de los países hablan inglés. 
Raimundo: Sí. Entonces, es práctico. 
 
Raimundo: Honestly,  it’s  good  to  learn  English  because  it  is  a  world  
language.  If  you  go  to  another  country,  if  they  don’t  speak  
Spanish, they speak English. 
Interviewer: In most of the countries they speak English. 
Raimundo: Yes, then it is useful. 
 
4.3.2. Perceptions about participation. 
All the participants confirmed their perceptions about participation, yet 
most of them decided to add new traits to them, especially associated with the 








Víctor: es que el tema de las guías nos ha ayudado caleta o sea 
mucho. 
Entrevistador: ya… 
Víctor: y creo que eso es bueno, por eso estoy bien 
Entrevistador: ya,  pero tú crees que eso, el tema de las guías ¿tú 
crees que eso también es participar, trabajar en las guías? 
Víctor: sí. 
Entrevistador: sí, ¿podría ser una forma de participar cierto? 
Víctor: si, y revisarlas entre todos 
Entrevistador:  …Como  grupo 
Víctor: sí. 
 
Victor: the thing about the worksheets had helped us a lot! 
Interviewer:  ok… 
Victor:  and  I  think  that’s  good  and  because  of  that  I’m  good. 
Interviewer: ok, but do you think that the worksheet stuff is a way of 
participating? I mean to complete the worksheets? 
Victor: yes 
Interviewer: so it could be a form of participation? 
Victor: Yes, and to check them together! 
Interviewer…as  a  group 
Victor: yes. 




4.3.3. Perceptions about classwork and materials. 
 Most students perceived classwork after the intervention positively, 
mainly when related with to new materials presented. Although they might still 
consider it not completely interesting, they admitted that new materials have 
given a new perspective to the English classes they mostly reported them as 
more entertaining. 
 
 Entrevistador:  Cambio  en  la  clase…   
Daniela:  las  he  encontrado  más  entretenidas  por  los…  ¿Cómo  se  
llaman cuando se hacen cositas? 
Entrevistador: ¿las manualidades? 
Daniela: Sí. Las he encontrado más entretenidas por las 
manualidades.  
 
Interviewer:  Changes  in  the  class…   
Daniela:  I’ve  found  them  more…  how  do  you  say  when  we  do  things..? 
Interviewer: crafts? 
Daniela:  yes,  I’ve  found  them  more  entertaining  because  of  that.   
 
4.3.4. Perceptions about choice. 
All students perceived choice as positive and related to freedom, 
learning and as a vehicle towards task achievement.  These ideas add up to 
the initial association that students reported in the first interview between 
choice and preferences. During this last interview, as the participants were 




exposed to choice as a classwork strategy attributes that firstly did not relate 
to it arose. 
 
Entrevistador: Y entonces ¿te ha gustado el tema de elegir, o no? 
Valeria: Sí, de elegir lo que a uno más le gusta. Que trabajen entre sí, 
uno  escribe,  hace  comics…  incluso  habían  unos  para  recortar  y  
eso…  eran  como  súper…  bacán. 
 
Interviewer: So then, have you liked this idea of choosing? 
Valeria: Yes, of choosing what you like the most. To work with each 
other,  we  can  write,  do  comics…there  were  even  some  to  cut!  
And that was like awesome! 
 
Entrevistador: ya y, ¿te ha gustado el tema de elegir guías? 
Daniela: Sí. 
Entrevistador: y ¿tú crees que te ha ayudado de alguna manera? 
Daniela: Sí. Yo igual creo que sí.  
Entrevistador: ¿tú crees que eso te ha motivado más para participar 
en clases? 
Daniela:  Sí,  porque  igual  como  que…  tienes  la  posibilidad  de  elegir  lo  
que quieres. 
Entrevistador:  ya… 
Daniela: Cierta libertad.  
Entrevistador:  Ya,  y  eso  es  mejor  para  que  ustedes  participen… 






Interviewer: Ok so, have you liked the idea of choosing worksheets? 
Daniela: yes. 
Interviewer: and do you think they have helped you in some way? 
Daniela: yes, I do. 
Interviewer: do you think that it might have helped you to participate 
more in class? 
Daniela: yes, because, because you have the chance to choose what 
you want. 
Interviewer:  ok… 
Daniela: A sort of freedom.  




Even some, as Victor, considered that this new strategy allowed him to 
finally understand English by having the chance of interacting with his peers. 
 
Víctor: sip antes, mmm, costaba mucho más. 
Entrevistador: ya 
Víctor: pero ahora con las guías he aprendido mucho, así mucho, 
mucho más. 




Entrevistador:  ya…  
Víctor:  gracias  a  los  compañeros  con  los  que  hago  […] 
Entrevistador: (concuerda con el estudiante haciendo un sonido) 
Víctor: he aprendido así mucho, mucho más. 
 
Victor: yeah, before it was harder, a lot harder. 
Interviewer:  ok… 
Victor:  but  now  with  the  worksheets,  I’ve  learned  a  lot  lot  more. 
Interviewer:  ok… 
Victor: thanks to the classmates I work with 
Interviewer: (Gasps in agreement) 
Victor: Like  this,  I’ve  learnt  a  lot  lot  more. 
 
4.4 Overall Results of the Data Set 
The results obtained by the three sources of data collection selected, 
reported   participants’   progressive   broadening   of   perceptions   towards  
participation, English as a language, classwork, class materials and choice. 
This is the first and immediate glance that stands out by reading the results 
without crossing or matching the data with literature about the topic of this or 
among the different instances of data collection among the study itself. 
In the following chapter, the results will be analyzed and interpreted by 
revising and comparing them with the reviewed literature about choice and 
participation. 
 





 In this chapter, the results obtained from the intervention are analyzed 
and interpreted in depth. They are compared with the results obtained in 
previous studies and the existing theories exposed in the literature chapter. 
For this purpose, a general perspective of the five different elements that 
emerged from this study – a) English language, b) participation, c) classwork, 
d) materials and e) choice - is presented first as an overall of the findings.    
a) English. We can say that generally, students perceived English as a 
world language and they recognized its usefulness as a tool for communicating 
with people from all parts of the world. However, according to what we 
observed during the interventions, students did not show interest in the 
language itself. Students considered English classes as activities they had to 
complete.  
b) Participation. With regards to the perception of participation, 
students considered participation as oral communication between the teacher 
and   the   students.   After   the   intervention,   students’   perceptions   about   class  
participation changed. Most of the students added new traits, such as the 
interaction between peers and complying with activities.   
c) Classwork. During the first part of the intervention students 
perceived classwork as negative, boring and useless.  After the intervention of 
choice provision, most of the participants changed their perception regarding 
classwork, indicating the positive aspects of it.  
d) Materials. As the students were used to working with a limited 
number of materials, they were not able to expand on the topic during the first 
interview. At the end of the intervention, students felt pleased because their 
preferences were taken into consideration for the creation of the materials.   
e) Choice. The provision of choice was not a familiar strategy for the 
participants therefore, students felt excited and engaged with choosing among 
a set of activities during the implementation of the intervention.   




The analysis of the results is based on two main indicators that answer 
the   research  questions  of   this  study,  which  are  students’  perceptions  about  
classroom   participation   and   students’   perceptions   regarding   choice.  
Participants’  perceptions  of  English  as  a  language,  class work and materials 
are   going   to   be   used   as   supportive   elements   for   understanding   students’  
perceptions of class participation and of choice. 
  
5.1  Students’  Perceptions  about  Participation  and   the   Influence  of   the  
Provision of Choice   
 Participation in general is seen by the participants as something positive 
inside a class. However, participation is also considered by the participants as 
something uncommon inside their classroom and as something necessary but 
difficult to accomplish inside the English classes due to multiple factors such 
as low self-esteem and lack of respect between classmates. Results like the 
ones previously mentioned, in which even though students consider 
participation as something important inside the classroom they refuse to 
participate, had been obtained in previous studies. Wade (1994) discovered 
that students consider participation as an important factor inside the classroom 
and that they would like to participate more, while Karp and Yoels (1976) stated 
that even though students see participation as an essential factor in their 
learning process, there is noticeable low participation inside the classroom.  
 Although,   students’   perceptions   about   participation   suffered   minor  









5.1.1. Perceptions about participation before and after the provision of 
choice 
 The main question of this study pointed at doing an in-depth analysis of 
what   students’   perceptions   about   participation  were   during   English classes 
and also to know if the provision of choice, related to the materials used during 
English sessions, influenced those perceptions. Firstly, the initial interview 
aimed  to  retrieve  students’  perceptions  about  participation.  Then,  the  second  
interview   was   used   to   know   if   the   students’   perceptions   about   classroom  
participation were influenced by the provision of choice given during the 
intervention.  Finally,  field  notes  were  used  to  complement  students’  answers  
to  the  interviewers’  questions.   
 In the first interview, most students agreed on the fact that participation 
consists on interacting with others within the class context. All students 
coincided that to participate in class is mainly related to interacting with the 
teacher, complying with the teacher’s  requests,  and  answering  the  teacher’s  
questions during English classes. They mainly see participation as teacher-
students interaction, giving opinions, and as something necessary, but not 
compelling. This perception of the participants could be related  to  Bandura’s,  
(1974) idea of participation, as it is viewed as a way of learning with a more 
knowledgeable other. Since students consider the teacher as the person who 
knows more inside the classroom, they decided that interacting with the 
teacher is the correct way of participating in class.  
 The following quotes are extracts taken from the first interview taken to 
the participants. In these extracts, they define what they consider as 
participation in class.  
 
 




Entrevistador: ¿Qué consideras tú es la participación? Porque tú me 
acabas de definir participación, pero ¿cómo consideras tú que 
es una participación en una clase? 
 Daniela: Cuando el profesor pregunta algo y los alumnos responden 
 constantemente. 
 
           Interviewer: What do you consider as participation? Because you just 
told me your definition of participation, but how do you 
consider participation in a class? 
 Daniela: When the teacher asks something and the students answer 
 constantly. 
 
 Entrevistador: muy buenos cantantes. ¿Cómo definirías tu   
 participación? o ¿qué consideras tú que es participación? 
 Valeria:  mmm…  dar  la  opinión,  lo  que  uno  piensa,  y  eso…  y  aportar  
 en la clase 
 Entrevistador: aportar en la clase, ¿cómo? 
          Valeria:  como  dando  las  respuestas,  o  preguntándole  al  profesor…  
eso 
 
           Interviewer: Very good singers. How would you describe your 
participation? Or, what do you consider participation is? 
 Valeria:  mmm…  to  give  your  opinion,  to  say  what  you  think,  and 
 that’s  it…  and  to  contribute  to  the  class. 
 Interviewer: to contribute to the class, how? 
 Valeria:  like  giving  answers,  or  asking  to  the  teacher…  that’s  it. 





 Manuel: Ayudar al profe con lo que estamos viendo 
 Entrevistador: Ayudar al profe con lo que están viendo 
 Manuel: Si, el profe pregunta, y uno le dice 
 Entrevistador: Le responde 
 Manuel: Si, le responde 
 
 Manuel: to help the teacher with what we are seeing in class. 
 Interviewer: to help the teacher with what you are seeing. 
 Manuel: yes, the teacher asks and we say the answer. 
 Interviewer: you answer. 
 Manuel: yes, you answer. 
 
 
 Technical paradigm uses methodologies of teaching and systems of 
evaluation   that   highly   control   students’   responses   and   stimulus   so   as   to  
accomplish  certain  prefixed  goal  “If  the  objectives  of  the  course  are  carefully  
structured and the inputs (by students, lecturer, textbook, etc.) carefully 
measured,   then   one   should   be   able   to   establish   the   output   or   pass   rate”  
(McKenna, 2003 p.217). This paradigm demands students to be passive, 
concentrated on the task offered by the teacher and with low rates of 
spontaneous  participation.  This  type  of  context  does  not  encourage  students’  
creativity, critical thinking, communication and debate of ideas or spontaneous 
communication between teacher and students. Therefore, the paradigm under 
which classes were held in this particular setting and the consequences that it 




caused in students could have played an important influence in their 
perceptions about participation. The technical paradigm and its related 
teaching methodologies, such as grammar oriented lessons, set a pattern of 
interaction  within  the  classroom  that  could  have  been  detrimental  for  students’  
participation and their perceptions about participation. As claimed by Weaver 
& Qi (2005), participation can cause students to be afraid of taking part in the 
process, since their contributions may not be well accepted or pertinent, so 
they could prefer to remain silent. 
 
 
 Entrevistador: Y ¿Cómo te sentiste con ese diálogo? 
 Daniela: Nerviosa. 
 Entrevistador: Si te sentiste nerviosa con el diálogo, ¿con qué otras 
 actividades te has sentido cómoda? Me nombraste escribir, el 
 Power Point. 
           Daniela: Con esos no más, porque en general no me gusta mucho 
hablar en público, o sea en frente de muchas personas. 
           Entrevistador: ¿Pero eso te pasa sólo en la clase de inglés o las 
clases en español? 
 Daniela: En todas las clases. 
           Entrevistador: ¿Y sientes que en la clase de inglés es más aún o es lo 
mismo? 
           Daniela: Es lo mismo. O sea, es más aún porque donde no sé hablar 
mucho, no me expreso bien el inglés, me da más vergüenza. 
 
 Interviewer: And, how did you feel with that dialogue? 




 Daniela: Nervous 
           Interviewer: if you felt nervous with the dialogue, which other activities 
make you feel more comfortable? You said to write, you 
named  the  Power…   
           Daniela:  Just  those  ones,  because  generally  I  don’t  like  to  talk  in  
public, I mean in front of many people. 
            Interviewer: But, does it happen to you only on English classes or in 
Spanish classes too? 
 Daniela: In every class. 
           Interviewer: And, do you feel the fact of feeling nervous happen to you 
even more on the English sessions or does it happen to you 
on every class equally?  
            Daniela: it happen to me in every class. I mean, it is even more 
because I can’t  speak  much,  I  can’t  express  myself  in  English,  
I feel shy.  
 
Daniela’s   quote   above   is   taken   from   the   interview   previous   to   the  
intervention   and   reflects   Daniela’s   fears   and   feelings   about   participating   in  
class.   
Nevertheless, two students from the five participants, Raimundo and 
Victor, considered participation also as the act of interacting with their 








 Entrevistador: ¿Cómo definirías participación? O ¿Qué es para ti  
 participación? 
 Raimundo:  mmm…  es  convivir  con  las  demás  personas  y  conocer  sus  
 ideas,  pasatiempos…  mm…  cosas  así… 
 Entrevistador: Conocer los pasatiempos de las demás personas,  
 convivir, y ¿qué más podría decir? 
 Raimundo:  mmm…  no  se… 
 
 Interviewer: how would you define participation? Or, what is  
 participation for you? 
 Raimundo:  mmm…  it  is  to  coexist  with  other  people  and  to  know   
 their  ideas,  hobbies  …  mmm…  and  things  like  that. 
 Interviewer:  to  know  other  people’s  hobbies,  coexist,  and what else? 
 Raimundo:  mmm…  I  don’t  know. 
 
 Entrevistador: ¿Cómo definirías participación? O ¿Qué es para ti  
 participar en clases?  
 Víctor:  Es…  colaborar  con  algo,  ayudar  a  hacer  algo…  mmm…   
 aportar. 
 Entrevistador:  Ya… 
          Víctor: Dar tu opinión para ver si es que la otra persona, o sea, si 
tienes diferencias con la otra persona y así solucionar las 
cosas y eso.  
 Entrevistador:  Eso  es  lo  que  tú  consideras  como  participación…   
 Víctor:  Dar  tu  opinión… 





Interviewer: how would you define participation? Or, what is 
participation for you? 
Victor:  it  is…  to  collaborate  with  something,  to  help  to  do  something…  
mmm…  to  contribute. 
 Interviewer: ok. 
 Victor: to give your opinion to see if the other person, I mean, if you 
 have disagreements with the other person and in this way to 
solve the  problems,  and  that’s  it. 
 Interviewer: that what you consider as participation. 
 Victor:  to  give  your  opinion… 
 
 Also, before the intervention took place, the participants identified the 
classroom environment with adjectives such as boring, tense, rigid, noisy, 
unfriendly and non-dynamic. Therefore, participants considered classroom as 
a place in which participation did not take place very frequently. As Karp and 
Yoels (1976) exposed, classes over 40 students have shown less student-
interaction patterns in comparison with smaller groups of learners. This applies 
to the class context of these students, and hence it might be another factor 
that influences the initial perception about participation that the participants of 
the current study had. Similar to what Smith (1992) explains they might feel 
anxious in relation to the idea of participation, connecting with the unfriendly 
and tense atmosphere they describe. 
 By analyzing the results, it can be inferred that before the intervention 
took place at the school, students used to see participation only as the act of 
orally interacting in classes, or as being involved in oral discussion during 
English sessions.  




At this point, the researchers of this study consider relevant to 
remember that the participants selected for the current study were students 
who seemed to be more reluctant to participate during English classes. For the 
reason previously mentioned, it is considered relevant to mention that one of 
the participants, Daniela, also mentioned participation as something related to 
the   person’s   self-esteem. She mentioned during the first interview that 
participation could be affected by the person self-esteem and by how able to 
speak a language a person feels. Both researchers, Bowers (1986) and Wade 
(1994), concluded on their respective studies that a large number of students 
do not participate in classes due to nervousness or anxiety, and the language 
level or how prepared and comfortable they feel with what they know, 
influences  their  class  participation.  If  our  participants’  answers  plus  their  class  
context are analyzed we can find a relation between these factors and their 
initial perceptions about participation. 
 After the intervention in which the students had the possibility of 
choosing between five worksheets with different activities on them, another 
interview   was   held   in   order   to   know   if   students’   perceptions   in   regards to 
participation within English lessons had changed. For the second interview, 
minor changes were done to the questions of the first interview in order to 
obtain comparable information. And also some of the answers that students 
gave on the first interview were mentioned to them in order to know if their 
answers had suffered any modifications. Most of the participants, with the only 
exception of Manuel, who did not add anything to his definition, added some 
points to the definition of participation they already had. Raimundo decided to 
include the fact of interacting with classmates as a part of participation. The 
fact of considering the action of interacting with classmates as a part of 
participation is tightly related to what Vygotsky, 1978, stated in his sociocultural 
theory. Vygotsky declared that when a person learns, there are some 
developmental processes that are possible only when the person interacts with 
people in his environment and in cooperation with peers. It is possible that 
Raimundo felt that the fact of interacting with his classmates helped him to 




internalize new knowledge and therefore he decide to add this characteristic 
as an important part of participation. Valeria added task achievement as part 
of participation, and Victor added both ideas previously mentioned as an 
important part of participation. Whereas Daniela decided to reaffirm her idea 
of having self-confidence as a must in order to have participation inside the 
classroom. Contrary to what Dancer and Kamvounias said about participation 
in their research conducted in 2005, that participation is an instance for 
students to practice the language and improve communicative skills, Daniela 
considered her lack of communicative skills in English as an impediment for 
her to participate actively during English sessions.     
 
 
           Entrevistador: ya, y ¿qué faltaría como para que te gustara? ¿Para 
qué quisieras ir a la clase de inglés?  
 Daniela: No sé, entender. 
 Entrevistador: ¿entender un poco más? 
            Daniela:  Sí,  es  que  donde  no  entiendo…  no  me  gusta  la  idea  de  no  
saber  algo    y  que  pregunten  por  algo…  y  me  desespera  no  
poder responderle.  
 
           Interviewer: so, and, what is missing for you to like it? For you to want 
to go to the English class. 
 Daniela:  I  don’t  know,  understand. 
 Interviewer: For you to understand a little more. 
           Daniela:  Yes,  because  as  I  don’t  understand…  I  don’t  like  the  idea  of  
not knowing something and the teacher to ask you about 




something…  and  I  feel  desperate  for not knowing how to 
answer.  
 
 Also, most of the participants of this study, with the exception of Manuel, 
considered that the provision of choice made the classroom a place more 
entertaining, a freer environment, and a more appropriate environment for 
learning and for participating in class mainly because of peer interaction. The 
information previously mentioned, coincides with the information stated on the 
National Curriculum about Cooperative Language Learning. Students should 
participate in diverse types of activities to develop communication, since when 
interacting students cooperate with each other to achieve common goals and 
they create an adequate learning atmosphere, which promotes motivation, 
enhances self-esteem and reduces anxiety (MINEDUC, 2014). 
 
 
Entrevistador: ¿Sientes que  este tema de elegir, las actividades que 
tú quieres hacer, te motiva más a participar en clases? Quizás, 
no levantando la mano, pero a trabajar en clases. 
 Raimundo: Sí. 
 Entrevistador: ¿Por qué? 
 Raimundo: Porque si te equivocas, (tú) sabes que te equivocas, y no 
  lo saben los demás. Es algo más personal. 
Entrevistador: Entonces, lo que a ti te gusta más es trabajar con tu 
 grupo. No tener que levantar la mano para que te todos te 
digan: oh, él se equivocó. 
 
  




Interviewer: do you feel that the fact of choosing the activities you want 
to do, motivates you to participate in class? 
 Raimundo: yes. 
 Interviewer: Why? 
Raimundo: because if you make a mistake, you know that you made a 
mistake,  and  the  other  people  don’t know it. So, it is something 
more personal. 
Interviewer: so, to work with your group is what you like. Not having to 
raise your hand to answer for everybody to say: oh, he made a 
mistake. 
 
Entrevistador: ya, como compartir las cosas que saben con los 
demás. Ya. Eh ¿tú sientes que con el tema de elegir te motiva 
más  a ti as a participar en clases?, quizás  no levantando la 
mano ni nada pero eso al mismo tiempo el tema de trabajar en 
grupo, hacer cosas y todo. 
Víctor: o sea sip, o sea me motivo más porque es con la gente con la 
que más estoy. Puedo no se molestarlo... 
 Entrevistador: reírse  entre medio y todo, ya y el tema de las guías 
 específicamente. Te ayuda a participar más ¿o no? elegir 
 Víctor: si, es que me voy a lo que me interesa más po. 
 
   
Interviewer: ok, like shearing what others know. Ok. Eh, do you feel 
that the fact of choosing motivates you to participate in class? 




Maybe, not to raise your hand, but maybe to work in groups and 
to work in class? 
 Victor: I mean, yes. I mean I feel more willing to participate because 
 of  the  people  with  who  I  am.  I  can  bother  them… 
Interviewer: like laughing from time to time and thing like that. Ok, and 
the worksheets specifically, do you think they help you to 
participate more? Choosing. 
 Victor: yes, because  I  do  what  is  more  interesting  for  me… 
 
 When we look at the perceptions and reactions of the students while 
performing the task during the interventions, we can observe that mostly, 
participants expressed positive reactions about participation; they consider it 
as something useful and interesting that could help them to develop class 
work.  
It is important to mention that besides the provision of choice, other 
factors different from it affected the perception of students about participation.  
According to what students stated in the interviews and during the intervention, 
the materials used during the provision of choice and the change they implied 
in the patterns of interactions among students also affected their perception 
about participation; they had to work in groups to solve worksheets. In this 
regard,   students’   participation   in   classes  was  affected  by   two  main   factors.  
First, the provision of choice that was mainly regarded by students as more 
freedom to choose what to do, and secondly the changes in their patterns of 
interactions due to the fact that they had freedom to solve the worksheets 
collaboratively. 
As  pointed  out  on   the  previous  analysis,  students’  perceptions  about  
participation were varied. However, most of students coincided in some points 
of their definitions. Also, all students saw participation as something positive 




from the beginning to the end of the intervention, and as something tightly 
related with the environment in which participation takes place. Moreover, 
most of the participants did not change their perception of participation 
completely, but did add some aspect to their definitions. We could notice 
through the observation of the participants, during the intervention, and when 
analyzing the interview taken after the provision of choice was implemented, 
that  students’  positive perceptions, and attitudes about participation increased. 
Finally, it is important to mention that one of the students, Manuel, was the 
only participant who saw participation as something with negative implications 
and the only one who did not suffer any change in his perception after the 
intervention.   The   problem   presented   on   Manuel’s   perception   about  
participation could be related to what Berdine mentioned in his research in 
1986. According to Berdine, students who see themselves as a minority inside 
the classroom will be more reluctant to participate, since this could be related 
to how confident they are inside the classroom and how they see themselves 
in relation to the rest of the class. Having a good environment and making 
students feel equal as their peers would help increase their participation. 
Manuel mentioned several times during the first and second interview his 
feeling of not being comfortable with his classmates and therefore his 
reluctance to participate.  
 
 
Entrevistador:  Y.  A  ver…  si tuvieras que hacer tu clase ideal ¿cómo la 
harías? Como tú te sientas cómodo, ¿cómo la harías? 
Manuel: Sacar a los que conversan mucho 
Entrevistador: Sacar a los que conversan mucho 
Manuel: Si 




Entrevistador: ¿Y qué actividades pondrías? ¿Con qué actividades te 
sentirías tu cómodo? 
Manuel: Sólo sacando a los que conversan 
Entrevistador:  Pero  si  tu  sacas  a  los  que  conversan…podrías  hacer  
diálogos  y  podrías  ´participar  al  hacer  los  trabalenguas…y  
hacer  las  guías… 
Manuel: Si 
 
Interviewer: And, let me see…  if  you  have  to  create  your  ideal  class.  
How would you do that? As you feel comfortable, how would 
you do that? 
Manuel: I would take out of the classroom the ones that talk too much. 
Interviewer: take out of the classroom the ones that talk too much. 
Manuel: yes. 
Interviewer: and which activities would you do? With what kind of 
activities would you feel comfortable?  
Manuel: just taking out the ones who talk too much. 
Interviewer:  but,  if  you  take  out  the  ones  who  talk  …  you  could  do  the  




In general, we can conclude that the provision of choice influenced, to 
some   extent   our   participants’   perceptions   about   participation.   Giving   our  
students the opportunity of choosing the materials through which they want to 




work on the contents, makes them change his beliefs about participation. 
Although, in some participants this influence was not quite similar as in the rest 
of the participant, none of the perceptions were negative. And also, despite the 
fact that some of them kept the same perception, just adding some features, 
in general the results showed positive changes. 
5.2  Students’  Perceptions  about  Choice 
 Choice and participation are the focuses of this study. The provision of 
choice for learning purposes, and specifically choice provision of class 
materials for classwork development was one if this research aims. Our 
second  research  question  seeks   to  know  about  students’  perceptions  about  
choice. Ahead the results and analyses regarding the application of this 
strategy are presented alongside with the attempt of answering our research 
question which aimed towards an in depth knowledge about the perceptions 
that our five participants, considered reluctant to participate in class, may have 
around this concept that up to some extent requires classwork involvement or 
participation. 
5.2.1. The provision of Choice: Current and previous studies. 
The  participants’  perceptions  about  choice  were  overall  optimistic,  the  
five participants reported positive perceptions in regards to choice. All of them 
gave different attributes to the possibility of choosing inside the class, but the 
main and general concepts that were associated to choice were, freedom and 
instrumentality. Students considered choice as an opportunity to use a material 
not only as something compelling, but useful for the purpose of learning. 
Although, the concept of choice was considered as positive throughout 
the whole study, it grew in depth and value. In the following chart, a comprised 
version  of  the  students’  perceptions  about  choice  collected  before,  during  and  
after the intervention is presented.  
 
 




 First interview Field notes Second interview 
Daniela Choice and learning are 
things perceived as not 
related 
Choice may be 
considered  by Daniela as 
positive since in all 
observations her attitude 
pre and post selection of 
activity changes from 
distracted and sleepy to 
focused and participative 
Choice is perceived as 
freedom, and as a factor 
that influenced her 
interest towards task 
achievement. 
Manuel Perceives the act of 
choosing as an exposure 
Choice is used as a 
means to be quiet and 
alone. As a means to 
cover his difficulty 
towards the language 
Choice is perceived as an 
opportunity to isolate 
himself from the rest of 
the class 
Raimundo Choice is perceived as 
positive and related with 
preferences 
Choice is irrelevant, not a 
factor or a reason to get 
involved in classwork. 
Until last session when it 
is highly valued 
Choice is perceived as an 
opportunity for learning 
Valeria Choice is perceived as 
positive and related with 
preferences 
Choice is irrelevant, not a 
factor or a reason to get 
involved in classwork 
Choice is perceived as 
freedom.   
Victor Choice is perceived as 
positive and related with 
preferences 
Choice is used a chance 
to show he is good at 
what he knows. As he is 
used to grammar-oriented 
worksheets he keeps on 
choosing that option 
since it gives him good 
results 
Choice is perceived as an 
instance to choose what 
actually would be useful 
to his own learning 
according to his own 
perceptions. 
Figure 5.2. Perceptions about choice. 
  
At the beginning of the study, though students had knowledge about the 
concept of choice, they did not connect it with classwork. Choice was mostly 
associated to likes or preferences. Later, while the intervention took place, 
choice began to be considered as a vehicle to different means. For Daniela, 
for instance, choice was a motivator, since her attitude changed when offered 
the materials. She seemed distracted before the selection of worksheets, and 
focused after. In the case of Manuel, though, choice did not push him towards 
interaction. He used this instance to select what fitted his personality and 
abilities best. He chose materials that allowed him to be quiet and alone. 




Manuel selected the materials that he perceived he could complete on his own 
without the need of clarifying instructions or interacting with others, teacher or 
classmate. For Raimundo, choice was considered irrelevant during most of the 
intervention. It can be said that Raimundo did not get involved in classwork 
during the first three sessions. He only chose during the last session, in which 
he chose a craft material and, surprisingly, he actively participated and worked 
eagerly. In the case of Valeria, similarly to Raimundo, she also decided not to 
participate in the English lessons, but when she was asked in the last interview 
she had a clear idea of choice, related to freedom and to positive perceptions 
regarding material and the implementation of choice as a strategy inside the 
class. In the case of Victor, choice was perceived as a chance for 
development, since he chose what he considered appropriate for him to learn, 
as well as to be able to share with his classmates his doubts and results. 
It could be said that the concept of choicefulness defined by Deci and 
Ryan (1985) in Katz and Assor (2007) matches with the concept of freedom 
that was related by the participants to the perceptions of choice, since 
choicefulness is experienced when someone feels that he or she can be in 
control of a certain decision. 
The concept of choice is also found in the literature as well as reported 
by  this  study’s  participants  as  connected  to  topics  such  as  learner’s  autonomy  
and motivation. As especially reported by Victor, choice was a means to 
successfully  achieve  the  lessons’  task,  since  his  options  were associated with 
his personal strategy to complete the task, which was peer interaction. 
According to the Expectancy-value Model of Achievement (Eccles and 
Wigfield, 1995; Wigfield and Eccles, 1992; 2000) in Katz & Assor (2007), 
choice is the result of motivation towards task-achievement successful 
expectations. 
Similarly, according to Katz & Assor (2007), beneficial effects of choice 
are reported when the needs of autonomy, relatedness and competence are 
met. It could be said that, up to some extent, the participants of our study met 
these needs. Victor, during his last interview, declared that his choices were 
made related to what would help him to learn. This strategy for choosing aims 




at meeting the need for autonomy which according to, Assor, Cohen-Melayev, 
Kaplan & Friedman (2005); Katz & Assor (2003); Reeve, Nix & Hamm (2003); 
Ryan  (1993),  is  connected  to  learners’  understanding  of  the  value  that  a  certain  
task has. Victor chose grammar oriented worksheets which he reported were 




Entrevistador: jeje, ¿han hecho más guías? ya. ¿Y el tema de las 
elecciones también o no? ¿Si? 
Víctor: si, sobre que queremos hacer 
Entrevistador: Sip, y eso te gusto o ¿no? 
Víctor: si, las de gramática me gustaron 
Entrevistador: las de gramática. ¿Porqué? porque se te hacían más 
fáciles o porque te gustaba el tema de las estructuras y todo eso 
Víctor: porque me costaban más y también me ayudaba a comprender 
mejor la materia 
 
Interviewer:  you’ve  made  more  worksheets?  Ok.  And  choosing  also  or  
not? Yes? 
Victor:  yes,  about  what  we’d  like  to  do 
Interviewer: yes, and did you like it? 
Victor: yes, I liked the grammar worksheets 
Interviewer:  grammar….  Why?  Because  they  were  easier  or  because  
you like to have the structures? 




Victor: because they were more difficult and they helped me 
understand better the topic. 
The need of relatedness was also met by our participants. This need 
according to Katz & Assor (2006), is connected to the willingness and 
comfortableness that the chance of choosing may provide. As reported by 
Daniela during the final interview, she felt more willing to work in class because 




Entrevistador: ya y, ¿te ha gustado el tema de elegir guías? 
Daniela: Sí. 
Entrevistador: y ¿tú crees que te ha ayudado de alguna manera? 
Daniela: Sí. Yo igual creo que sí.  
Entrevistador: ¿tú crees que eso te ha motivado más para participar 
en clases? 
Daniela:  Sí,  porque  igual  como  que…  tienes  la  posibilidad  de  elegir  lo  
que quieres. 
 
Interviewer: ok and, have you liked the idea of choosing worksheets? 
Daniela: Yes. 
Interviewer: and, has this helped you in any way? 
Daniela:  yes,  I  think…yes!   




Interviewer: Do you think this has motivated you towards class 
participation? 
Daniela:  Yes,  because…you  have  the  opportunity  to choose what you 
want. 
The need for competence according to Katz & Assor (2006), is related 
to  the  idea  that  the  “chooser”  needs  to  feel  competent  regarding  the  options  
offered, and this is why more than one option is given. As reported in the last 
interview as well as in the field notes none of the participants felt conflicted 
with the options or with what to choose. 
5.2.2 Final remarks. 
The literature around choice provision also reports some negative 
effects in relation to the act of giving choice, mainly related to the need for 
competence, and how incompetent one might feel when choosing. As negative 
perceptions weren´t reported in this study, the topic cannot be further 
discussed. 
Finally, the literature around the provision of choice, proposes the 
application of this strategy in areas besides material selection, this idea will be 
further revised in the suggestions section. 
After analysing the results, it could be said that the perceptions of choice 
were positive and matched the literature reviewed. It is important to highlight 
that   this   study’s   intervention  has  been   the  only  approach   that   this   students  
have had towards choice provision. This fact may be analysed through two 
different perspectives. Firstly, we can attribute to this that the novelty of the 
situation might have engaged students to a higher extent than the strategy 
itself; and secondly, we could also attribute to this that students could have 
used the choice strategy more effectively if they have had previous knowledge 
of it. 




Besides this fact, it could be observed how students spontaneously, at 
different rates, appropriate of the element of choice and use it as a beneficial 
strategy. 
 
5.3 Personal reflections  
 As researchers and teachers in training, we observed and experienced 
how the participants behaved during the whole process of this study and came 
up  with  some   reflections  about   the  students’  perceptions  and  behavior  with  
regards to this intervention. 
Since the beginning of this project, we realized the importance that 
students’  preconceptions about their role within the class played in their own 
perceptions about participation. They mainly see themselves as passive 
elements in the teaching and learning process consequently, they hardly 
participate in class. Also, the school uses teaching methodologies that 
reinforce this passive role in students. Additionally, we could observe an 
evident dichotomy between the great importance students give to participation 
when asked by the interviewers, and their low participation in classes. As 
researchers conducting this study, we observed the importance that the 
teaching  methodology  used  plays  in  students’  preconception  hence,  how  this  
impacts  students’  perceptions  about  participation.   
We believe that our intervention somehow contributed to problematize 
students’  perceptions  about  participation  at  the  site  where  the  intervention  was  
conducted. Students engaged in activities that fostered them to make 
autonomous decisions and to interact with their peers more spontaneously 
than before. Throughout the intervention, we observed how students gradually 
changed their perceptions about participation from teacher and student non-
spontaneous interaction to peer interaction. Besides, in the second interview 
they added new ideas to their definition of participation such as task 
achievement. We interpret these changes as the effect that the provision of 
choice played in their perceptions about participation.  




Despite   the   fact   we   observed   noticeable   changes   in   students’  
perceptions about participation, we think it a longer period of time is necessary 
for students to assimilate a change that challenges the core of their 
conceptions about their own role as students. In our view, students need longer 
time to assimilate that they can actually represent an active role in the teaching 
learning process in which they are involved. Additionally, in order to become 
active participants of the class, students must learn some necessary skills in 
order to achieve this role, which requires; self-regulation, critical thinking and 
creativity, which need time to be really assimilated. 
 Throughout the intervention at the school,  we were able to infer that 
students’  lack  of  participation  was  related  to  many  factors  that  can  be  classified  
in different areas; such as, the classroom context, their personality traits, likes 
and preferences, and  level of competence. For this reason, as  researchers 
we identify some characteristics from our observation and interview process 
that can be analyzed as related to their own identity as students and 
adolescents. For instance, since the beginning of the process, Manuel showed 
reluctance to participate, even in the interviews that took place in the research. 
Even though he signed a letter of consent alongside with the other 4 students, 
he spoke low and did not look to the researchers directly, making the whole 
interview process more difficult. He even showed to be nervous and anxious 
during the classes observed, as the researchers saw him looking around and 
waiting on his seat instead of asking questions to the teacher or classmates. 
This can be easily related to his personal characteristics and his place inside 
the classroom.  For the reason previously explained, we believe that factors 
such as personality traits might have a major influence in students’  
participation and class work, in some cases not allowing them to search for 








5.4 Limitations and suggestions 
 We implemented our intervention during the months of October and 
November of the present year. This corresponds to the end of the second 
semester in the Chilean school year. At this time of the year, students have 
experienced most of their classes in the standard format of the school chosen 
as the setting for this intervention. This fact may have caused the influences 
of the provision of choice in the English classes to have had a different impact 
if the intervention had taken place at the beginning of the school year. The 
students were already used to the standard teaching methodology of the head 
English teacher, so when asked about perceptions of their classes, or what 
they thought about changing class materials, they were not able to expand on 
the topic. Moreover, the influences of the provision of choice in their 
perceptions about participation and choice were based on a last minute 
change in their teaching format.  
 Final tests period limited our time to continue with the intervened 
sessions and research, as the school schedule needed to be respected for this 
investigation to take place. The intervention had to finish before the review 
period and final test period began, limiting in this way the intervention and 
observation processes at the school. 
 For further research, we propose to have this intervention made at the 
beginning of the school year, to have a better view of the influences on the 
students’  perceptions  without  being  used  to  a  standard  teaching  methodology  
for the whole year, and to have better mobility inside the school calendar. 
 Our intervention took place during four sessions of two pedagogical 
hours at the school. This gave us four complete classes to apply the provision 
of choice inside the classroom as well as to take field notes of the intervention. 
This was the information that we used to develop our qualitative study, but still, 
in order to have a more in-depth  understanding  of  the  students’  perceptions  
about participation alongside with more internalized views with regards to 
choice provision, for further research we recommend to apply the intervention 




within a longer period of time, as they would be exposed to the provision of 
choice for a longer period.  
 Another suggestion for further research is to give instruction to the 
teacher who will apply the intervention in the context chosen. This will help the 
researchers to assure that the intervention will take place as it was planned 
and it also guarantees the results of the intervention to be conclusive in order 
to  give  an  in  depth  understanding  of  the  students’  perceptions  regarding  the  
influence of the factor chosen, in this case choice. In our specific study, the 
teacher, who was always willing to contribute in the research process and 
study, would have had a better insight of what he had to do in order to make 
the students be more conscious about the provision of choice that was given 
to   them.  By   instructing   the  teacher,   the  participants’  perceptions  could  have  
been different in some degree. 
 For further research, the use of choice as an in-class strategy, as 
proposed by, Katz & Assor (2007), could be extended by allowing students to 
also choose selection of goals, work methods and evaluation modes for 
enhancing self-supportive learning. It was previously mentioned that due to the 
selected site characteristics and moment of the year when the study was 
applied, it was not possible to expand more on introducing the choosing 
strategy in the intervention, so we suggest to use the strategy not only in one 
area, as it was in this study. Although, the need for competence,(Katz & Assor, 
2007),  was  met  by  this  study’s participants, the act of giving a variety of options 











6. CONCLUSION  
After this research process, we were able to observe how students from 
a Chilean subsidized school perceived the concepts of participation inside the 
classroom and how this concept and perceptions could be affected by 
introducing a strategy as the provision of choice. We also experienced how 
students, after being part of this intervention, pointed out important 
characteristics of the classroom participation concept used in the Chilean 
Educational System and created a new concept of participation, taking into 
consideration their own experiences.  
From the perspective of the Chilean Educational System, the active 
participation of all the agents inside the classroom, understood as teacher and 
students, is a key element since it aligns with international standards 
mentioned on the English curriculum.  After  analyzing  students’  perceptions, 
we can observe that they perceive their role inside the classroom as a 
compulsory duty rather than naturally active. Students do not seem to perceive 
their role as an important part of their own learning process, they seem to 
perceive it as passive, more related to a technical paradigm of education in 
which they only receive the information provided by the teacher.   
Within the international standards of education, students are expected 
to have a different perspective of the importance of classroom participation. 
Active students connected with their learning process are seemed as students 
who participate in classes and engage themselves in class-discussions and 
problem solving.  
Regarding students non-participation, it is important to analyze and 
consider the factors inside the classroom that could influence   students’  
participation. Furthermore, the internal factors of the students, such as the 
ones mentioned on the reasons for students’ non-participation such as 
personality traits, timing, class size, etc. must be considered and analyzed in 
order for us to see in which manner, as teachers, can help our students to 




overcome any negative influence from the class methodology or the 
environment.  
Students showed to be influenced in a positive way by the provision of 
choice inside the classroom, and this was proved to be a positive element to 
give the students the perspective about their expected role inside the 
classroom.  
When trying to found out whether the provision of choice has any 
influence  on  students’  perceptions towards participation, we can conclude that 
even when the participants on this study were reluctant to participate, their 
perceptions of participation changed. At the beginning of this study, 
participants described participation as answering teachers’  questions,  going  to  
front and write on the board or raising their hands during classes. None of the 
participants of this study perceived participation as the act of engaging in the 
activities or complying with them.  After the interviews, students were asked 
about their preferences and we were able to create class materials that 
seemed to be appealing for them. When giving students the opportunity to 
choose the materials they wanted to work in classes, we were able to observe 
their changes through the interventions. Finally, with the last interview, we 
were able to obtain the results that we expected; students perceptions 
regarding class participation changed with the influence of the provision of 
choice. During the second and final interview, students complemented their 
previous definitions of participation with the experiences they obtained after 
the provision pf choice, participants added new characteristics such as the act 
of complying with the activities and interact with their partners in order to 
accomplish the tasks assigned.  
Finally, we can conclude that the provision of choice turned out to be a 
positive element inside the classroom, making students feel more comfortable 
inside the classroom and making them feel more willing to participate, not 
necessarily raising their hands, but complying with the activities.  
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Section1.  Informed  Consent  Form 
 
                                                                  DOCUMENTO  DE  CONSENTIMIENTO   
Objetivo  de  la  investigación:  Este  estudio,  denominado  “High  School  Students’  
Participation  and  the  Implication  of  Choice  Provision”  (participación  de  estudiantes  de  
educación  media  y  las  implicaciones  de  la  provisión  de  elecciones)  busca  investigar  la  
participación  de  los  estudiantes  en  las  clases  de  Inglés  además  de  investigar  los  posibles  
efectos  de  la  provisión  de  elecciones  en  la  misma.  También  busca  contribuir  a  la  realización  
de  clases  más  centradas  en  los  estudiantes  y  en  sus  necesidades  además  de  dar  a  los  
profesores  de  Inglés  posibles  soluciones  para  la  ausencia  de  participación  voluntaria  dentro  
del  aula. 
Investigadores:   Piero   Banchero,   Ignacia   Cárdenas,   Andrea   Cusicanqui,   Francisca  
Moya,  Catherine  Muñoz  y  Natalia  Young.     
 
Supervisor: 
Carol  Gómez  Merino,  Pedagogía  en  Inglés,  Universidad  Andrés  Bello,  Santiago: 
Teléfono:  6618966  /  Correo  electrónico:  carol.gomez@unab.cl 
 
Procedimiento: 
- Durante  las  clases  de  Inglés,  usted  participará  en  actividades  diseñadas  para  investigar  
la  participación  durante  las  clases  y  los  posibles  efectos  de  una  determinada  técnica  (the  
provision  of  choice)  en  la  misma.  Durante  las  actividades,  sus  conversaciones  o  
intercambios  escritos  podrían  ser  grabados. 
- Es  posible  que  se  les  solicite  participar  en  actividades  extras.  Las  sesiones  se  llevaran  a  
cabo  durante  el  horario  de  clases  de  Inglés  y  tendrán  una  duración  aproximada  de  10  
minutos.    Su  participación  está  ligada  a  las  siguientes  actividades: 
x Lista  de  cotejo:  se  le  pedirá  a  los  alumnos  rellenar  15  ítems  contenidos  dentro  de  
una  lista  de  cotejo,  de  acuerdo  a  su  percepción  de  la  participación  dentro  de   la  
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sala  de  clases.   
x Entrevistas:   actividad   en   la   cual   participaran   5   estudiantes.   La   entrevista   se  
realizara  de  manera  personal  con  cada  uno  de  los  5  alumnos  seleccionados  en  
dos  ocasiones  durante  el  proceso  de  investigación.  Las  entrevistas  consistirán  en  
una  serie  de  preguntas  abiertas   realizada  por  uno  o  más  de   los   investigadores  
para  indagar  en  la  percepción  de  los  alumnos  sobre  diversos  temas  relacionados  
con  las  clases  de  inglés.   
x Encuesta:  se  le  pedirá  a  los  alumnos  responder  una  encuesta  para  saber  sus  
preferencias  en  cuanto  a  los  materiales  utilizados  en  las  clases  de  inglés.  La  
encuesta  consistirá  en  una  lista  de  materiales  donde  los  alumnos  deberán  
seleccionar  los  más  cercanos  a  sus  preferencias  personales.   
x Observación:  durante  un  periodo  de  dos  semanas,  dos  de  los  investigadores  que  
componen  este  estudio  asistirán  a  las  clases  de  inglés.  Los  investigadores  no  
intervendrán  ni  interrumpirán  las  clases  por  ningún  motivo.  Sin  embargo,  y  por  
motivos  de  esta  investigación,  las  clases  podrían  ser  grabadas  (solo  audio).   
Condiciones  de  su  participación: 
- Parte  de  este  estudio  considera  recoger  datos  de  actividades  de  clases  (por  ejemplo,  
tareas).  Sin  embargo,  habrá  actividades  especialmente  diseñadas  para  este  estudio.  La  
participación  en  esas  actividades  es  de  forma  totalmente  voluntaria  y  no  afectará  las  
evaluaciones  del  curso  de  ninguna  manera.   
- La  información  y  los  resultados  de  la  investigación  serán  utilizados  solo  para  fines  de  
esta  misma. 
- Los  participantes  no  correrán  ningún  riesgo  al  participar  en  esta  investigación.   
- La  información  en  este  documento  será  almacenada  de  manera  segura  en  el    
computador  protegido  por  contraseña.   
- Nadie  aparte  de  los  investigadores    tendrá  acceso  a  esta  información.  Toda  información  
se  mantendrá  de  manera  confidencial.  Su  nombre  y  el  nombre  del  establecimiento  al  cual  
usted  asiste  no  serán  utilizados  en  informes  que  describan  los  resultados  de  la  
investigación.   
- Incluso  al  aceptar  participar,  usted  es  libre  de  retirarse  de  la  investigación  en  cualquier  













He  leído  y  entendido  la  descripción  de  la  investigación  y  de  esta  manera  acepto  participar  en  
las  actividades  dentro  de  la  sala  de  clases  así  como  en  las  actividades  extras.  Si  tiene  alguna  
duda  o  consulta,  no  dude  en  preguntarnos. 
 
Nombre  del  alumno:  __________________________   
 
Firma  del  alumno:  _______________________Fecha:  __________________________ 
 
Correo  electrónico:  __________________     Teléfono:  
________________________ 
 
Nombre  del  apoderado:  ___________________________ 
 



























































































































































































































































































































































































































































































































































































































































































































































































































































Section 1: Survey Results 
2. I feel comfortable speaking in front during the English class 
 
3. I feel comfortable participating in the English class when I work in 
small groups 
 





















5. I like when the teacher asks me directly in class 
 
6. I like it when I have to read aloud in class 
 

































8. I like to express my opinions and thoughts, written, without speaking 
 
9. When I have doubts about the studied topic I ask aloud 
 




































11. I like to work in pairs with a friend 
 
12. I like to work in groups with classmates who are not my close friends 
 

































14. I always do the tasks that the teacher gives in class 
 




























































































































































































































































































































































































































































































































































































































































































































































































Section1. Interview Protocol Form 
Interview Protocol Form 
 
Nombre del proyecto: 
 
 















Gracias por estar dispuesto/a a participar en esta entrevista. Sus respuestas son 
realmente valiosas para nosotros y creemos que nos ayudará como futuros 
profesores. 
La confidencialidad de las respuestas está asegurada, lo mismo que su nombre. 
 Duración aproximada de la entrevista: ____ minutos 
x Closure 
o Thank you to interviewee 







Section 2. First interview questions 
1. ¿A ti te gusta el inglés? ¿Por qué? 
2. ¿Cómo definirías participación?  
3. ¿Qué tipo de actividades hacen ustedes en las clases de inglés? 
4. ¿Con qué actividad te sientes más cómodo participando? 






































3.1. Victor’s  interview 
 
Entrevista número 1 
Realizada el día Martes 30 de Septiembre, 2014 
Duración: 4 minutos y 15 segundos 
Entrevistador: Gisselle Young 
Entrevistado: Víctor 
 
Entrevistador: ¿Te gusta el inglés? 
Víctor: Sí 
Entrevistador: Si. ¿Por qué?   
Víctor: Porque me  gusta  aprender  otros  idiomas….eh…  también  es  una…  una  
forma  de  hablar  con  personas  de  otros  países,  de  comunicarse…  y  me  gusta,  me  
gusta. 
Entrevistador: ¿Te gusta?, ¿Lo encuentras entrete? 
Víctor: Sí. Entretenido 
Entrevistador:  Que  bueno.  Ya  eh…  ¿Cómo  definirías participación? 
Víctor: Mmm?  
Entrevistador: ¿Cómo definirías participación? O ¿Qué es para ti participar en 
clases?  




Víctor: Dar tu opinión para ver si es que la otra persona, o sea, si tienes 
diferencias con la otra persona y así solucionar las cosas y eso.  
Entrevistador:  Eso  es  lo  que  tú  consideras  como  participación…   
Víctor:  Dar  tu  opinión… 
Entrevistador: Me parece. ¿Qué tipo de actividades hacen en la clase de inglés? 
¿Qué cosas hacen? 
Víctor:  Eh….  Ahora  estamos  haciendo  trabalenguas,  también  hicimos,  eh…  un  
diálogo 
Entrevistador:  Ya… 
Víctor:  Mmm…  también  hartas  guías  para  reforzar  más  inglés,  darnos  décimas  y  
cosas así. 
Entrevistador: ¿Trabajan con Power Point?   
Víctor: Sí, con Power Point, siempre con Power Point.  
Entrevistador:  Ya  eh…  por  ejemplo,  ¿Con  que  actividades  te  sientes  más  cómodo  
participando? 
Víctor:  Con  diálogos,  es  que  me  gusta  pronunciarlo  bien.  Con  diálogos,  mmm…  
con disertaciones también, que también hicimos una, y este con el trabalenguas 
también, me gusta participar.  
Entrevistador: ¿Sí? ¿Te sientes más cómodo mientras participas, mientras 
conversas?   
Víctor: Sí. 
Entrevistador:  Ya.  Eh…  ¿Cómo  sería  tu  clase  ideal?  Si  pudieras  tu  decir  todo lo 
que quieres en la clase, ¿Cómo sería?  
Víctor:  Primero,  no  con  tantos  alumnos,  o  sea,  mmm…  con  más  material  de  
trabajo,  o  sea…   
Entrevistador: ¿Cómo cuál? 
Víctor:  Mmm…  unos  libros  donde  hacer  actividades,  es  que  no  trabajamos  mucho  
con el libro, trabajamos  con  guías,  y  que  más  puede  ser…  no,  si  están  buenas  las  
clases, o sea, sí. 
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Entrevistador: Estas de acuerdo con las clases como te las hacen. Entonces te 
gusta, no sé, trabajar con libros, guías, me parece. ¿Crees  que con otras 
actividades participarías más? ¿Con cuáles?  
Víctor:  Mmm…  podría  ser…  no  sé,  una  salida  a  alguna  parte  o  no  sé,  a  lugares… 
Entrevistador: ¿Cómo salidas a terreno? 
Víctor:  Sí  a  terreno,  pero…  pero  en  inglés  po,  o  sea.   
Entrevistador:  Ya… 
Víctor:  Mmm…  con  más,  cosas  más  de  memorizar, con guías, es que me gusta 
trabajar así como trabaja el profe, con guías y con hartos trabajos.  
Entrevistador:  Con  hartos  trabajos… 
Víctor: Sí. 
Entrevistador: Sí y que tipo de materiales así, las guías también, los libros también 
¿Qué otra cosa se te ocurriría?  
Víctor:  Mmm…  trabajar  más  con….  Eh…  nosotros  hacer  Power,  no  que  nos  pasen  
la materia con el power, si no nosotros hacer el Power.  
Entrevistador: ¿Ustedes hacer presentaciones?  
Víctor: Sí. 
Entrevistador: ¿Te gusta trabajar en grupo, individual?  
Víctor: Sí, en grupo.  
Entrevistador:  En  grupo… 
Víctor: Sí. 
Entrevistador: Ya, me parece. Y ¿Qué más le agregarías tú con el tema de la 
clase? ¿Qué dirías tú en general de la clase?   
Víctor: Que es buena y que el profe enseña bien y nos da harto trabajo, que 
refuerza más el inglés, la pronunciación.  




Entrevistador: Que bien.  
Víctor: Y eso.  
Entrevistador: Listo. Muchas gracias.  
  
 
3.2 Valeria’s  Interview 
Entrevista número 2 
Realizada el día Martes 30 de Septiembre, 2014 
Duración: 4 minutos y 45 segundos 
Entrevistador: Gisselle Young 
Entrevistado: Valeria 
 
Entrevistador: Te gusta el inglés y porque 
Valeria: Si me gusta el inglés porque es otro idioma que... bueno en realidad me 
gusta más por la música y también porque no se encuentro que la música suena 
mejor  que  en  español…  porque  las  cosas  riman  mejor  así 
Entrevistador: Que cantante te gusta 
Valeria: Me gusta Ed Sheran un cantante ingles 
Entrevistador: Si pelirrojo lo conozco 
Valeria:  Si…lo amo 
Entrevistador: Me parece 
Valeria: Me gusta Ariana Grande que es estadounidense  
Entrevistador: ¿Sí? 
Valeria:  Y  eso…  a  Lorde  también  me  encanta 
Entrevistador: Muy buenos cantantes. ¿Cómo definirías tu participación? o ¿qué 
consideras tú que es participación? 
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Valeria:  Mmm…  dar  la  opinión,  lo  que  uno  piensa,  y  eso…  y  aportar  en  la  clase 
Entrevistador: Aportar en la clase, ¿cómo? 
Valeria:  Como  dando  las  respuestas,  o  preguntándole  al  profesor…  eso 
Entrevistador: ¿Qué tipos de actividades hacen en la clase de inglés? Si me 
podrías contar como son las clases de ingles 
Valeria:  Mmm…  a  veces  nos  hacen  actividades  donde  tenemos  que  rellenar  con  
una palabra 
Entrevistador: Ya 
Valeria:  Que  nos  ponen  dos  opciones,  entonces  ah  uno  tiene  que  ponerla…  y…  
también, o sea, últimamente nos han hecho salir adelante, y dar por  ejemplo un 
dialogo en inglés. Y ahora tenemos que hacer  un trabalenguas en inglés, o sea, 
tenemos que decirlo... eso 
Entrevistador: ¿Y con que trabajan? con power? 
Valeria: Si trabajamos con power point. 
Entrevistador: ¿Sí? ¿Libros? 
Valeria: No libros no, y guía si 
Entrevistador: Muchas guías 
Valeria: Si muchas guías. 
Entrevistador: ¿Con que actividades te sientes más cómoda participando? así 
dentro de todas esa actividades que ocupan, ¿con cuales te sientes más cómoda? 
Valeria:  Mmm…  guías  yo  creo.  Porque  en  verdad  no  me  gusta  salir  adelante  
porque tengo como un problema de pronunciación 
Entrevistador: Ya  
Valeria: Entonces me sale mejor como hacer. Además como es de 2 entonces así 
puedo compartir mis opiniones…  y  ver  en  que  me  equivoco  y  en  que  no.  me  sale  
más cómodo en inglés. 
Entrevistador: A ya pero eso también es parte de participar entonces  dar  tu…  
compartir tu opinión… 
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Valeria:  A  si… 
Entrevistador: Ok. Si tú pudieras crear tu clase ideal como seria. 
Valeria:  Mmm…  yo  creo  que…  es  q  me  gusta  escuchar  la  opinión de los demás... 
así que yo creo que preguntando mucho 
Entrevistador: ¿Preguntando mucho? 
Valeria: Sí. Preguntarles a todos los alumnos que es lo que piensan, si 
entendieron  bien  y  repetir…  es que me carga que los profesores se enojen cuando 
uno  le  pregunta  así…entonces  lo  explicaría  una  y  otra  vez  hasta  que  entendieran.  
Y con power point y videos 
Entrevistador: ¿Videos? me parece 
Valeria: Si me gustan los videos 
Entrevistador: Te guiarías con las  guías… 
Valeria: Si 
Entrevistador:  Me  parece.  Eee…crees  que  con  otras  actividades…  así  que  te  
pudieras  imaginar…  ¿participarías  más?  así  como  con  cuales  podrías  
imaginarte…  no  yo  participaría  arto  con  esto… 
Valeria:  Mmm…  podría  ser  como  crear  como  diálogos  en  ingles…  pero  como  de  
los  gustos…  lo  que  a  uno  le  gusta…  pero  no  frase,  así  como  diálogos,  porque  me  
gustan  los  diálogos… 
Entrevistador: ¿Así como que el tema sea algo que a ti te guste? 
Valeria:  Aha…  dar  así  como  una…  dar  reseñas  así…  que  hemos  hecho dar 
reseñas  de  libros  o  explicar  de  qué  se  trata  una  canción…  así  me  sentiría  más  
cómoda  porque  es  algo  que  a  mí  me  gusta… 
Entrevistador: Entonces, ¿que se tome en cuenta las cosas que a ti te gustan? me 
parece.  Y  no  se…  y  los  materiales,  un  power  point  acerca  de  lo  que  a  ti  te  guste… 
Valeria: Si podría ser como una disertación también. 
Entrevistador: ¿Disertaciones? 
Valeria:  Disertación  pero  que  tenga  videos,  imágenes…  cosas  así... 




Entrevistador: A qué bueno… 
Valeria:  Pero  que  la  disertación  tenga  imágenes…o sea…  y  videos 
Entrevistador: Bien dinámico... 
Valeria:  Claro,  para  que… 
Entrevistador: Para que, ¿qué? 
Valeria:  Para  que…  no  sé…  eso 
Entrevistador: ¿Sí? …  y  aparte  que….  no  sé  si  tienes algo que agregar acerca de 
cómo es la clase de inglés que no te haya preguntado. 
Valeria:  Mm…  no  todo  bien 























3.3 Raimundo’s  Interview 
Entrevista número 3 
Realizada el día Martes 30 de Septiembre, 2014 
Duración: 4 minutos  
Entrevistador: Gisselle Young 
Entrevistado: Raimundo 
 
Entrevistador: Entonces, la primera pregunta es: ¿Te gusta el inglés? Y, ¿por qué? 
Raimundo:  Eh…  un  poco… 
Entrevistador: Un poco, ¿Por qué? 
Raimundo:  Porque…  No  se… como que no me llama mucho la atención, pero a la 
vez  sirve  arto  para  ir  a  otros  países,  y  cosas  así… 
Entrevistador: Entonces, sabes que es importante pero a ti personalmente no te 
gusta mucho. No te llama mucho la atención. 
Raimundo:  Aja… 
Entrevistador: ¿Cómo definirías participación? O ¿Qué es para ti participación? 
Raimundo:  Emm…  es  convivir  con  las  demás  personas  y  conocer  sus  ideas,  
pasatiempos…  mm…  cosas  así… 
Entrevistador: Conocer los pasatiempos de las demás personas, convivir, y ¿qué 
más podría decir? 
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Raimundo:  Mmm…  no  se… 
Entrevistador: ¿Eso? ¿Qué tipo de actividades hacen en la clase de inglés? 
Raimundo:  Diálogos… 
Entrevistador: ¿Diálogos?... ¿con que trabajan en la clase? ¿Ocupan los libros?... 
Raimundo: No, no ocupamos libros. El puro cuaderno. 
Entrevistador:  El  cuaderno…  y,  no  se…  ¿el  profe  enseña  con  flashcards?  
Flashcards  son  como  imágenes,  así  como  pegadas  en  cartulina…  ¿Cómo  lo  hace  
el? 
Raimundo:  Ah…  no,  sino  que  pone  un  power…  pone  así  adelante…  para  que  
escribamos…  y  para  explicar  todo. 
Entrevistador:  Ah,  ya…  y,  ¿con  que  actividades  te  sientes  tu  más  cómodo  
participando?  
Raimundo:  Con…  con  los  diálogos… 
Entrevistador: ¿Con los diálogos? ¿Te sientes bien? ¿Te gusta participar con los 
diálogos? 
Raimundo: Si. 
Entrevistador: ¿Si?  …  amm…  Si  tú pudieras crear tu clase ideal, pudieras elegir 
todo lo que hay que ponerle, ¿Cómo sería? 
Raimundo: Pero, ¿de inglés? 
Entrevistador: Si, de inglés. 
Raimundo:  Mmm…  no  se…  haciendo  diálogos…  es  que  no  se…  es  que  como  que  
no me llama mucho la atención el inglés,  por  eso… 
Entrevistador: Pero la idea es que, no sé, si es tu clase ideal, que puedes poner lo 
que tú quieras para que te llame la atención, ¿Qué harías?  
Raimundo:  Haría…  diálogos… 
Entrevistador: Puedes pensar en otras clases, cosas que te gustan de otras 
clases,  meterlas  en  esta… 
Raimundo:  Mmm…  sobre  la…  cosas  relacionadas…  cosas  con  cartulinas… 
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Entrevistador: ¿Cosas con cartulinas? Así como, ¿manuales? 
Raimundo: Si, cosas manuales. 
Entrevistador: Si, ¿esas cosas pondrías tú en tu clase ideal? 
Raimundo: Si. 
Entrevistador:  Me  parece…  y  ¿Cómo  enseñarías  la  clase?  Por  ejemplo… 
Raimundo: ¿Cómo? 
Entrevistador: ¿Cómo  enseñarías  la  clase?...  te  gustaría  con  los  power…  ¿Cómo  
lo harías?  
Raimundo:  Si,  me  guiaría  con  los  powers,  pero…  explicaría…  me  gustaría  más  
explicar, a que estuvieran puro escribiendo. 
Entrevistador: ¿Más explicar que escribir? 
Raimundo: Si.  
Entrevistador:  Ah,  ya…  entiendo…  ¿crees  que  con  otras  actividades  participarías  
más? Así como que pudieras crear tú las actividades, o como te decía elegir 
actividades  de  otras  clases…  ¿con  cuales  tú  te  sentirías  mejor  participando? 
Raimundo: Haciendo cosas manuales. 
Entrevistador: ¿Haciendo  cosas  manuales?...  Emm,  ya…  y  así  como  extra…  ¿Qué  
te gustaría agregar acerca del inglés, de la clase de inglés, así que no te haya 
preguntado yo? 
Raimundo:  Un  poco  más  de…  historia. 
Entrevistador: ¿Un poco más de historia? ¿Cómo es eso?... ¿me das un 
segundito?... (Dirigiéndose a otros estudiantes) chiquillos, ¡silencio!  
Raimundo:  De  historia…  así  como,  como  se  fundó  el  país…   
Entrevistador: Así como, ¿más cultura?  
Raimundo: Si, más cultura. 











3.4 Manuel’s  Interview 
Entrevista número 4 
Realizada el día Martes 30 de Septiembre, 2014 
Duración: 4 minutos y 50 segundos 
Entrevistador: Gisselle Young 
Entrevistado: Manuel  
 




Entrevistador: Entonces, ¿cómo estás? 
Manuel: Bien 
Entrevistador: Bien, me parece. Entonces Miguel, ¿a ti te gusta el inglés? 
Manuel: No. 
Entrevistador: ¿Por qué? 
Manuel: Porque no entiendo nada 
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Entrevistador: Porque no entiendes nada 
Manuel: No entiendo nada en inglés 
Entrevistador: ¿En ninguna clase? 
Manuel: No en ninguna clase 
Entrevistador: En ninguna clase 
Manuel: Nunca me ha gustado el inglés 
Entrevistador: Ah ok. Otra pregunta. ¿Cómo definirías participación? O ¿qué 
consideras tú que es la participación? 
Manuel:  No  sé,  no  sé  cómo  definirlo…es  como…no  sé 
Entrevistador:  Pero  que  es  para  ti,  por  ejemplo  que  puede  ser…eh  cuando  
participas en un juego o estar dentro de un equipo por ejemplo. 
Manuel: Cuando el profe pregunta algo, ahí 
Entrevistador: ¿Cuándo el profe pregunta algo? 
Manuel: Si, puede ser, es que no sé, no sé cómo explicarlo 
Entrevistador: Pero en ejemplos, por ejemplo en la sala cuando alguien participa 
¿qué hace? 
Manuel: Ayuda al profe con lo que estamos viendo 
Entrevistador: Ayuda al profe con lo que están viendo 
Manuel: Si, el profe pregunta, y uno le dice 
Entrevistador: Le responde 
Manuel: Si, le responde 
Entrevistador: No es que vaya donde el profe y le escriba lo que está en la pizarra 





Entrevistador:  Ah  ya,  me  parece.  Y…a  ver…  ¿qué  tipo  de  actividades hacen 
ustedes en las clases de inglés? ¿Qué es lo que hacen cuando trabajan? ¿Saltan? 
¿Bailan? ¿Corren? 
Entrevistador:  No…em,  nos  pasan  guías,  vemos  los  verbos 
Entrevistador: Ven los verbos, les pasan guías 
Manuel: Cómo pronunciar en inglés bien 
Entrevistador:  Pronunciación… 
Manuel:  Si…eh…repasamos  harto,  también  vemos  los…eh  bueno  todo  lo  que  
tenga que ver con inglés. Oraciones y ahora estamos viendo los trabalenguas 
Entrevistador:  Los  trabalenguas… 
Manuel: Si 
Entrevistador: Entonces ustedes tienen que leer trabalenguas ¿Cómo? 
Manuel: Hay que decirlo y pronunciarlo bien 
Entrevistador: ¿Y ustedes los hacen o los buscan? 
Manuel: Los hacemos no, o sea el profe nos da y nosotros tenemos que ver cómo 
pronunciarlos 
Entrevistador: Ya, y tú, ¿con qué actividad te sientes más cómodo participando? 
Manuel: Con ninguna, si no me gusta el inglés 
Entrevistador: ¿Con ninguna? 
Manuel: Me da lo mismo 
Entrevistador: Y en otras clases por ejemplo 
Manuel: Nunca participo 
Entrevistador: ¿Nunca participas? 
Manuel: No me gusta 
Entrevistador: No, pero ¿por qué? 
Manuel: No sé poh, porque hay muchos en el curso, me pongo nervioso 
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Entrevistador: Ah ya 
Manuel: Por eso no me gusta 
Entrevistador:  Y.  A  ver…  si  tuvieras  que  hacer  tu  clase  ideal  ¿cómo  la  harías?  
Como tú te sientas cómodo, ¿cómo la harías? 
Manuel: Sacar a los que conversan mucho 
Entrevistador: Sacar a los que conversan mucho 
Manuel: Si 
Entrevistador: ¿Y qué actividades pondrías? ¿Con qué actividades te sentirías tu 
cómodo? 
Manuel: Sólo sacando a los que conversan 
Entrevistador:  Pero  si  tu  sacas  a  los  que  conversan…podrías  hacer  diálogos  y  
podrías  ´participar  al  hacer  los  trabalenguas…y  hacer  las  guías… 
Manuel: Si 
Entrevistador: Si, responderías más y ese tipo de cosas 
Manuel: Si 
Entrevistador: Pero es tu clase ideal, le podrías poner lo que tu quisieras 
Manuel: No, me da lo mismo 
Entrevistador: Te da lo mismo 
Manuel: Si 
Entrevistador: Y ¿cuál es tu ramo favorito? 
Manuel: Mmm, biología, química y física 
Entrevistador:  Ah…ya 
Manuel: Y tecnología 





Manuel: Matemáticas no tanto 
Entrevistador:  Y  ahí  por  ejemplo  te  gustan  qué  cosas,  te  gustan  los  gráficos… 
Manuel: Si, armar cosas 
Entrevistador: ¿Armar cosas? 
Manuel: Si armar cosas si 
Entrevistador: ¿Cosas manuales? ¿Con lego? ¿Cómo? 
Manuel: Por ahí con manuales por ahí, arte, así me gusta algo así 
Entrevistador: ¿No te gustaría poner eso en tu clase ideal? 
Manuel: Si 
Entrevistador: Porque son las cosas que a ti te gustan ¿cierto? 
Entrevistador:  Ya  a  ver…  ¿con  qué  otras actividades participarías más? Eso está 
relacionado con lo que te estaba preguntando, qué, por ejemplo en otras clases, 
¿qué sientes tu que te llama más la atención? ¿Qué te tira más? 
Manuel: Eh, tecnología, pero no me gusta participar, no me gusta 
Entrevistador: Bueno, ¿y qué me podrías agregar tu que yo no te hubiera 
preguntado acerca de las clases en general? 
Manuel: No, está todo ahí en las preguntas 
Entrevistador:  Si…nada  más  que  decir 
Manuel: Si nada que decir 
Entrevistador: ¿Nada que quieras que yo sepa? 
Manuel: No, nada 
Entrevistador: Bueno, Miguel gracias 
Manuel: De nada 
Entrevistador: Ya, nos vemos que te vaya bien 


















3.5 Daniela’s  Interview 
 
Entrevista número 5 
Realizada el día Viernes 3 de Octubre, 2014 
Duración: 10 minutos y 55 segundos 
Entrevistador: Piero Banchero 
Entrevistado: Daniela 
 
Entrevistador: Lo primero que te quiero preguntar es si te gusta el inglés. 
Daniela:  A  ver…  cuando  iba  en  Octavo,  o  sea  básica  lo  encontraba  mejor  ya  que  
mi antigua profesora no nos hacía inglés, nos hacía puro traducir con el diccionario 
y  ahí  lo  encontraba…como  era  casi  nada…  me  gustaba.    Pero  cuando  llegué  a  
este colegio y donde de verdad enseñan inglés, me cuesta mucho. 
Entrevistador: ¿Te cuesta o te gusta? 
Daniela: No. Me cuesta mucho. 
Entrevistador: Pero más allá si te cuesta,  ¿te gusta?, si  yo te pregunto 
actualmente te gusta el inglés. Hoy día, ¿te gusta el inglés? 
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Daniela: O sea, cómo hablan, como la gente es bilingüe, y se expresa. Sí, lo 
encuentro bacán. 
Entrevistador:  Te  gusta  en  inglés…  ¿y  por  qué  te  gusta? 
Daniela: Lo encuentro más bonito que el español. O sea, que el Chileno, porque 
está  muy…  ¿cómo  se  dice  cuando  está  muy…  con  el  “Poh”,”  Oe”...? 
Entrevistador:  Ah,  cuando  uno  dice  “poh”,  “cachay”…  ¿cómo  esas  palabras? 
Daniela: Sí. 
Entrevistador: O sea Lo encuentras bonito. 
Daniela: Sí. 
Entrevistador: ¿Cómo definirías participación? 
Daniela: Cuando todos se escuchan y no se interrumpen. O sea cuando tampoco 
se burlan, porque a veces los alumnos no se expresan por eso, no participan 
porque tienen miedo y tienen el autoestima muy baja para levantar la mano, y 
decir lo que piensan.  Por el miedo que los demás se rían.  
Entrevistador: Tú crees que s por un tema de autoestima, como miedo a levantar 
la mano. 
Daniela: Sí. 
Entrevistador: ¿Qué consideras tú es la participación? Porque tú me acabas de 
definir participación, pero ¿cómo consideras tú que es una participación en una 
clase? 
Daniela: Cuando el profesor pregunta algo y los alumnos responden 
constantemente. 
Entrevistador: ¿Qué tipo de actividades hacen en la clase de inglés? 
Daniela: Nos pasan PowerPoints, nos enseñan la materia, nos preguntan si 
entendimos, y cosas así.  
Entrevistador: Y en general en los PowerPoints, ¿qué ven? 
Daniela:  Cosas  de  la  materia,  onda…ahora  nos están pasando para, yo creo, para 




Entrevistador: Entonces, cuando te pregunté qué clase de actividades hacen en 
inglés, me dijiste PowerPoint, ¿Qué más? 
Daniela: Pasan materia, preguntan si entendimos o no. 
Entrevistador: ¿Algo más o siempre es PowerPoint, materia y preguntas si 
entendieron o pasan algo más así en general? 
Daniela: Hasta ahora, eso no más. 
Entrevistador: ¿Y con qué actividades te sientes más cómoda participando? 
Daniela: Con los PowerPoints, voy escribiendo y que el profe explique. O sea, a mí 
en general no me gusta hablar frente a la clase. Ah! Y el otro día nos hicieron 
hacer un diálogo en inglés. 
Entrevistador: Y ¿Cómo te sentiste con ese diálogo? 
Daniela: Nerviosa. 
Entrevistador: Si te sentiste nerviosa con el diálogo, ¿con qué otras actividades te 
has sentido cómoda? Me nombraste escribir, me nombraste escribir, el power 
Daniela: Con esos no más, porque en general no me gusta mucho hablar en 
público, o sea en frente de muchas personas. 
Entrevistador: ¿Pero eso te pasa sólo en la clase de inglés o las clases en 
español? 
Daniela: En todas las clases. 
Entrevistador: Y sientes que en la clase de inglés es más aún o ¿es lo mismo? 
Daniela: Es lo mismo. O sea, es más aún porque donde no sé hablar mucho, no 
expreso bien el inglés, me da más vergüenza. 
Entrevistador: Si pensamos en el futuro o en tu cabeza, trata de pensar la clase 
ideal, como te encantaría que fuera la clase de inglés. 
Daniela: Que los niños participen. Por ejemplo, en el otro colegio había una 
pantalla auto-didacta y había varios juegos. Será porque éramos de básica. La 
cosa es que los niños participaban y había concursos y se ponían una meta. 
Después, al final de la clase preguntaban qué era lo que se había aprendido. 
Entrevistador: ¿Y eso te gustaba a ti? 
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Daniela: Sí, Encuentro que nos unía más como curso. 
Entrevistador: O sea, te gustaría repetir esa experiencia. Eso sería ideal para ti. Y 
si tratamos de pensar en más cosas, tenemos esta experiencia que tú acabas de 
comentar. Y si tratamos de imaginar, aunque sea algo que nunca has vivido, algo 
que quizás tú tuvieras de darnos unos consejos, algo que a ti te gustaría en una 
clase ideal de inglés. ¿Cómo podría ser? 
Daniela: preguntar a  los  alumnos,  cuando…  no  sé  cómo  explicarlo.  No  sabría  
explicarlo 
Entrevistador: Pero que vez, por ejemplo, en ese contexto. Porque tú tienes algo 
en la cabeza que es lo que quieres explicar. ¿Cómo están los alumnos? ¿Están 
todos sentados? ¿Cómo está el profesor? 
Daniela:  Están  cómodos,  bueno  los  alumnos… 
Entrevistador:  Están  cómodos… 
Daniela:  Sí…  Ahora  me  puse  a  pensar  que  sería  más  bonito  que  la  clase,  cuando  
ya estuvieran todos los alumnos entregados a la clase y cosas así, y que hubiese 
un orden y respeto, sería bonito que las clases se hicieran al aire libre. 
Entrevistador: ¿Cómo en un parque? 
Daniela: No. No precisamente. 
Entrevistador: ¿Que te imaginas? 
Daniela: Un lugar verde. Yo cacho que los alumnos se relajarían y entenderían 
más. 
Entrevistador: Un  lugar  relajado,  con  respecto… 
Daniela: Sí. Como que hubiese de profesor a alumno una especie de confianza. 
Una  confianza  que  se  tienen  los  amigos,  pero  sin  pasarse  “para  la  punta”.  Porque  
cuando  el  profesor  es  muy  simpático  con  el  alumno,  después  “se  suben por el 
chorro”.  O  sea,  siempre  ser  buena  onda,  pero  “ahí”.  Que  hubiese  respeto.   
Entrevistador: En general, ¿te gustan más las clases en que los alumnos 
participen más o en que el profesor hable más? 
Daniela: Cuando el alumno participa y el profesor  hable. 
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Entrevistador: ¿Los dos? ¿Crees que con otro tipo de actividades participarías 
más, y con cuáles? 
Daniela: No, no creo que participarías... o quizás sí. En esas en la que le dije en 
que  el  ambiente  fuera  más  relajado… 
Entrevistador: ¿Pero cuál es la que dijiste que l ambiente es más relajado? Dame 
un ejemplo. 
Daniela: Me puse a pensar donde estaban todos n un lugar verde, haciendo las 
clases al aire libre. Ahí o creo que participaría más. Porque no me pondría tan 
nerviosa, todos mirándome, fijándose en mí. No me pondría tan nerviosa. 
Entrevistador: Ya. ¿En cuanto a las actividades y los materiales de clases? 
Daniela: Tomando nota. 





APPENDIX E  
Section1. Class 1 
 1.1 Grammar Worksheet 
WORKSHEET: Grammar 
Name:____________________________________ Date:_____________________  
1. Look at the sentences and write FUTURE or PRESENT according to the time in which 
the present continuous is used.  
1) Sorry, I cannot go. I am doing my homework tonight. ___________ 
2) I am waiting for you. Please, hurry up! ___________ 
3) My parents are travelling  to  Antofagasta  this  weekend.  Let’s  do  a  party  in  my  
house!_____________ 
4) I am studying, I cannot play with you now Rex. _____________ 
5) My sister is finishing her career in two months. _____________ 
6) My mom is buying new cloth with Angela. I am in home watching TV. ___________ 
7) Carlos is calling you. Please, answer the phone. _____________ 
8) I am calling you this weekend for our date then. _____________ 
9) My father is working now. Do you want to leave a message? ______________ 
10) I am visiting my grandparents this weekend. _______________ 
 
2. Write these sentences in present continuous for future. Use the verbs in brackets.  
1. I _________ (go) to the supermarket tomorrow. 
2. My sister _________ (give) me her car when she gets her new one. 
3. We _________ (have) a barbecue on Sunday. 
4. All my friends _________ (come) to my party next week. 
5. We _________ (take) my niece to Aquapark later today. 
6. The train _________ (leave) in ten minutes. 
7. We _________ (go) to the zoo tomorrow. 
8. On Friday I _________ (go) to Rob´s party. 
9. My teacher _________ (go) to school tomorrow. 
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10. Rhonda _________ (stay in) on Friday. 
11. Bill _________ (go) to the cinema at the weekend. 
12. _________ Susan _________ (work) this week? 
13. _________ your English _________ (get) better? 
14. I _________ (see) the manager tomorrow. 
15. He _________ (play) tennis this afternoon. 
16. Sue _________ (come) to see us tomorrow. 
17. I _________ (go) to the theatre this evening. 
18. At what time _________ Katy _________ (arrive) tomorrow. 
19. I _________ (not work) this evening. 
20. I _________ (not use) the car this evening. 
21. When _________ you _________ (take) me to the zoo? 
22. I _________ (start) piano lessons soon. 
23. We _________ (go) camping tomorrow. 
24. Pete´s parents _________ (take) him to Holland next week. 
25. My favourite TV program _________ (start) in a minute. 
3. Unscramble the sentences to create sentences using the present continuous for 
future. 
1. I / to / Paris / am / this / going / summer. 
_______________________________________. 
2. My / giving / a / sister/ me / is / cell phone / birthday / for/ my 
_______________________________________________________. 
3. Is / me / tomorrow /my / visiting /uncle 
___________________________________________. 
4. Going / Disneyland / we / are / to / vacations / for 
_________________________________________________. 




6. My / teacher / not / weekend / homework / is / sending / this 
_________________________________________________________. 
7. Best / this / getting / is / my / friend / year / married 
_______________________________________________. 
8. Concert / to / am / I / going / a / tonight 
____________________________________________. 
4. Correct the sentences below. Write your sentences with the corrections below, or put 
a tick () if the sentence is correct. 
 
1. I am visite my family for Christmas. 
_____________________________________________________. 
2. She are dating his boyfriend on Friday night 
_____________________________________________________. 
3. My favourite TV show is finish this weekend. I am so sad! 
_____________________________________________________. 
4. My dad working this weekend. He has a new job. 
_____________________________________________________. 
5. My grandparent is going to Antofagasta next month. 
_____________________________________________________. 
6. My brother is invited me to see his band playing in the Movistar Arena 
tomorrow. 
______________________________________________________________. 
7. My  dad  is  picking  me  up  after  the  concert,  so  don’t  worry  about  me! 
______________________________________________________________. 
8. I am skaterolling with Rob this Saturday. Do you want to come? 
______________________________________________________________. 




10. We is had a Halloween party this October 31st. 
______________________________________________________. 
11. She has dancing with the girls on the club tonight. 
______________________________________________________. 
12.  My friend Melissa is coming home for winter vacations. 
______________________________________________________. 
13. We are went to the cinema to watch Anabelle this Friday. 
______________________________________________________. 
14. My  mother  and  my  father  is  gone  to  EE.UU  for  my  dad’s  work. 
______________________________________________________. 
15. I cannot believe that Mary is dated Johnny this Saturday night. 
______________________________________________________. 
5. Write sentences in future using present continuous. Use the words in brackets. 
1 (summer, France, go.) 
____________________________________________________________. 
2 (cinema, weekend, we) 
____________________________________________________________. 
3 (visiting, sister, next Monday) 
____________________________________________________________. 
4 (test, Friday, cannot go, party) 
____________________________________________________________. 
5 (Mary and Johnny, circus, Sunday) 
_____________________________________________________________. 




 1.2 Lyrics worksheet 
Worksheet; Songs 
Name:_____________________________  Grade:______Date:_______ 
1. - Look at the sentences in the pictures. Try to guess the Spanish meaning of 
those sentences from the images in which they are located. 
A°I am sailing______________ C° I am hearing________________ 
B° I am flying_______________D° I am crying ________________ 




3. - Have you ever been separated from someone you love? From whom? When 






4. - Read the song “I’m  sailing”. Is there any similarity between the lyric and the 




5.-Look for present continuous sentences in the lyric. Underline them all and tell if 
those sentences express an idea of future. Why? 
__________________________________________________________________
__________________________________________________________________ 
6. - Listen to the song carefully while reading the lyric below.  
x Notice that some sentences are not in the correct order.  
x Put a number besides each sentence, according to the order they have in 




I am sailing, I am sailing *(1) 
Home again 'cross the sea 
I am sailing, stormy waters 




I am flying, I am flying 
Like a bird 'cross the sky 




To be near you, to be free  
Can you hear me, can you hear me 
Through the dark night, far away? 
I am dying, forever crying 
To be with you, who can say 






Can you hear me, can you hear me 
I am dying, forever crying 
To be with you, who can say, who can say 




We are sailing, we are sailing 
Home again 'cross the sea 
We are sailing stormy waters 




Oh Lord, to be near you, to be free 
Oh my Lord, to be near you, to be free 
Oh my Lord, to be near you, to be free 
Oh Lord, got to get near to you, yeah 
 
 
7. - Fill in the gaps with present continuous. Use the verbs prompted. 
Around  the  world,  there  are  many  culture  that  created  rituals  for  lovers…   
a. - A Mapuche man is __________ (ride) a horse to kidnap his future wife. 
b. - In Austria future wives are ________(do) a ritual dance with apples slices in 
their wedding. 
c. - In Cambodia, a mid – teen girl is ______(sleep) in a hut waiting for a boy that 
chooses her as his girlfriend. 
d. - In some regions of China, young women are sitting together around a 


























































































































































1.4 Reading Comprehension Worksheet 
WORKSHEET: Reading 
Name:__________________________________________ Date:______________________ 



























2. Who is going roller-skating with her?  
________________________________________________________________________________ 
3. Where and when is she going shopping? 
________________________________________________________________________________ 
4. Is she going out on Saturday? Why? 
Friday at last!  
Let’s  see  what  my  plans  for  the  weekend  are. 
 Um!  Tomorrow  is  Saturday  and  I’m  going  roller-skating 
with Rob to the park. He is my best friend; we met when 
we were in third grade at school. I like the idea of going 
to  the  park  with  him.  Then,  in  the  afternoon,  I’m  going  
shopping with all my friends. We are going to the High 
Street where there are a lot of fantastic clothes shops. I 
love shopping, and that is one of my favorite stores 
ever!  Well,  in  the  evening,  I’m  doing  my  homework.  
Sadly, my teacher gave us lot of homework to do. Yes, I 
must study hard to pass my exams! On Sunday morning, 
my dad and I are going jogging. We like doing exercise a 
lot;  it’s  good  for  our  health!  We  also  like  to  eat  healthy  
as  well.  At  four  on  Sunday,  I’m  meeting  my  friends  Rob  
and  Anne  and,  in  the  evening,  I’m  watching  TV before I 
go to bed at half past ten. 






5. What is Sarah doing on Sunday? 
________________________________________________________________________________
________________________________________________________________________________ 
6.    Why  do  Sarah’s  Father  and  she  like  going  jogging? 
________________________________________________________________________________ 
2. Look at the sentences below and decide if they are true (T) or false (F). 
_____ Sarah wrote this on Thursday. 
_____ Sarah is not happy about roller-skating with Rob. 
_____  Sarah’s  friends  are  going  shopping with her on Sunday. 
_____  Sarah  doesn’t  like  to  shop  very  often. 
_____  Fortunately,  Sarah  doesn’t  have  any  homework  for  the  weekend. 
_____  Sarah’s  father  likes  to  exercise  a  lot. 
_____ Exercising is good for your health.  
_____ on Sunday Rob is going Sarah’s  home  alone. 
_____ Sarah is going to sleep at half past ten. 
 
3. Personal questions: 
 




2. Do you do any of these things? Which ones? 
________________________________________________________________________________
________________________________________________________________________________ 











Match the word from column A with the definitions in column B. Deduce the meaning 


















A public piece of ground with grass and trees 
Study hard 
 
The activity of buying goods in shops 
Jogging 
 




The act of studying very concentrated and 
focused. 















































Section 2. Class 2 
 
1.1 Grammar Worksheet  
 
Grammar worksheet 
Confirmation, negation and questions tags 
 
Name: ______________________________ Date:_____________________ 
 
Task 1. Confirmation and negation 
Confirm or negate these questions according to the symbol.  
Use confirmation for (+) and negation for (-). Look at the examples in 1 and 2. 
 
1. Is Mary going to the USA next year?  (+)  ___Yes, she is!______________ 
2. Are you doing your homework tonight? (-) ___Not, I am not.__________ 
3. Are you guys coming to my party this weekend? (+) _____________________ 
4. Is your sister coming home for the holidays? (-) ____________________ 
5. Are your parents buying a cell phone for your birthday this year? 
(+)_______________ 
6. Are they playing video games this afternoon? (-)______________________ 
7. Is Michael singing today? (+)_____________________ 
8. Are you visiting us at 9? (-)___________________ 
9. Are your best friends going to Europe with you? (+)_______________ 
10. Are your classmates having a test this Friday? (-)________________ 
 
 
Task 2. Question tags. 
Use the correct question tags for these sentences. 
 
Step 1: positive sentence, negative question tag – auxiliary verbs given! 
 
1. The car is in the garage, ___________________?  
2. You are John, ___________________?  
3. My parents were in the library yesterday, ________________________?  
4. He was very tired after the marathon, ________________________?  
5. We could invite all our friends, ________________________? 
6. Mr. Pritchard has been to Scotland recently, ____________________?  
7. The children have finished all the exercises, _______________________ ? 
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8. These trips had been very expensive, ______________________?  




Step 2: negative sentence, positive question tag – auxiliary verbs given! 
 
10. Your  wife  isn’t  interested  in  volleyball,  ____________________?   
11. These  boys  aren’t  good  at  singing,  _____________________? 
12. Columbus  wasn’t  afraid  of  the long journey, _____________________? 
13. They  weren’t  able  to  conquer  all  of  Europe,  _____________________? 
14. I  couldn’t  sell  the  tickets  at  that  time,  _____________________? 
15. We  haven’t  read  all  his  books,  ________________________? 
16. Your  pen  friend  hasn’t  answered for a long time, _________________? 
17. The  girls  won’t  go  to  that  boring  party,  _____________________? 
18. She  hadn’t  left  the  disco  alone,  ____________________? 
 
Step 3: positive sentence, negative question tag – no auxiliary verbs given! 
 
19. We visit our grandparents at the weekends, ____________________? 
20. My sister writes thousands of SMS every month, ______________________? 
21. I usually start learning a week before the test, _____________________? 
22. The beautiful lady left the party too early, ______________________ 
23. Grandma worked on a huge farm during the war, _____________________? 
24. The soldiers shot at the demonstrators without a warning, _____________________? 
Peter and I saw all the football matches on TV, _____________________? 
 
Task 3. Questions tags to talk about future. 
Write the correct question tag for these sentences. Look at the examples in 1 and 2. 
1. You are coming tonight, aren’t  you ?  
2. She is not going to Arica on vacations, is she? 
3. They are travelling by car this weekend, ______________? 
4. They are coming home from school, _______________? 
5. He is having a party tomorrow, _______________? 
6. You are dating Tom this Friday night,________________? 
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7. You are not going out this weekend, _____________? 
8. She is not leaving Santiago next week, ___________? 
9. The plane is arriving at 7 today, _____________? 
10. You are not going out with her, ____________? 
11. We are going to the movies tomorrow, ____________? 
12. Rob is roller-skating with me this Saturday,__________? 
13. We are playing football on Sunday, __________? 
14. They are coming to the festival with us,___________? 
15. She is not buying the computer this afternoon,__________? 
16. We are not having pizza tonight, ___________? 
17. You are not coming with us,___________? 
18. She is having a sleepover this weekend, __________? 
19. My mother is not going to Disneyland with us, _____________? 



























 1.2 Hands On Worksheet 
Our trip for South America 
 
1. Laura and Javier are going to visit Machu Picchu, Torres del Paine and 
Río de Janeiro, and Paris. 
2. During their trip, they are sending pictures to their parents and friends 
of the different places that they are visiting. 
3. You have to create 5 flash cards with pictures of Laura and Javier 
4. You can use cuts (from magazines) or drawings to create the pictures. 
5. Also, you have you write a phrase about the picture, using tag phrases. 
Ex: 







1.3 Reading Comprehension Worksheet 
Reading comprehension Worksheet. 
Confirmation, negation and question tags. 
 
Name:_________________________________________ Date:______________ 
Look at the text and predict. 
a) What type of text is it? 
____________________________________________ 
b) Look at the names of the text, are they friends, relatives, or workmates? 
____________________________________________ 
c) What could the text be about? 
____________________________________________ 
 





Look at the text and answer these questions. Use affirmative and negative answer to confirm or 
negate. 
1. Does Amy live in the same country than Karla? 
____________________________________________________ 
2. Is  Karla  excited  about  Amy’s  visit? 
____________________________________________________. 
3. Is Amy fans of formal clothes? 
____________________________________________________ 
4. Are Amy and Karla going out when Amy comes to Chile? 
____________________________________________________ 
5. Are  Karla’s  friends angry with Amy? 
____________________________________________________ 
6. Does Amy know how to dance hip-hop? 
____________________________________________________ 
7. Does Karla know how to dance hip-hop? 
____________________________________________________ 
8. Is Amy coming to Chile in March? 
____________________________________________________ 
Dear Amy,  
I am so excited about your news! I cannot believe that you are visiting 
 me on April from Australia! This is so great.  
I  look  so  excited,  don’t  I?  (Example) 
 Are you excited too? (1) I have everything planned for your visit. 
 Let  me  tell  you  about  it… 
First, we are going shopping to the Mall. Are you still fans of sport 
 clothes,  aren’t  you?  (2).  Well,  I  guess  you  are  going  with  me  to 
 Maui  and  sons,  aren’t  you?  (3). Ok, great! 
Then,  we  are  going  to  dance!  I  hope  we  are  going  out  to  the  disco,  aren’t  we?  
(4) There is this cool new disco near my house. You are going to love it! And 
are you teaching me to dance hip-hop,  aren’t  you?  (5)  I  hope  you  are! 
Finally, my friends are h ving a dinner  party  for  you.  They  ar   so  cool,  aren’t  
they?  (6)  You  are  having  the  best  vacations  this  year!  Aren’t  you?  (7) 
I  look  like  a  girl  in  Christmas,  don’t  I?  I  am  looking  forward  to  April!   






































Match the sentences with the correct tag questions. 
21. You are coming tonight Bob, ________ ?  
22. She is not going to Arica on vacations, ______? 
23. They are not travelling by car this weekend, ______________? 
24. They are coming home from school, _______________? 
25. He is not having a party tomorrow, _______________? 
26. Sara, you are dating Tom this Friday night,________________? 
27. You are not going out this weekend, _____________? 
28. She is not leaving Santiago next week, ___________? 
29. The plane is arriving at 7 today, _____________? 
30. You are not going out with her, ____________? 
31. We are going to the movies tomorrow, ____________? 



























___  aren’t  you? 
___  aren’t  they? 
___ are you? 
___  isn’t  she? 
___  aren’t  you  Bob? 
___ isn’t  he? 
___ is she? 
___ is he? 
___  aren’t  we? 
___  aren’t  you  Sara? 
___  isn’t  it? 
___ are they? 
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1.4 Dialogue Worksheet 
 
This place is fantastic, isn’‛t it!. 




        
 Activity 1                                          
1) Javier and Laura are brothers, and they are going to travel. They have to choose 
which places they are going to go.  
2) The possibilities are Paris, Río de Janeiro, Torres del Paine, and Machu Picchu.  
3) Read the dialogue,  follows the words in black, and then complete the missing 
words. 
 
Laura: Javier, we should go to Paris. Our cousin Pedro lives in Paris, doesn’‛t he? 
Javier: Yes, he does. 
Laura: I think that we should go there. It is a beautiful place, isn’‛t it? 
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Javier: Yes, it is, but my friend Diego is travelling to Machu Picchu next week, and I 
want to go with him. We should go to Machu Picchu. Incas culture is really 
interesting, __________?. 
Laura: Yes, it is. Also, I think that Río de Janeiro could be a good place to visit. 
Brazilian people are really kind, aren’‛t they?. 
Javier: Yes, they are. Also, Brasilian food is delicious, ……………………………?, and you love 
food, don’‛t you? 
Laura: Yes, I do. But María and her family are visiting Torres del Paine on January, 
aren’‛t they?  
Javier: Yes…………………. María is going to go to the school today, is_________?. You 
can talk with her about going together.  
Laura: You are going to go Diego’‛s house,___________ ?. You can ask him about the 




1. With a partner, write a dialogue. 
2. The dialogue must contain three places that you want to visit. 
3. The dialogue must contain THREE Isn’‛t it?, and THREE Aren’‛t you? 






















1.- Have you ever travelled to a place full of wild animals? What would you feel if you travel  



























IN THE END, IT WASN’T THAT 
DIFFICULT!. THIS BIG ELEPHANT IS 
NOT ENOUGH BIG FOR ME!. I 
NEVER THOUGHT THIS JOURNEY 
TO AFRICA WAS GOING TO BE 
THAT EXCITING… 
THAT’S GOING TO BE  A 
DIFFICULT FIGHT, ……………? 
I  HATE YOU ANNOYING 
MONSTER. YOU DON’T LIKE TO BE 
DEFEATED, ………..?. I AM SORRY. 
YOU ARE ALREADY DEFEATED. 
THE ELEPHANT AGAIN! WHAT A 
STUBBORN MONSTER!.  
WHO MAKE YOU THIS?. 
THE FOREIGN MAN HIT 
YOU, ……………….? 
POOR LITTLE BABY!. WHO LEFT YOU 
ALONE IN THIS DANGEROUS PLACE?. 
YOU ARE THE SON OF PRESIDENT  
SMITH, ……………….? 
QUICKLY!, WE HAVE TO 
SAVE OUR LOVED 
SISTER ELEPHANT! 
RESIST!, WE ARE ABOUT 









WHAT I THOUGHT WAS GOING    
T O BE A QUIET TRIP TO SOUTH 
AFRICA BECAME A FIGHT 
AGAINST HUGE ELEPHANTS. 
HAPPILY, I COULD SAVE THIS 
POOR LITTLE BABY. 
GOD BLESS YOU! 






I HAD TO 
DO. 
PROTECT THIS LITTLE BABY. 
THERE ARE SOME PEOPLE WHO 
WANT HIM DEAD. THEY LEFT 
HIM ALONE IN THE JUNGLE TO 
HURT PRESIDENT SMITH. YOU 

























































Section 3. Class 3 







I.- Fill in the gaps with the appropriate word(s) to create Tag Questions. 
1.- Maria is visiting Italy next month, ______? 
2.- My parents are visiting New York next week,______? 
3.- They are not travelling to the USA next year, ________? 
4.-Elena is cooking a tasty cake tomorrow night,_________? 
5.-  My grandfather is moving downtown at the end of the month,______? 
6.- You are not going to have vacations this summer, _______? 
7.- My classmates are not going to travel abroad this semester, _______? 
8.- Me and my friends are going to travel around South America next month,_________? 
9.- My grandfather is travelling to Hawaii in two more weeks, __________? 
10.-They are not going to buy the bus tickets to Argentina tomorrow, ________? 
11.- We are not travelling by bus to Mendoza, ________? 
12.- My mother is not going to visit Miami in January, _______? 
II.- Order the sentences below.  
1.- your mom - you visiting  - next week? - Are not 
________________________________________________________________________________
_____ 





3.- Are -  Peru  next month? -  going to travel to - they 
________________________________________________________________________________
_____ 
4.- My friends   -  lots of museums in Italy - are going to visit 
________________________________________________________________________________
____ 
5.- My best friend -  at a famous hostel in Acapulco -  is staying 
________________________________________________________________________________
____ 
6.- The American tourists -  next week to the hotel - are not  coming 
________________________________________________________________________________
____ 




8.- My brother -  celebrate my birthday - is not coming to 
________________________________________________________________________________
_____ 
9.- Are they - in their trip to Europe? -  using Dollars or Euros 
________________________________________________________________________________
_____ 




III.-  Read the text below. Correct every single mistake you find while you read. 
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Tips for a traveler 
My mom is a wanderlust; she really enjoys travelling around the world. Her next trip is going to be 
a journey to Italy. She told me she are visiting the Coliseum in three more weeks. She also says she 
are rent a car in her first day in Italy. My mom is book a tour to Venice during the third week of her 
trip. My mom are not travel alone to Italy next month; she are goes there with her boyfriend, and 
she told me she am marrying him in Milan the last week of her journey to Italy. They is going to 
take the right decision? Time will give us the answer. 
 
Answer the questions below. You must use the short form for your answers. 
1.- The text you read before is about a journey to Italy, is not it?________________________ 
2.- The woman is booking a tour to Venice during the third week of her trip, is not 
it?____________ 
3.- she is renting a car in her first day in Italy, is not it?_____________ 


























1.2  Comic Worksheet 
PLANNING OUR VACATION! 
 
1. Grace and Gaspar are planning their vacation. They want to know new 
places in Chile.  
2. Create a story about Grace and Gaspar’‛s trip. 
3. Remember use present continuous156future plans and Tag Questions. 
 
Grace is in her job, and 
Gaspar came to visit her. 
    Grace! 
Hi, my love! Surpise! 
 
Good! I already 
booked our fly 
to the south of 
Chile. 
I would like to 





Yes,  it  is……….. 




I agree about 
visiting  
museums. 











So, which place are you 
visiting? Do you 
agree with 
Gaspar? 






1. Create little dialogues for each picture. 






That’s  a  good  idea,  ……………. 
…………………..? 











1.3 Hands On Worksheet 
 
Name: _______________________________________   Date:___________________ 
Cut the parts of every page and rearrange the pieces in a new sheet of paper. You will find the 
structure and 3 examples.  








I am flying to Argentina by 
tomorrow morning.  It is 
really exciting, isn´t it? 
AM            PLAYING                 I 
 
FOTBALL           WITH           WEEK 
 
BROTHER           NEXT           MY 
I     AM   PLAYING   FOOTBALL  WITH 
MY BROTHER   NEXT    WEEK 
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 verb to be        verb in present 
continuous       pronoun         +  +  + 
   complement      
 Italy       month         next      am    
going        to                I  
 for           my       coming       vacations    
sister          is  
She           Saturday          next    
traveling         is          Serena       La      
to  
This is for negative sentences 
Verb to be    + + + +  not    verb in present 





am        I         going      not            party        
the             to             tonight  
not          he        playing       this         
video          weekend           games          
is 
Mother              my               not           
giving        is                  money                 
me              next                    month 
 
 
Verb to be      ?      + + + +    complement  
Pronoun       verb in present continuous  
__________________________________ 
?           you             going             are    
out            tonight           
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Your           is          sister           going      
?         France       to         this        
summer          vacations      
Birthday           your                are             
for             parents            giving        a 


























1.4 Reading Worksheet 
 
RICHARD’‛S FAMILY TRIP 
 
 
1. Read the text and answers the questions below. 
 
Mr. Richard’s family is going on vacation. They are Mr. and Mrs. Richard with two sons. Martha, the 
wife, wants to go to London, but Jorge, her husband, wants to go to Montevideo. Martha disagrees 
about going to Montevideo, but Jorge agrees about going to London. So, they decided to go to 
London.  They looked for a travel agent to book their tickets. They are going to the British 
Embassy to get visas to enter Britain. They are booking four days tour. This includes travel and 
accommodation. They also includes tours around London. 
 
 Now, they are planning what they are going to do during their   travel. They have to decide what 
are going to do. Martha and Jorge agree that they have to visit old castles, but their sons 
disagree about going there because they want to go to see a football match. Jorge agrees that 
they can go to the stadium, so they are going to visit the old castles and the stadiums.  
They are really sympathetic, aren’t they? 
 
So, Richards’ family is visiting the center of London, on Monday, and they are having dinner on a 
famous Restaurant, on Tuesday. On Wednesday, Richard’s Family is visiting the Nottingham 
palace, in which the Queen Elizabeth II lives. On Thursday, the family is going to go a football 
match between Liverpool and Manchester City. Finally, on Friday, they are returning to Chile. 
It is a good trip, isn’t it? 
 
Richards’ family will stay on a well-known four-star hotel. The room has a perfect view of the park. 
The room has its own bathroom and toilet. Instead of keys for the room, they are going to insert a 
key-card to open the door. On the third floor, there is a restaurant serving Asian. 
This hotel is very modern, isn’t it? 
 
Questions about the text 
 
1. Where is Richard’‛s family going to go on vacation? 
2. What does Martha think about going to Montevideo? 
2.    Where are they going to go to get the visas? 
3.    What does the booking includes?  
4.    What is Richard’‛s Family  going to bring for the children during the trip on 
the plane? 
5.    Where is the family going to stay in London? 
6. Which is the first place the family is going to visit? 
7. Which place are they visiting on Wednesday? 
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3. Tag Questions 
Keep in mind! 
->We use agree when we have 
common ideas with someone. 
Ex. I agree with my mom about 
visiting my grandmother. 
->We use disagree when we 
have a different opinion with 
someone. Ex. I disagree with 
















4. Imaging that you are on vacation (alone or with someone). 
b. Now, plan your schedule of your vacation. Follow the example given 
in the text about the Richard’‛s family. 













On Tuesday, _____________________ 
 
 










Ex: Richards’ family is visiting the center of 
London, on Monday, and they are having 
dinner on a famous Restaurant, on Tuesday. 
On Wednesday, Richard’s Family is visiting 
the Nottingham palace, in which the Queen 









1.- Get in pairs and perform the dialogue with your partner. Then, fill in the gaps with the 
appropriate word(s) in each case. 
Dialogue: Future plans For Our  Next Vacations. 
 
Rosa:  I really like to travel to far away countries in the future! My friends call me the wanderlust, 
because I like knowing new cultures and people in my trips around the world. 
 
Clemente: I see. I also like to travel, but not that much. Tell me ____ you travel___ abroad next 
summer? 
 
Rosa: Yes I ___ go___ to Argentina with my boyfriend this summer. I ___ visit___ Bariloche in 
January and Buenos Aires in February. You are staying in Santiago this summer, ______? 
 
Clemente: Yes, I ___ stay___ in Santiago the whole summer. I have not saved enough money as to 
travel. 
 
Rosa: But... What if you start saving money now. Perhaps, you won't travel far away but at least 
you could afford a trip to a beach near Santiago. That's a good idea, ____? 
 
Clemente: Yes, it is. I should do it. I ___ go___ to apply for a new job tomorrow, and I ____ 
open___ a new bank account next week so that to keep my money safe. 
 
Rosa: That sounds great Clemente!. If you succeed in your plans may be you could join us to 
Argentina. ___ you finish___ school in December this year? 
 
Clemente: That sounds great. I like to travel with you.  I __ finish____ in December this year. What 
about you?  
 




II.- In the same pairs, discuss with your partner about some of  your future plans. Write down 








III.- Match 'Column A' with 'Column B', according with the information you just read. 
    Column A                    Column B 
1.- I likes knowing new cultures and   a.- My friends call me the wanderlust, 
 people in my trips around the world.    
 
2.- I am going to Argentina with my boyfriend                     b.-  I have not saved enough money as to 
next this summer                            travel.          
3.- Clemente is saving money from next week                 
4.- I am staying in Santiago the whole summer.   c.- We want to know Bariloche and 
Buenos                Aires 
        d.-  If I save enough money I could join you 
              to Argentina 
         
III.- Create your own paragraph about a future idea. Make sure you use present continuous to 





















































Section 4. Class 4 
 
1.1 Grammar Worksheet  
Grammar: Express yourself 














2. Look again the conversation, and answer the questions below. 
a. Who is Mike visiting next week? 
……………………………………………………………………………………………………………………………………………… 
b. What does Monica think about visiting Mike’‛s parents? 
Mike: I’‛m visiting my parents next week, Monica. Do you agree? 
Monica: I agree. I miss your parents. Also, I want to share some books with your 
mom. 
Mike: Nice. Also, I’‛m going to Marco’‛s home today. We are going to watch the 
football match. Do you agree? 
Monica: I disagree with you. I think that you should spend your time better You 
should go cycling, jog, or read a book. 
Mike: I agree with you. I must spend my time on useful things. 
 
We use AGREE when we have the same opinion, feeling or thought about someone or 
something. 
Ex: Samanta: I think that mathematics is really interesting. 
      Karla       :      I agree with you!  
 
 
We use DISAGREE when we think different about something or someone. 
Ex. Karla: I believe that Oscar i  not a good student. 






c. Where is Mike going today? 
………………………………………………………………………………………………………………………………………………. 
D. What does Monica think about Mike going to watch the football match? 
---------------------------------------------------------------------------------------- 
2. Now, write your own opinion. Write if you AGREE or DISAGREE. 
Ex. I feel that you are not a good person:…………….I disagree with you……../ 
a) I think that people need to be well-educated: ……………………………………………… 
b) I believe that we do not must respect to other people……………………………….. 
c) I feel that there is so much injustice in this world……………………………………… 
d) Students should not have changes to improve their marks………………………. 
……………………………………………………………………………………….. 
e) Animals do not deserve rights…………………………………………………………………………… 
f) I think that all students must me respected…………………………………………………. 
g) Humans rights must be respected…………………………………………………………………….. 
h) We all need be loved……………………………………………………………………………………………. 
3. Make five affirmations or negatives sentences by using AGREE or 
DISAGREE. 
Ex. I agree with Tom about cycling everyday. 
Ex2. Javier and I agree that all humans rights must be respected 














1.2 Hands On Worksheet 
 
Name:__________________________________________ Date:_______________________ 
Write  a topic in each face of the dice, for example: MUSIC, FOOD, SPORTS, MOVIES, TV 
PROGRAMMES, BOOKS, VIDEO GAMES, ETC. 





























In pairs, roll the dice and make an opinion with the topic that appears on the top. 
Ex: MUSIC 
I like rock music; I think that pop music is not music. 
Your partner needs to reply to your opinion showing their agreement or disagreement. 
Well, I disagree with you. Pop music is really good and is fun too. 
Right down, or take notes, of your short dialogues. 
EX. 
TOPIC: MUSIC 
ME:_I  don’t  like  pop  music________________________________________________ 






















1.3 Reading Comprehension Worksheet 
 
Worksheet: Reading Comprehension 
Name:____________________________________ Date_______ 
 
Activity 1: Answer the following questions 








3.- Read the following quote and answer the following question: ‘To  travel  is  one  of  







Activity 2: Match to words with their meaning 







Column A        Column B 
Wild                                          an area of ground, especially one that 
                      is used for a particular purpose  
       such as farming or building 
 
Ancient                      in a natural or uncontrolled way 
 
Land             very old 
 
Forest                    evening entertainment in 
                                                    places such as nightclubs and bars                                        
                             
Landscape              an area of land that is beautiful to look at 
               or that has a particular type of appearance 
 
nightlife                                        a large area of land covered by trees     
                                                    and other plants growing close together                                                    
 
Activity 3: Read and answer. 





Simon Lewis |  August 2014 
    
 
China trip planner 
China is wild, ancient, modern, and full of surprises. 
It is very difficult to get a good guide to the best of China because of its vast 
land,  deserts,  forest,  and  enormous  cities;;  it’s  one  of  the  world’s  great  
civilizations, with 5,000 years of history; and, as the nation is making its way to 
the front of the world stage, the contemporary landscape is changing faster 
than anywhere else in the world.  
 
For the most part, China has changed a lot over the last few years.  The 
country is open as never before, new road and rail links make travel easier, 
English is more widely spoken and, as the populace embraces a consumer 
society, food and nightlife have vastly improved. I really liked China, and I also 
think that the country is becoming a good place to visit, besides its population 
seems to be freer than what they were some years ago.  
 
Reply to comment 1: 
Sarah: 
 
Hi Simon. I was shocked when I read your opinion. Do you really believe that 
China  is  a  free  country?  I  don’t  agree  with  you.  There  is  a  government  that  
prohibits everything. Chinese people cannot raise children freely, they cannot 
protest,  don’t  you  remember  what  happened  with  Tiananmen.  Tiananmen  was  
a strong protest against the government in 1989 that was strongly repressed by 
the government.  
 
Reply from Simon: 
 
Dear Sara, I am not saying that China is a free country; I agree with you about 
the lack of freedom Chinese people have to face daily. What I meant to say 
was that China is a little bit freer than before.  
 
1.- Why is It difficult to get a good guide to the best of China? 
A.- Because of its diversity, and multiple attractions 
B.- Because they are fighting a war. 




2.- According  to  the  text… 
A.- China has not changed over the last few decades. 
B.- China has changed a lot over the last few decades. 
C.- The text does not said anything about the changes China has experienced 
recently. 
 
3.- According  to  the  text… 
A.- Chinese is the only language spoken by Chinese people. 
B.- English is a language spoken by lots of people. 
C.- Just a few people speak English in China. 
 
4.- Why food and nightlife have vastly improved over the last few years? 
A.- Because China has embraced capitalism. 
B.- Because American people have gone to the country. 
C.- Because of the influence of TV. 
 
5.-Why  Sarah  does  not  agree  with  Simon’s  opinion  about  China 
A.- Because She thinks that China is not a free country. 
B.- Because She thinks that China is freest country in the world. 
C.- Because She hates China. 
 
Activity 4: Read and answer. 




1.- Brazil is the most beautiful country in the world. 
 
I  don’t  agree with you because I think that Chile is more beautiful than Brazil. 
  







































































Activity 1: Answer the following questions 
1.- Do you like music? And what type of music do you prefer? Why? 
__________________________________________________________________
____________________________________________________________ 
2.- Is there a  type of music better than the rest? Why? 
__________________________________________________________________
____________________________________________________________ 
3.- Read the following quote and answer the following question: ‘listening  to  music  





Activity 2: Match the words with their meaning. 
I.- Match  the  words  from  ‘Column  A’  to  their  definitions  in  ‘Column  B’. 
‘Column  A’           ‘Column  B’ 
Be careful!       used for telling someone to pay 
                                               attention, for example in order to avoidan accident 
 
Steal                                       to take something that belongs to someone 
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     else without permission 
 
Drug          an illegal substance that affects someone 
     physically or mentally whenthey take it. 
Activity 1: Read and answer the questions below. 





I hate the sound of pianos I___________________________!, the sound of pianos is great. 
Whenever I listen to a piano I cry, because it remembers me my 
father dead in the war. I really love the sound of pianos. 
Everywhere people make music, no matter if you are working, the 
sounds you make are the music you hear daily;; that’s your own music. 
Music makes life easier, and it makes the world a better place to live.  
I ________________ with the 
benefits of music; definitely it is 
good. However, sometimes people 
use music to bad purposes. 
I _____________with that! For 
example, sometimes people use 







II.- Answer the following questions related to the comic you read. 





Be careful! Police is 
looking for you! 
 
 
I think that not all people who steal banks 
are bad people. Sometimes they are too 
poor and need to do that kind of things. 
I ______________ with you 
because if someone needs 
money he can work. If you are a 
musician you can play the guitar 
We love music! Music is good! 
I __________ with this opinion; music is great!.  
I think he 
wanted it to 
enjoy it ! 
I ___________with 
you!, he was poor 
and needed it! 
Some people think that the musician who stole the bank was a bad person. Some 
other people think the opposite. We will never know if the musician who stole the 





Music is a drug, the more you listen to it 
the more you like it. 
I _________ with you!, I 
did crazy things just to 
get music to my life. I 
stole a bank. 
Music is a drug, the more you 
listen to it the more you like it!. 




2.-  What do you think about people who steal things because they really  need it? 





What Activity 3: Create your own comic. 













































































1.5 Dialogue Worksheet 
 
Name:_________________________________  date:_______________________________ 
Decide whether the people agree or disagree in the following short dialogues. 
ACTIVITY 
Dialogue 1  
A: In my opinion income taxes are too high. 
B: I agree with you. 
Dialogue 2 
A: I think alcohol is just as bad as smoking. 
B: Well,  I  don’t  know  about  that. 
Dialogue 3 
A: The advertisements encourage children to eat junk food. 
B: I  can’t  go  along  with  you  on  that  point. 
Dialogue 4 
A: Do you agree with my opinion? 
B: Yes, I do. 
Dialogue 5  
A: Do you think this will work out? 
B: I doubt it. 
Dialogue 6 
A: I think all we have to do now is cut down on our expenses. 
B: I agree with you. 









 Jenny’s  boyfriend  is  a  very  nice  person,  but  her  friend 
Mary is concerned about his age... 
  
Answer the following questions about the conversation 
  
1. Whose boyfriend are they talking about? 
______________________________________________________________________________ 
2. What is George like? 
_______________________________________________________________________________ 
3.  Who  is  concerned  about  George’s  age? 
_______________________________________________________________________________ 
4. Is George older than his girlfriend? 
_______________________________________________________________________________ 




A: Jenny, I know you like George a lot, but what exactly do you like about him? 
B:  Well,  Mary,  I  don’t  know.  But  there’s  just  something  special  about  him.  Don’t  you 
think so? 
 A:  Really?  I  don’t  think  so.  What’s  that  “something”? 
 B:  Well,  he’s  gentle,  patient,  successful,  and  mature.  I  think  he’s  my  Mr.  Right! 
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 A:  Mature  is  a  good  word,  but  don’t  you  think  he’s  a  little  old  for  you?  He’s  almost  twice  as  old  as  
you are! 
 B:  Well,  age  shouldn’t  be  something  that  comes  in  the  way  of  a  person’s  marriage.  As  long  as  we  
love each other age is not an issue. 
 A: But what will other people think? 
 B:  I  don’t  care  what  others  think  about  us.  I  just  know  I  love  him  and  he  loves  me...and  that’s  all  
that matters. 
A: I agree with you a hundred percent on that! 























Section 1. Field Notes 
 1.1 Day 1 
Field notes: Applying Provision of Choice 
Date: Tuesday October 28th, 2014 
Time: 10:15 a.m. 
Students observed: 5 students from 9th grade 
Observer: Nathalia Young 
Setting: 9th grade classroom 
Description of the setting: The classroom is located in the principal building of the 
school, on the third floor. The classroom is big and in contains 45 individual tables 
and 45 chairs for the students, plus a table and a chair for the teacher. The tables 
are organized into three roads. The classroom is very messy, some of the students 
share tables and there are things on the floor.  
Students  observed  location:  From  now  on,  and  in  order  to  respect  the  participants’  
confidentialities, the students observed are going to be identified as Manuel, 
Raimundo, Daniela, Valeria and Victor. S1 is sit on the first road that is in front of 
the  classroom’s  door.  Manuel  is  sit  alone  on  the  4th  line  of  tables  on  this  road.  
Raimundo is also sit on the first road, but he is sit on the 7th line of this road, 
together with a classmate. Daniela is sit on the second road, in front of the 
teacher’s  table,  and  she  is  sit  in  the  1st  line  of  this  road.  Valeria  and  Victor  are  both  
sit on the last road of the classroom, next to the wall. Valeria is sit on the 5th line of 
this road, and Victor is sit on the last line of the road and he is shearing a table with 










Manuel Raimundo Daniela Valeria Victor 
CLASE 
La clase se enviará luego por internet (PPT) para que los alumnos tengan tiempo 




manos y gira 
la cabeza 
cuando  se 
elige quien 
para a la 
pizarra 























Mira para todos 
lados cuando hay 
bullicio 
Contesta a algunas 
de las preguntas 
que se les hace al 


















ejercicio en la 
pizarra.  
 Responde 









Se burla y 
molesta al 
compañero 




SELECCIÓN DE GUIAS 
El profesor les explica a  los alumnos que deben elegir guías de distintos tipos para 





Escoge la guía de 
comprensión 
lectora. 












No comienza a 
trabajar 
enseguida 
No comienza a 




















Se ve indeciso, 
mira su guía pero 
no trabaja.  
Tiene algunas 
respuestas listas y 




Se desvía y 
comienza a 
jugar con un 
auto a 
control 
remoto   
Tiene 
respuestas 














Trabaja cuando se 
da cuenta que lo 
están observando 
(profesor)  
Aun va en 
el primer 
ítem de su 
guía   
Profesor le 
quita el auto 








su guía.  
Está mirando el 
último ejercicio.  
Se da vuelta y 









Termina el último 
ejercicio, pero aun 
no hace el resto 
de la guía.  No 
pregunta. 












ya está casi 
terminando 
su guía. 
Tiene el ejercicio 
de Verdadero y 
Falso 














Trabaja en su 
guía. 
Copia las 





















conversar con sus 
compañeros y 
deja de trabajar.  
Se distrae, 
comienza a 













rodean.   
Cuando 
piden revisar 
las guías ella 
entrega su 
guía 
terminada.   
Tiene solo los dos 
ejercicios más 
cortos terminados. 
Luego de unos 
minutos continúa 
trabajando, cuando 
los demás lo 









Solo le faltó 





1.2 Day 2 
Field notes: Applying Provision of Choice 
Date: Tuesday 4th of November, 2014 
Time: 10:10 a.m. 
Students observed: 5 students from 9th grade 
Observer: Catherine Muñoz 
Setting: 9th grade classroom 
Description of the setting: The classroom is located in the principal building of the 
school, on the third floor. The classroom is big and in contains 45 individual tables 
and 45 chairs for the students, plus a table and a chair for the teacher. The tables 
are organized into three roads. The classroom is very messy, some of the students 
share tables and there are things on the floor.  
Students  observed  location:  From  now  on,  and  in  order  to  respect  the  participants’  
confidentialities, the students observed are going to be identified as Manuel, 
Raimundo, Daniela, Valeria and Victor. S1 is sit on the first road that is in front of 
the  classroom’s  door.  Manuel  is  sit  alone  on  the  4th line of tables on this road. 
Raimundo is also sit on the first road, but he is sit on the 7th line of this road, 
together with a classmate. Daniela is sit on the second road, in front of the 
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teacher’s  table,  and  she  is  sit  in  the  1st line of this road. Valeria and Victor are both 
sit on the last road of the classroom, next to the wall. Valeria is sit on the 5th line of 
this road, and Victor is sit on the last line of the road and he is shearing a table with 
a classmate.  
Observaciones: 
Manuel Raimundo Daniela Valeria Victor 
CLASE 
En general no se observa mucha participación durante la clase. Aunque el 


















junto con el 






de la clase. 











de la clase.  
Se muestra 
atenta pero no 
muy 
entusiasmada 












la clase por lo 
que no queda 




o no.  
Sigue atento a 
la clase. 






SELECCIÓN DE GUIAS 
Cuando el profesor les dice a los alumnos que tendrán que escoger la guía que 
desean desarrollar, todos se muestran muy entusiasmados y corren a hacer fila 
























muy bien en 
su guía. 
Trabaja solo.  
Se encuentra 
conversando. 





en la primera 
parte de su 
guía. 
Se da vueltas 
por la sala, 












Lee un libro 






primer ítem de 
su guía, se 
distrae y deja 
de trabajar.  
Continúa 
conversando, 
pero se pone 
a trabajar en 





























explica. El y 
su compañero 
trabajan juntos 
en sus guías. 
Continúa con 



























trabajar y se 
distrae.  
Mira la guía, 
pero no hace 
nada.  
Conversa y no 
hace nada. 






aconseja a un 
compañero 
















Es un poco 
lenta debido a 
que es 
detallista.  
Se ve dudoso 
acerca de una 
parte de la 




hacer nada.  
















Se distrae con 





música y no 
hace nada.  
Se pone a 
cantar y bailar 
y no hace su 
guía. Luego 
mira a guía de 
su 
compañera, 
pero no hace 











No hizo nada 
durante toda 
Solo completo 
el primer ítem. 
Es el único de 








ítems de la 
guía.  
la clase. que termina 





 1.3 Day 3 
Field notes: Applying Provision of Choice 
Date: Tuesday November 7th, 2014 
Time: 10:15 a.m. 
Students observed: 5 students from 9th grade 
Observer: Ignacia Cárdenas Caro 
Setting: 9th grade classroom 
 
La clase debe empezar a las 9.45, pero hay demora al comenzar. Finalmente, la 
clase comienza a las 10.03. 
El profesor pide sacar los cuadernos. Los cuatro participantes presentes lo sacan. 
Victor está ausente. 
El profesor hace preguntas sobre la clase, pero los participantes no participan. 
Se observa que los participantes prestan atención a lo que el profesor explica n la 
pizarra por medio de un PowerPoint. 
Se observa a Valeria inquieta en su puesto (mueve sus manos y pies). Se acuesta 
sobre la mesa, y no hace los ejercicios de la pizarra. 
Raimundo se observa somnoliento. Se acuesta sobre la mesa y no trabaja en los 
ejercicios de la pizarra. 
Daniela no está copiando nada de la pizarra. Ella está dibujando en su cuaderno. 
Manuel está trabajando en las actividades de la pizarra. 




10.30. Comenzarán a trabajar con las guías. 
 
SELECCIÓN DE GUIAS 
El profesor les explica a  los alumnos que deben elegir guías de distintos tipos 
para trabajar los contenidos de la clase. 
Daniela Manuel Raimundo Valeria 
Chooses hands-on 
hand out 
He stands up and 
chooses Grammar 
hand out 
He keeps in his 
seat, so the 
teacher calls him to 
choose a hand-out. 
He just takes the 
dialogue hand out. 
-She stands up and 
chooses the 
Reading hand-out 




and with his 
classmate 
He starts to read 
the hand out. 
10.24- he has not 
written anything 
yet. 
He is coping his 
classmates’  work. 
She is texting on 
her phone. 
She is not writing 
anything yet on her 
hand out 
Lately, she stars to 
do her hand out 
Working quietly 
alone 
Working quietly. Copying his 
classmate’s  
classwork. 




Working w/ her 
classmates 
He’s  stuck  in  the  
activity III. He 
hasn’t  started  yet.   
He’s  stuck  in  the  1st 
activity. 
Not working 
She is still working 
but slowly. She is 
still in the 1st 
activity. 
He started to work 
fast in the third 
activity, but 
suddenly he got 
He did 3rd activity She’s  talking  with  
her classmates. 
She has not started 




Working slowly Now, he is quietly 
in his seat, but he 
is not working. 
He started to do 
activity 4. 
She  doesn’t  seem  
to be interested in 
working 
She still works. 
She completed the 
1st activity. 
He started to work 
with his classmate 
in the next activity. 
His copying his 
classmates’  
classwork. 
She starts to talk 
with her 
classmates. 
She’s  doing  the  
second activity 
He completed the 
activity. 
His copying his 
classmates’  
classwork. 
She writes like 3 
words in her hand 




1.4 Day 4 
Field notes: Applying Provision of Choice 
Date: Tuesday 11th of November, 2014 
Time: 10:15 a.m. 
Students observed: 5 students from 9th grade 
Observer: Catherine Muñoz 
Setting: 9th grade classroom 
Description of the setting: The classroom is located in the principal building of the 
school, on the third floor. The classroom is big and in contains 45 individual tables 
and 45 chairs for the students, plus a table and a chair for the teacher. The tables 
are organized into three roads. The classroom is very messy, some of the students 
share tables and there are things on the floor.  
Students  observed  location:  From  now  on,  and  in  order  to  respect  the  participants’  
confidentialities, the students observed are going to be identified as Manuel, 
Raimundo, Daniela, Valeria and Victor. S1 is sit on the first road that is in front of 
the  classroom’s  door.  Manuel  is  sit  alone  on  the  4th line of tables on this road. 
Raimundo is also sit on the first road, but he is sit on the 7th line of this road, 
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together with a classmate. Daniela is sit on the second road, in front of the 
teacher’s  table,  and  she  is  sit  in  the  1st line of this road. Valeria and Victor are both 
sit on the last road of the classroom, next to the wall. Valeria is sit on the 5th line of 
this road, and Victor is sit on the last line of the road and he is shearing a table with 
a classmate.  
Observaciones: 
Manuel Raimundo Daniela Valeria Victor 
CLASE 
Debido a que hubo un percance al inicio de la clase, los alumnos se encuentran 
muy distraídos y conversadores. 
Esta distraída.   Está atento, 




Está atento a 







durante el inicio 
de la clase.  





se decide y 
responde una 
pregunta 
individualmente.   
SELECCIÓN DE GUIAS 
El profesor les recuerda a los alumnos que deben elegir guías. Manuel, Valeria y 
Victor corren de inmediato a buscar una guía, Daniela elige desde su asiento. 














Escoge la guía 
de lectura. 
































pero esta a 
dejado de 
trabajar y no 
hace nada. 
Continúa con su 









explica, ella lo 
encuentra 
muy divertido.  
Trabaja muy 
concentrado 
y solo.  
Al terminado 
de crear su 
dado, y ahora 
juega con él.  
Comienza a 




















hacer nada.  
Continúa 
trabajando junto 









Juega con su 
dado, y luego 
continúa 
trabajando en 


























Se da algunas 
vueltas por la 
sala y luego 


































































termino o no 
la guía.  
Solo hizo la 
primera 
parte de la 
guía.  
Nuevamente es 
el único de los 5 
que termina su 








Section1. Final Interview Questions 
1. ¿Te gustaría agregar  o modificar algo a tu definición de participación? (después 
de leerle su anterior respuesta a la pregunta uno de la primera entrevista) 
2. Haz notado algún cambio en las ultimas clases ¿Cuál? ¿Por qué? 
3. ¿Qué guías elegiste y cuál te gusto más? 
4. ¿Sientes que elegir te motiva más a participar en clases? ¿Por qué? 
5. ¿Le agregarías algo a tu respuesta anterior de tu clase ideal después de las 
clases que has tenido últimamente? 
6. Con respecto a las guías y las clases, ¿agregarías o modificarías algo? 















 Section 2: InterviewS 
2.1 Valeria’s  Interview 
Entrevista número 1 
Realizada el día lunes 17 de Noviembre, 2014 
Duración: 4 min y 38 segundos 
Entrevistador: Catherine Muñoz    
Persona entrevistada: Valeria  
 
Entrevistador:  Ya,  lo  primero  que  todo…  en  la  entrevista  anterior  tú  nos  diste  una  
definición de participación. No sé si te acuerdas 
Valeria: sí 
Entrevistador: Ya, lo que dijiste fue que participar para ti era dar opiniones, decir lo 
que uno piensa, aportar a la clase dando respuestas, o preguntando al profesor 
¿cierto? Entonces, lo que nos gustaría saber ahora es que si después de todas las 
clases que has tenido este mes, que fueron 4, ha cambiado esa percepción de 
participación para ti. 
Valeria:  No… 
Entrevistador: ¿No? ¿Segura?. 
Valeria:  No....no… 
Entrevistador: ¿O algo que quieras agregar? O algo así. 
Valeria:  Participar  con  las  guías  también….  así… 
Entrevistador: trabajar en  clases… 
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Valeria: Sí, claro, claro. Trabajar en clases. 
Entrevistador: Ya ¿algo más? 
Valeria: Eso nomas. 
Entrevistador:  Lo  otro.  Me  gustaría  hablar  de  tus  últimas  clases…de  las  últimas  
clases que has tenido. ¿Has notado algún cambio? 
Valeria:  Mmm…sí.  Nos han pasado guías, y lo bueno es que nos dejan 
elegir…que…  que…  que  tipo  de  guías  queremos.  Que  así  es  como…  más  mejor. 
Entrevistador: entonces, ¿con qué han trabajado? 
Valeria: Con guías.  
Entrevistador:  Con  guías…  y  ¿Con  que  ha  hecho  la  clase  el  profe? 
Valeria: Con PowerPoint. 
Entrevistador: Eso no ha cambiado, ¿cierto? 
Valeria: No.  
Entrevistador: Ya. ¿Y hay visto algunos cambios en el PowerPoint, o algo así? 
Valeria:  mmm...  No  se…   
Entrevistador:  Nunca…  ¿no? 
Valeria: No  
Entrevistador: Y entonces ¿te ha gustado el tema de elegir, o no? 
Valeria: Sí, de elegir lo que a uno más le gusta. Que trabajen entre sí uno escribe, 
hace  comics…  incluso  habían  unos  para  recortar  y  eso…  eran  como  súper…  
bakan. 
Entrevistador: ¿Y qué guías elegiste? ¿Te acuerdas o no? 
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Valeria:  Mmm…esas  para…  para...  ¡Reading! 
Entrevistador:  Reading…  de  lectura.       
Valeria:  Sí,  esa.  Guía  de  comprensión… 
Entrevistador:  ¿Te  gusta  más…? 
Valeria:  Para…  porque…  sí.  Me  sale  más  fácil.  Y  como  está  escrito   
Entrevistador: ¿Te gusta leer o no?  
Valeria:  Sí…sí. 
Entrevistador:  Sí…  así  como  no  muy  convencida  (risas)…  muy  bien.  Entonces,  
¿elegiste siempre el Reading? 
Valeria: No, a veces elegía otros. 
Entrevistador: ¿Sientes que ahora después de todo el tema de elegir y todo, 
puedes participar más en clases?.. O ¿Te gusta participar más en clases? Así 
como eligiendo.   
Valeria:  Sí…  sí,  es  que  ya  no  es  como  “tienen  que  hacer  esto”,  uno  puede  elegir  y  
es como más libre. No es como tanta obligación. 
Entrevistador: ¿Te gusta eso?.  
Valeria: Sí. 
Entrevistador: Ya, entonces, porque igual tú nos habías dicho que te gustaría hace 
como actividades en donde tú  hicieras lo que tú querías.  
Valeria: claro. 




Entrevistador: Ya. Lo otro, que nos dijiste la  vez  pasada,  fue  que…  te  pedimos  
describir  tu  clase  ideal…  ¿Te  acuerdas?  Y  tú  nos  dijiste  que  tu  clase  ideal  sería  
una en la que pudieras escuchar las opiniones de tus compañeros, en que tuvieras 
que preguntar mucho  -eso lo dijiste- además que te gustaría que las clases se 
explicaran  con  power  point  y  videos…  porque  te  gustan  los  videos.  (risas)  y  que  te  
gustaría crear diálogos y disertaciones, y reseñas con temas que a ti te gustan. 
¿Tú crees que esto fue un poco así, o igual te falto algo?. 
Valeria:  Sí… mmm…  en  las  guías  por  ejemplo,  que  tenían  relación…  aparecía  un  
poco que tenías 
relación con videos... así que sí.  
 
Entrevistador: ¿Pero que más le hubieses agregado? ¿Hay algo que le hubieses 
agregado? 
Valeria: videos (risas) 
Entrevistador:  Pero  casi…  (risas) pero en una tu tuviste que hacer una guía de 
listening. Que tuviste que escuchar una canción... 
Valeria: ¡Ah, sí! 
Entrevistador: ¿Y eso no te gusto más o menos?  
Valeria: sí 
Entrevistador: ¿Te gusto la canción, o no? 
Valeria: *inaudible* 
Entrevistador:  Pero  ahí  había  un  video…  no  alcanzaste  a  verlo…  Pero  igual  estuvo  




Entrevistador: Ya. Y por último, quisiera saber sinceramente cuál es tu opinión de 
la clase de inglés ahora después de esta intervención. 
Valeria:  Me  gustó  mucho…  por  lo  de  las  guías  que  uno  podía  elegir…  lo  mismo,  
porque era como más libertad.  
Entrevistador:  Ya… 
Valeria: Entonces, sí.  
Entrevistador: y tú crees que si siguieran haciendo esto ¿te gustaría más, te 
motivaría más el inglés? 
Valeria:  Sí…sí…  como  más  interactivo 
Entrevistador: Ya. ¿Y alguna última sugerencia que nos puedas dar?. 
Valeria:  No,  eso…que  me  gustaron  las  clases. 
Entrevistador: (risas) Muchas gracias. 
 
2.2 Raimundo’s  Interview 
Entrevista número 2 
Realizada el día lunes 17 de Noviembre, 2014 
Duración: 5 min y 15 segundos 
Entrevistador: Catherine Muñoz    
Persona entrevistada: Raimundo  
Entrevistador: Primero que todo. En la primera entrevista nos entregaste una 
definición de participación. ¿No sé si te acuerdas? Nosotros te preguntamos que 
era para ti participación, y tú nos dijiste que para ti participación era convivir con 
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las demás personas, y conocer sus ideas, sus pasatiempos. ¿Te gustaría agregar 
algo a esa definición, agregar algo? 
Raimundo: No. 
Entrevistador: ¿Seguro? ¿Las últimas clases no te han hecho cambiar (de opinión 
sobre) que otra cosa podría ser participar? 
Raimundo: Ayudarnos. 
Entrevistador: Ayudarse más entre ustedes mismos. 
Raimundo: Sí. 
Entrevistador: ¿Cómo trabajar en grupo? 
Raimundo: Sí. Por ejemplo, si yo no sé algo, que me ayuden a hacerlo, y que me 
enseñen. 
Entrevistador: Entonces, trabajo entre los mismos compañeros, también sería 
participar. 
Raimundo: Sí. 
Entrevistador: Lo otro. Nos gustaría que nos hablaras de tus últimas clases. ¿Has 
notado algún cambio? 
Raimundo: Sí. 
Entrevistador: ¿En qué? 
Raimundo: En que no hemos copiado el PowerPoint aquí, sino en la casa. 
Entrevistador: ¿Y eso te gusta? 
Raimundo: (dubitativo) Sí. 
Entrevistador: No estás tan convencido. 
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Raimundo: Es que así puedo tomar más atención. 
Entrevistador: Cuando estás en casa o en la clase prestas más atención al 
profesor? 
Raimundo: Sí 
Entrevistador: Sin tener que tomar apuntes, dices tú. 
Raimundo: Sí. 
Entrevistador: Y el tema de las guías. ¿Te acuerdas que le dimos una elección de 




Entrevistador: ¿Te acuerdas que guías elegiste, o no? 
Raimundo: Una de comic. La primera fue de una canción. Después de cómic. La 
otra  era  de…  ¡ah!,  no  me  acuerdo  muy  bien. De ejercicios, parece. Y la otra era 
de…  sobre  recortar  cosas.   
Entrevistador: De manualidades. ¿Cuál de esas guías te gustó más? 
Raimundo: La de recortar. 
Entrevistador: La de recortar. Sí, porque había una parte en la otra entrevista que 
te gustaría hacer manualidades. 
Raimundo: Sí. 
Entrevistador: Entonces, ¿qué tuviste que hacer esa vez? 
Raimundo:  Recortar  el  cubo,  y  tirarlo  para…emm. 
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Entrevistador:  Para  hacer  preguntas… 
Raimundo: Sí. 
Entrevistador:  Qué  te  gusta,  si  no  le  gusta…    ¿Sientes  que    este  tema de elegir, 
las actividades que tú quieres hacer, te motiva más a participar en clases? Quizás 
no levantando la mano, pero a trabajar en clases. 
Raimundo: Sí. 
Entrevistador: ¿Por qué? 
Raimundo: Porque si te equivocas, tú sabes que te equivocas, y no lo saben los 
demás. Es algo más personal. 
Entrevistador: Entonces, lo que a ti te gusta más es trabajar con tu grupo. No tener 
que levantar la mano para que te todos te digan: oh, él se equivocó. 
Raimundo: Ya. 
Entrevistador: Lo otro. En la entrevista anterior, tú nos describiste tu clase ideal. 
¿Cierto?. Nos dijiste que tu clase ideal sería una donde se hacen diálogos, donde 
se hacen manualidades, y donde se hacen actividades que involucran historia. 
¿Cierto?. 
¿Tú, le agregarías algo o le quitarías algo a esta descripción después de las 
clases que tuvimos? 
Raimundo: No. 
Entrevistador: ¿Tú crees que nos faltó algo agregar al tema de las guías en las 
últimas clases? 
Raimundo: No, pero a veces eran muy largas. 




Entrevistador: Para alcanzarlo a hacer. Si, ya que el profesor les da décimas al 
final de la clase. 
Raimundo: Sí. Es que no nos ha dado. Dijo que sí traíamos todas las guías nos 
iba a dar décimas. 
Entrevistador: Entonces, no alcanzaban a hacerlas y eso les quitaba las décimas.  
¿Y algún otro tipo de actividad que te hubiese gustado incluir en las guías? 
Raimundo: No. 
Entrevistador: Y en el tema de la clase, ¿cambiarías algo de la clase? Porque 
nosotros al principio no cambiamos mucho el tema de cómo se presentaban los 
materiales, con el PowerPoint, y todo. 
Raimundo: No. 
Entrevistador: ¿Nada que agregar? 
Raimundo: No. 
Entrevistador: Y por último, me gustaría saber, sinceramente, tu opinión con 
respecto a la clase de inglés. Tu opinión personal. 
Raimundo: La verdad, es bueno tener inglés, porque es un idioma mundial. Si tú 
vas a un país, y no hablan español, pero puede que hablen inglés.  
Entrevistador: La mayoría de los países hablan inglés. 
Raimundo: Sí. Entonces, es práctico. 
Entrevistador: Ya. Entonces, la clase de inglés, ¿te gusta más ahora o no te gusta 
tanto? 
Raimundo: Sí. 
Entrevistador: ¿Te gusta más ahora por el tema de las elecciones o siempre te ha 
gustado? ¿o es lo mismo? 
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Raimundo: Me gusta más ahora. 






2.3 Manuel’s  Interview 
Entrevista número 3   
Realizada el día lunes 17 de Noviembre, 2014 
Duración: 3 min y 50 segundos 
Entrevistador: Catherine Muñoz    
Persona entrevistada: Manuel  
 
Entrevistador:  Ya,  la  primera  pregunta…  en  la  entrevista  anterior  tu  nos  diste  una  
definición  de  participación  no  sé  si  te  acuerdas… 
Manuel:  Mas  o  menos… 
Entrevistador:  ¿Más  o  menos?  Ya…  lo  que  dijiste  que  significaba  para  ti  
participación, fue  que  era  responder  las  preguntas  del  profe…  ayudar  al  profe  con  
lo  que  se  está  viendo  en  clases…  entonces  lo  que  nos  gustaría  saber  ahora  es…  
después  de  la  intervención  que  nosotros  hicimos…  ¿te  parece  que  hay  algún  
cambio en tu definición de participación? 
Manuel:  Yo  creo  que  es  lo  mismo… 
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Entrevistador: ¿Lo mismo? 
Manuel:  Mmm… 
Entrevistador:  ¿No  crees  que  haya  otra  cosa  que  sea  “participar”  también? 
Manuel:  No…no…no 
Entrevistador: ¿No?... ¿seguro? 
Manuel:  seguro… 
Entrevistador:  ya…la  segunda  pregunta…  me  gustaría que nos hablaras de tus 
ultimas  clases  de  inglés…  de  estas  últimas  cuatro  clases…  ¿has  notado  algún  
cambio o no? 
Manuel:  Mmm…  si,  que  está  repasando  más  el  profe… 
Entrevistador: ¿Está repasando más? 
Manuel: SÍ. 
Entrevistador: ¿Y eso te gusta o no? 
Manuel:  Sí,  mientras  no  me  saque  a  la  pizarra… 
Entrevistador: ¿No te gusta salir a la pizarra? 
Manuel:  No,  no  me  gusta… 
Entrevistador: ¿Eres tímido o no? 
Manuel:  Es  que  no  se  ingles…  no  me  gusta… 
Entrevistador:  Ya,  pero…  ¿sientes  que  es  mejor  cuando  el  repasa mas, aprendes 




Entrevistador:  ¿sí?  Ya…  y…  ¿has  notado  algún  cambio  en  el  tema…por  
ejemplo…  nosotros  de  dimos  opciones…ese  es  un  cambio  también  o  no? 
Manuel: si 
Entrevistador:  ¿SÍ?  Opciones  para  elegir…y  ¿te  gusto  eso  o  no? 
Manuel:  ¿Eso  de  las  guías…? 
Entrevistador: Sí. 
Manuel:  Más  o  menos… 
Entrevistador:  Más  o  menos…  ¿Por  qué? 
Manuel:  Mmm…  es  que  aburre  hacer  guías… 
Entrevistador: ¿Les aburre hacer guías?... ¿hubiesen preferido hacer otro tipo de 
cosas? 
Manuel: Sí, pero está bien  con  las  guías… 
Entrevistador: Ya, ¿pero que otro tipo de cosas te hubiese gustado más hacer? 
Manuel: Me da lo mismo. 
Entrevistador:  ¿Te  da  lo  mismo  en  verdad?  Ya…  eh…  ¿y  te  gusto  el  tema  de  




Entrevistador:  Ya…  ¿y  sientes  que  el  tema  de  elegir  te  ha  motivado  más  a  








Entrevistador:  Ya…ya  lo  otro…eh…en  la  entrevista  anterior  nos  describiste  tu  
clases  ideal…  ¿cierto? 
Manuel:  Mmm… 
Entrevistador:  Nos  dijiste  que…en  tu  clase  ideal  es  una  en  la  que  sacaran  los  
conversadores  de  la  sala…y  que  te  gustaban  las  cosas  manuales…me  gustaría  
saber, ¿qué tipo de guía elegiste tú? 
Manuel:  Gramatical… 
Entrevistador:  Gramatical…  ¿te  gusta  la  gramática  o  no,  en  inglés?  ¿O  se  te  hace  
más fácil?. 
Manuel:  se  me  hace  más  fácil…es  más  corta,  no  tienes  que  leer  ingles  ni  traducir. 
Entrevistador:  Ya…por  que  a  ti  te  gustaban  las  cosas  manuales  y  habían  igual  una  
guías que eran manualidades. 
Manuel: De hacer cubitos.  
Entrevistador:  Y…  y  no…  ¿no  te  gusto  hacer  eso? 
Manuel: No, no me gusto. 
Entrevistador: ¿No? A ya. 
Manuel: Es como un desperdicio de tiempo 
Entrevistador: ¿Es un desperdicio de tiempo crees tú?. 
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Manuel:  haciendo  todo  eso  de  los  cubos,  no… 
Entrevistador:  Ya...entonces…eh…  ¿cambiarias  alguna  descripción  de  lo  que  
dijiste de tu clase ideal? 
Manuel: no. 
Entrevistador:  ¿No?.  Ya…y  por  ultimo…  me  gustaría  saber  sinceramente,  que  nos  
describieras  la  clase  de  inglés…que  nos  dieras  tu  opinión  en  realidad 
Manuel: Me da lo mismo 
Entrevistador: ¿Te da lo mismo? 
Manuel:  Es  que  no  sé…es  que  no  sé  cómo  describirlo… 
Entrevistador:  No  describirlo…  sino que darnos tu opinión sobre la clase de inglés. 
Manuel:  Ah…eh…esta  buena,  pero…podría  ser  mejor. 
Entrevistador:  ¿Podría  ser  mejor?.  Ya…  y  eso…  ¿responsabilidad  de  quién  crees  
que es? ¿De los materiales? ¿De cómo se enseña? ¿De tus compañeros?  
Manuel: De mis compañeros más. 
Entrevistador: ¿De tus compañeros más que nada? ¿Por el tema ese de que tu 
decías que eran muy ruidosos o no? 
Manuel: Sí. 
Entrevistador:  Ya…  ¿tú  crees  que  si  no  hubiera  tantos  compañeros  que  
conversaran  y  todo…sería  mejor  o  no? 
Manuel: mmm… 
Entrevistador:  ¿Sí?.  Te  encuentro  toda  la  razón  en  todo  caso…sí…sí.  Esta  como  




Entrevistador: ¿Y sería más cómodo también o no? 
Manuel: sí. 
Catherine: ¿Sí? ¿Eso te motivaría más a participar que esto? 
Manuel:  Eh…sí. 




2.4 Victor’s  Interview 
Entrevista número 4 
Realizada el día lunes 17 de Noviembre, 2014 
Duración: 4 min y 26 segundos 
Entrevistador: Catherine Muñoz    
Persona entrevistada: Victor  
 
Entrevistador: En la entrevista anterior tu nos diste una definición de participación, 
no sé si te acuerdas. Tu nos dijiste que participar sería colaborar con algo, ayudar 
a hacer algo, aportar, dar tu opinión para ver si tiene diferencias con otras 
opiniones de otras personas, cierto?. Después de las intervenciones que nosotros 
hacemos hecho con el tema de  las guías y todo, ¿tú crees que esta definición de 
participación a cambiado o sigue siendo la misma? 
Víctor:  Eh…  no  yo  creo  que  sigue  siendo la misma. 
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Entrevistador: Sigue siendo la misma. ¿No te gustaría agregar como algo más 
donde se puede participar en clases? 
Victor: Es que el tema de las guías nos ha ayudado caleta o sea mucho. 
Entrevistador: Ya 
Victor: Y creo que eso es bueno, por eso estoy bien 
Entrevistador: Ya,  pero tú crees que eso, el tema de las guías ¿tú crees que eso 
también es participar, trabajar en las guías? 
Victor: Sí. 
Entrevistador: Sí, podría ser una forma de participar, ¿cierto?. 
Victor: Sí, y revisarlas entre todos. 
Entrevistador: ¿Cómo grupo?. 
Victor: Sí. 
Entrevistador: Ya. Ahora me gustaría que hablaras sobre las últimas clases de 
inglés. ¿Has notado algún cambio? 
Victor: Hemos hecho más guías 
Entrevistador: (risas) ¿Han hecho más guías? ya. ¿Y el tema de las elecciones 
también o no? ¿Si?. 
Victor: Sí, sobre que queremos hacer. 
Entrevistador: Sí, y eso te gusto o ¿no?. 
Victor: Sí, las de gramática me gustaron. 
Entrevistador:  Las de gramática. ¿Porque?. Porque se te hacían mas fáciles o 
porque te gustaba el tema de las estructuras y todo eso? 
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Victor: porque me costaban más y también me ayudaba a comprender mejor la 
materia 
Entrevistador:    ya,  y  eso…  y  ¿también  trabajaste  en  grupo  no?  siempre  te  vimos  
trabajando en grupo y te gusta el tema de trabajar en grupo? 
Victor: si, me gusta. 
Entrevistador: ¿porque? 
Victor: Es que porque también me enseñan también me explican lo que saben... 
Entrevistador: Como compartir las cosas que saben con los demás. Ya. ¿Tú 
sientes que con el tema de elegir te motiva mas  a ti as a participar en clases?, 
quizás  no levantando la mano ni nada pero eso al mismo tiempo el tema de 
trabajar en grupo, hacer cosas y todo. 
Victor: Es decir, sí. O sea me motivo más porque es con la gente con la que mas 
estoy. Puedo no se molestarlo... 
Entrevistador: Reírse  entre medio y todo, ya y el tema de las guías 
específicamente. Te ayuda a participar más o ¿no? elegir 
Victor: Sí, es que me voy a lo que me interesa más. 
 Entrevistador: Ya. Te gusta el tema de que tu elijes lo que te gusta, ¿sí? ya lo 
otro. Lo otro que te preguntamos en la entrevista anterior fue elegir tu clase ideal, 
¿cierto? y tu nos dijiste que tu clase ideal sería con mas materiales como libros, 
con salidas a terreno, con actividades de memorización, con guías, y con hartos 
trabajos, eso nos dijiste. Además nos dijiste que te gustaría hacer actividades 
grupales en las cuales ustedes crearan  PowerPoint  y presentaran adelante y 
todo ese tema...¿te gustaría cambiar algo de eso? agregarle algo, quitarle algo? 
Victor: No porque yo creo sigo creyendo que eso haría una... 
Entrevistador: Una clase más bacán 
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Victor: Una clase más completa, más bacán,  más entretenida 
Entrevistador: Ya, entonces dime que nos ha faltado en las últimas clases para 
hacer tu clase más ideal. 
Victor:  Mmm…  presentación  en  grupo, trabajo más el grupo y... 
Entrevistador: Ya. 
Victor: Las actividades individuales igual las hacía en grupo pero... 
Entrevistador: (risas) Igual la hacías en grupo pero no importa, pero hacer trabajos 
que realmente sean en grupo no 
Victor: Sí. 
Entrevistador: Ya. Y presentarte. ¿A ti te gusta el tema de presentarte al frente 
no?. 
Victor: Sí. 
Entrevistador: No ere tímido en ese sentido. 
Victor: no 
Entrevistador: No eres tímido ya (risas). Ya, y por último me gustaría saber  
sinceramente tu opinión sobre la clase de Inglés, en general  tanto antes como 
ahora con el tema de las guías 
Victor: Antes me costaba más 
Entrevistador: Ya. 
Victor:  Sí,  antes.  Mmm…  costaba  mucho  más 
Entrevistador: Ya 




Victor: Gracias a los compañeros con los que hago 
Entrevistador: Hace un sonido con la voz para concordar con lo que el estudiante 
dice. 
Victor: He aprendido así mucho mucho más de lo que ya...  
Entrevistador: Te ha ayudado a entender mejor, entonces ¿tú crees que en la 
coeficiente dos te va a ir bien? (risas) Ya te hemos ayudado en algo entonces, ya 





2.5 Daniela’s  Interview 
Entrevista número 5 
Realizada el día lunes 18 de Noviembre, 2014 
Duración: 4 min y 0 segundos 
Entrevistador: Catherine Muñoz    
Persona entrevistada: Daniela  
 
Entrevistador: Ya, la primera pregunta es la siguiente. En la entrevista anterior tú 
nos entregaste una definición de participación, ¿cierto? Que decía que para ti 
participar es cuando todos escuchan, no se interrumpen, cuando no se burlan de 
los demás, porque a veces por esa razón los niños no se expresan y cuando el 
219 
 
profesor pregunta algo y los alumnos responden. Después de toda la intervención 
que nosotros hicimos, ¿te gustaría agregar algo a eso? ¿Cambiar algo? 
Daniela:  Mmm…  me  gustaría…  o  sea,  ¿agregar  algo  a  las  clases?  . 
Entrevistador: No, agregar algo a tu definición de participación. 
Daniela:  No,  que  a  veces  los…  igual  ahora  como  que  estoy  pensando  y….los  
niños a veces pueden tener todo lo que dije anteriormente, pero aun así, si no 
tienen confianza en sí mismos, no van a dar la respuesta, no van a participar en 
clases. 
Entrevistador: Ya, entonces para ti principalmente participación es hablar en 
clases ¿o no? 
Daniela: Sí. 
Entrevistador: ¿No habrá otra forma en que se pueda participar en clases que no 
sea hablando? 
Daniela: Haciendo las tareas 
Entrevistador: Haciendo las tareas también. Ya. Ahora me gustaría que me 
hablaras de tus últimas clases. ¿Has notado algún cambio? 
Daniela:  ¿Cambio  en  mí?  O  cambio  en… 
Entrevistador: Cambio en la clase. 
Daniela:  Las  he  encontrado  más  entretenidas  por  los…  ¿Cómo  se  llaman  cuando  
se hacen cositas? 
Entrevistador: ¿Las manualidades? 
Daniela: Sí. Las he encontrado más entretenida por las manualidades.  




Daniela: Dos días de manualidad y creo que dos de leer textos y sacar la 
información.  
Entrevistador: Ya y, ¿te ha gustado el tema de elegir guías?. 
Daniela: Sí. 
Entrevistador: Y ¿tú crees que te ha ayudado de alguna manera? 
Daniela: Sí. Yo igual creo que sí.  
Entrevistador: ¿Tú crees que eso te ha motivado más para participar en clases? 
Daniela:  Sí,  porque  igual  como  que…  tienes  la  posibilidad de elegir lo que quieres. 
Entrevistador: Ya. 
Daniela: Cierta libertad.  
Entrevistador:  Ya,  y  eso  es  mejor  para  que  ustedes  participen… 
Daniela: Sí 
Entrevistador: Ya. Lo otro, en la entrevista anterior describiste tu clase ideal 
¿Cierto? Tu dijiste que tu clase ideal sería una en que se pudiese hacer la clase al 
aire libre, que existiera confianza y respeto mutuo entre el profesor y los alumnos, 
además  nos  dijiste  que…  ah…  nos  diste  como  un  ejemplo  de  cuando  tú  estabas  
en básica, que se hacían como concursos y había mucho confianza entre los 
compañeros. ¿Te gustaría agregar, sacar algo de esa clase ideal? 
Daniela:  Mmm…  agregar  lo  de  las  manualidades,  y  lo  demás  dejarlo  intacto.  Yo  
igual creo que estaría bien así.  
Entrevistador: Ya y tú, ¿qué crees que le ha faltado a las ultimas clases para ser 
así…  una  clase  ideal?     
Daniela:  Yo  creo  que  han  estado  bien,  que  si  han  sido  clases  ideales,  onda…  en  
mi punto de vista. 
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Entrevistador:  Ya…  ¿no  les  ha  faltado  nada? 
Daniela: No. Nada.  
Entrevistador: Ya. Y por último, me gustaría saber sinceramente tu opinión sobre 
la clase de inglés. Tanto antes, como ahora con las guías y todo eso.  
Daniela: No me gustan. 
Entrevistador: ¿No te gustan todavía? 
Daniela: No, siguen siendo fomes. 
Entrevistador: Ya, y ¿qué faltaría como para que te gustara? ¿Para qué quisieras 
ir a la clase de inglés?  
Daniela: No sé, entender. 
Entrevistador: ¿Entender un poco más? 
Daniela:  Sí,  es  que  donde  no  entiendo…  no  me  gusta  la  idea  de  no  saber  algo  y  
que  pregunten  por  algo…  y  me  desespera  no poder responderle.  
Entrevistador: Ya. Eso sería todo, gracias. 
 
 
 
 
 
 
